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INTRODUCTION

Continuing fducation for Women at The George Washington University
(1964 to 1974) is a report of more than 5,000 students, faculty, and admin-
istrative staff working as individuals and as team members to develop the
potential ofwomen.,. This Continuing Education for Women Center, one of the
ldrgest and most comprehensive programs existing in the United States today,
serves women with educational backgrounds from the high school dropout to
the postdoctoral level. The initiation, development, and expansion of Con-.
tjnuing Education for Women was accomplished at this private, independent,
coeducational University without the benefit of Federal or foundation
financing. Utilizing the structure within the University, the community's
resources, prior research on adult women.as students, and the synergetic
effect of committed administrators, counselors, professors, staff assistants,
and students resulted in innovative programs to meet the needs of women.

Innovation, whether it involves ideas, customs or technology, can
disrupt those interested in maintaining the status quo. The history of
science, art, invention, and education provides many illustrations of resis-
tance to change. The long struggle of American %Women to achieve acceptance
in Postsecondary education is an example of resistance of individuals and
institutions: the first woman to earn a baccalaureate degree (1841), medical
degree (1849), law degree (1870), and graduate degree (1892). Theidea of
\Stlult women re-entering college was disrupting to traditional: educators who
thought in terms of college education only for young students, and to adult
educators wFia considered only the educational needs of males interested in
career advancement and considered women as miscellaneous.students.

Psychological research which pointed Out individual differenceS' rather
than sex differences in intellectual ability promoted the acceptance of
women in college. The following,comments reveal attitudes which persisted'
at the close of the 19th century.

There is a fundamental pervading difference between
.men and women which extends to their minds as well
as. their bodies.1

Identical education of the two sexes is a crime
before God and humanity that physiology protest's
against and that experience weeps over.2

Women had neither the brains nor the health to
stand the rigors of an education.3

Overstudy would surely give women brain fever.4
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Age-and its influence on ability to learn have been subjects of psytho-
logical inquiry for many years. Thorndike's research on adult learning gave
impetus to the adult education movement. His findings pointed out-that "Age,
initself, is a minor faCtor in academic success or failure. Capacities,
intvest, energy and time are the essentials."5 Stadies.Of men and women
veterans after World War II indicated the superior achievement of adult. women
-.students. Recent studies indicate the superior achievement of adult women
students in academic programs. throughout the United States.7 Thus, av 'la-
bility.of Continuing Education for Women programs with supporting resear
data on ability and motivation of women ts. timely. The knowledge explosidli
and the need for multiple careers for men and women indicate that higher
education must serve not only young men and women but provide extensive life-
long learning opportunities for addlts. The.Ge6rge Washington University has
along record of meeting needs of adults as well as traditional college-age
students.8

Women were first admitted to The George. Washington University in 1884.
Clara Bliss Hinds entered the Medical School that year and received her
diploma in 1887. The Corcoran Scientific School which later became the School
of Engineering andAplied Science admitted women when first opened in 1884.
In 1888 Columbian College, the liberal arts 'college, admitted Mabel Thur:,ton
under special regulations and granted her the Bachelor of Arts degree in 1891.
After 1888 women were admitted to Columbian College under the same regulations
as men. The Teadhers' College, later known as the School of Education, admitted
women from its begInning in 1907.9 The University's Law School was the last
college to admit women as students.' However, Wseries of events resulted in"
the Law School having the first alumna of the University. Rejected for admission
asa law student at the University's Columbian College of Law, Mrs. Belva
Lockwood was admitted and earned her law degree from National University in
1871. When National University merged with The George Washington University
Law School in.1954 to become. the National Law Center, all past graduates were
included in the merger. Belva Lockwood, the first woman admitted to practice
law before the United States Supreme Court and a candidate for President of
the United States in 1884, posthumously became The George Washington University's
first alumna.

CP

Since the initial admission of women as students to the various colleges
of the University, women have not been disqualified on the basis of age or
marital status. This far-sighted policy encouraged many self-starting adult
women to seek undergradua.0e, graduate, and professional degrees. As .a result,
numerous women graduates have contributed significantly in edubation, law,
government, business, and community service.

Continuing Education for Women programs, initiated at The George
Washington University in 1964, have encouraged increasing numbers of adult
women to resume their education. Research undertaken (1960 to 1963) aided in
the design of programs of Continuing Education for 'Women and the establishment

. of a Center.1°

At the American Personnel and Guidance Association Convention held in
Philadelphia_in 1960,- Dr. Mary I. Bunting, who was at that time Dean of-
Douglass College, Rutgers University, and subsequently President of,Radcliffe

. College, discussed the need for married women to,continue their education
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during child- rearing years. As their children becameoless dependent, women
could then devote 25 to 35 years to a life productive for themselves, their
families, and seciety.. These idears supplemented Kate Mueller's book, Educating
Women for a Changing World (1954),1' and the National Manpower Council's pub -

lications -- Wcmanpower (1957) and Work in the Lives of Married Women (1958)1 2
These books emphasiIed that formal educatioh is the chief'means by which humdn
potential is develc 'd. Thus, the imOortanceof continuing one's education

. with a life-Oan approach appeared logical. Medical research had added years
to the lives of women,, psychological research had confirmed the extent of
'women's abilities, and industrial research had reduced the hours necessary
for household work. Now it seemed timely for education to add significance
to these added hours and year:s by providing opportunities for cdomento con-
tinue their education.

At the time of this American Personnel and Guidante Associption Con-
vention (1960) no colleges or universities had launched special programs to
meet needs of adult women, but there appeared to be much interest in doing so.
Although no special program had been 'developed for adult women, there were
increasing numbers of married women attending classes at The George Washington
University. Options of day and'evening classes, part-the or full-time
schedules, campus and off-campus clatses, provided a flexibility needed by
women to'resume'formal education. Also some deans and professors were es-
pecially encouraging to women who wished to continue their education.

It appeared that a research study of these women students would be
helpful to other women contemplating a return to colleges'" This knowledge
would give counselors, professors, and administrators insight into the needs
of adujt women as students. A survey of related research revealed little
information on married women as students'. A year's study integrating his
torical, economic, sociologital, and psychological research related to women
provided interdisciplinary insights needed to study characteristics, moti-
vation, and problems of 221 married women, ages 30 to 60, who were candidates
for.undergradttate, graduate, and professional degrees at The George Washington
University during Fall Semester 1961. A questionnaire was'designed to'elicit
further information.13

Initial problems faced by these women included lack of self-confidence,
laFk of study skills, and lack of orientation to the University. These problems
did not persist for the-women in this study.. It appeared, however, that there
must be many women who hesitateto resume their formal education or who drop
out because of their feelings of inadequacy and isolation, or who never begin
because of lack of direction.*

The top-ranking reasons given for undertaking degree programs
i

ip 1961
mere personal growth, enjoyment of learning, and professional growth.' This
expressed motivation it significant when one considers that the data revealed
almost 85 per cent of the group were preparing to enter careers or were already
employed. Achieving Personal growth through continuing one's education is,
an important step in the process of career development. Thi's desire for 4

personal gowth has often been misinterpreted .as indicatiq.that women are
not career-oriented.

*The subsequent participation of 3,500 women in counseling courses confirmed
the wideipread lack of self - confidence' and.self-direction among women.



The study of these 221 women also revealed that continuing one's
education provides an opportunity to satisfy needs for trust, autonomy,
initiative,' achievement, identity, interpersonal relatihns, generativity,
and integrity.15 Although these needs 'operate on.an unconscious level,-the
desire to satisfy these needs determines the behavior of. individuals.
blocking of need satisfaction impairs the development of potentialities

of individuals. Conversely, the satisfaction of these needs promotes and
sustains healthy, personality developMent. There are individual differences
among adult whmqh in their presdnt need' satiSfaction. For example, one
woman may t.,.-! need to feel secure among friends and associates. Another
may have a oeed for achievement as expressed by such statements as, "This
grade means more to me than any money I ever made." Still another may
indicate that continuing her own education promotes greater' empathy with
teenage sons and daughters. And Some women recogniZe that through their
academic pursuits they will be able to contribute significantly-to sociey.
A doctoral candidate revealed this need as follows:

I realize now to the fullest the value ofknowledge
and through the years have learned how much the world
needs to have this knowledge applied to its better-,
ment, Because of these strong motivations to learn
above all else, and because of the fact that I 'am
very h&p144y married and have absolutelyno.need,to
worry m).-head about dating and 'popularity' I find that
1 can devote myself wholly and serenely to mylong-
range objective and never feel torn by conflicting
educatiohal and social goals and desires.16

Continuing Education for Women begins with effective counseling.
DEVELOPING NEW HORIZONS FOR WOMEN was initiated in 1964 as a group counseling ,

'course. CAREER DEVELOPMENT FOR EMPLOYED WOMEN and CAREER COUNSELING FOR GIRLS
were. added at a later_date to meet needs of a widerpopulation. In addition
tareferring women to established degree programs at The George Washington
University and'Other colleges and universities, new programs and services
were developed. further to meet needsof women including: (1) off-campus
daytime credit courses; (2) day andevening noncredit courses; (3) career-

, oriented certifiCate programs; (4) counselor education; (5)scholarship-
fellowship assistance; (6) employment referrals; (7) individual counseling;
..(8) academic advising; and (9) assistance to other colleges, universities,

.

community and professional organizations.. An. interdisciplinary Master of Arts
in Special Studies withan area of concentration in Women Studies evolved from
Continuing Education for Women. This3M.A. program is offered through the
Graduate School of Arts and Sciences.

4.1
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COUNSELING SERVICES

?).

DEVELOPING NEW HORIZONS FOR WOMEN

"When` I married my husband, I promised I would
work to help him through college, but I didn't
know how far he would go:. After three degrees
(his), fifteen moves (mine), and,six children
.(ours) I am ready for new horizons."

"I've been used to hiding behind my children.
Now I'm going to stop Making excuses about
being too busy and see how far I can go
academically."

"I have had it with teas and bridge clubs.
think I wants part-time job."

"I never planned to work after I married, but
last-year my husband died suddenly and I find

I must go to work to meet college expenses for
my children."

0

These are a. few comments from women enrolled in the first classes
of DEVELOPING NEW HORIZONS FOR WOMEN in 1964. Most of the women attending
the course had dropped out of college and some from high school many years ago.
If they had earned .a degree they had dropped out of the world of work and
careers to marry and rear children. How do I resume college, again.? What

if I'm not interested ,in my former college major? What kind of work can I

'do if I've never beeneemployed? Who's interested in employing a 50-year
woman with a rusty degree?, If I return to college be 35 when I earn

a degree. Will I be able to get a job?

DEVELOPING NEW HORIZONS FOR WOMEN, a group counseling and career
development course for women evolved from prior research gn 221 married
women students. Designed in 1963, this course has been offered at The Georg
Washington University continuously since Spring. Semester 1964. Twenty

women enrolled in the first 'class; As the second class began during -Fall
-

Semester 1964, a newspaper article resulted in a waiting list of 125 students.
17

During a ten-year period (1964 to 1974), 3,322 women enrolled in this course.
Until 1970, DEVELOPING NEW HORIZONS FOR WOMEN was offered to approximately
100 women each semester on the University campus, except for Fall Semester
1968 when 150 women were accommodated:, -Beginning Spring Semester 1970,
after counselors had been chosen _and trained` to meet the demand, this '.

course has been offered in selected locations in Maryland and Virgi °nia as

well as the University campus. Locations include Alexandria, Arlington,
Falls Church, McLean, and Reston, Virginia; Annapolis, Baltimore, Bethesda,
Bowie, Camp Springs, Chevy Chase, Columbia, Rockville, and Silver Spring,
Maryland. Students have commuted from as far away as Phi,ladelphia,

to
-9-
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Lancaster, and Harrisburg, Pennsylvania,to attend this course. 'In order that
D she could attend, one woman moved to Washington from North Carolina when her

husband was transferred to Viet Nam; another moved tempgrarily from New York
State. E

DEVELOPING NEW HORIZONS FOR WOMEN was designed to assist each woman
to (1) understand and evaluate herself as an indivigual.and as a woman,
(2) gainconfidence in her abilities, ,(3) establish long-range goals based
on her interests and abilits, taking into consideration her own needs as
well as the needs of herjamily and society, and (4) determine procedures to
implement long -range plans. The focus of the course is root on making a choice
between continuing one's education and getting a job, or between yoldnteer
work and paid employment, but rather on logkng at her total: life span, setting
long-range and short-range.goals, and taking -steps to achieve these goals.
From its'inception in 1963 it has been a women't studies course, integrating
research about women from psychologY, sociology, history, economics, and
education to enable participants to understand women as agrouR and relate
information to themselves as individuals,. Course content is, plhesented through
lectures, group discussion, psychological testing, guest speakers, and
individual' counseling.

The Developing New Horizons for Women Workbook18 includes=reading
material to supplement lecture-discussions, an extensive bibliography, and
assignments to help each woman evalpte.her interests, abilities, motivation,
and choices. .\

Topics covered in the lecture=discussion sessions include an historical:
perspective on women, cultural blotksffiich.have traditionally inhibited
women from utilizing their abilities, psychological needs which all individuals
have at various stages of their lives and how these needs influence motivation.

-Simultaneously with these lectures the students are given library assignments,
and WORKBOOK exercises.

During the early weeks of the course the women spend a portion of each
class period taking psychological tests. One lecture deals with.the interpre-
tation of test scores. With her WURKBOWat a guide, each student uses interest
and aptitude test scores to interpret particular career requirements. Later
she is able to use the WORKBOOK to supplement the individual interview when
she receives her, own test scores. During the semester each student selects
one occupation in which. she is interested and prepares. a career research report.
In this paper sheeintegrates research from recent publications and interviews
with men and women currently working in this field. In addition to written.

' reports each student shafes her research as an oral report in a class seminar.
Subsequent classes benefit from the research undertaken, for these reports are
kept on file foruse by the students.

In group discussions.students learn how and where to locate employ-
ment using the Iesources off the area, how to write effective resumes and
applications, and how to make realistic decisions regarding future plans".
They also learn about the many educational programs available in the

-10-



metropolitan Washington area, including vocational training as well as
college-level programs. -Since about 75 per cent of women enrolled in
DEVELOPING NEW HORIZONS FOR WOMEN have either attended college or have
earned a bachelor's degree many are interested in Universfty programs.
They bring their college transcripts to a special session for group and

individual counseling to determine at which level they may be able to,
re-enter if they should decide to continue their education. Also, advantages

and disadvantages of volunteer services' are discussed. The types of organi-

zations in the metroPolittn Washington area which encourage volunteers are
'enumerated and described. The fact that some of these organizations pro-
vide training and offer opportunities for significant experience that

improves one's employment qualifications is also pointed out. A list of
organizations seeking volunteers is maintained at the Continuing Education

for Women office.

Former DEVELOPING NEW HORIZONS FOR WOMEN students speak to each class
during the semester to discuss their'experiences in education, employment,

and community service. Successful career women from Federal or 'oda' govern-
,

ment agerqcies, University, business,'and community organizations also give
short taTks to the classes when all suburban classes meet together on campus
for guest speaker sessions. In addition to the wealth of information which
they have to share ;,these women reinforce the classroom work and serve as role
,Models for students. Businessmen and male professors have been included.as

guest speakers. Their participation has changedctheir attitudes about the
commitment of women as students and employees.

Near the end of the semester each student enrolled in DEVELOPING

NEW HORIZONS FOR WOMEN haS a private counseling session with her group

leader, who is a professional counselor. The lectures, discussion, home-
work asSignments,and testing assist each woman to evaluate her strengths,

limitations,and opportunities. The final counseling session enables her
to formulate plans and discuss these plans in terms. of her aptitude, test

results.

)
A confidential file folder containing personal data, questionnaire,

resume, aptitude,and interest test results and copies of, term papers, is

kept on each participant. In addition to assisting in the counseling pro-
ceSs during enrollment in the DEVELOPING NEW HORIZONS FOR WOMEN class,

these, records have been helpful when the Student requests counseling at a,

future date. Also, the record aidS in replyjng to reference requests or

for eTployment referral. Information from questionnaires and tests is

currently being used for follow-up research studies.

*DEVELOPING NEW HORIZONS FOR WOMEN has reached women who lacked
confidence in their abilities, women who had no knoWiedge or understanding

of their abilities or interests nor a sense of direction. Othe'r women had

confidence and a general sense of directiewbut needed the, confirmation

from a professional counselor as well as group support that other women in

a classroom can give to them. *The rapidly changing. world is confusing to

-
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both men and women who had previously been guided to think that one selects
a career, prepares for it, enters in it, and,progresses in it. In 1964 the
U.S. Department of Labor pointed out that the average man 24 years of age would
not only change jobs seven times, but often careers as well If men were unpre-
pared for change most women were even less prepared. Middle-class women had been
educated. to think of marriage and homemaking as a lifetime career. Although
the Department of Labor literature revealed that 9 out, of 10 women would
work 25 years in -their lives, most women thought they would be the one-in
10 who did not work. Ir1,1964 comparatively few women had long-range goals
which incl tided marriage'Snd career. Only a small percentage of school
counselors and the colleges and universities where they received professional
education stressed-preparation for marriage and career. Increasing nunbers
of women, however, wore entering or re-entering the labor force. Many others
wanted to do so but `tri4d--Frot know how or 'where to begin.. Or if they wereat
home busy with chi ldrearing they were thinking about 5 or 10 years hence when
they would have more free time to devote to work outside the home. How could
they prepare? Some women had never worked outside their homes and were un-
realistic about their` goals. Very few understood the relationship between
education and careers.

During the past eleveri years there have been modifications in the
structure of the DEVELOPING NEW HORIZONS FOR WOMEN course to adapt to
the needs of students in the program. The- first class of twenty students
in' 1964 met for 10twO-hour sessions with the originator of the course
(Dr. Ruth H. Csborn) for lectures and discussion. Aptitude testing, evalu-
ation and individual counseling followed these sessions... The second class
which began in Septemb,er, 1964, met with Dr. Osborn fo'r 10 sessions and-then
combined with the third class of ,128 students to hear guest speakers during
four sessions. Dr. Olive McKay, Staff AsSociate of the College of General
Studies, a catalyst in the launching of DEVELOPING NEW HORIZONS FOR WOMEN,
arranged for the guest speakers. The third class then ,met ac a total group
for five weekly se .or is to hear lectures, (by Dr. Osborn) . ihe class was
then divided by p evious educational background into groups of 20 to 25
which met for anot er five sessions. The format of five weekly seSsionsof
lectures, another ve weekly sessions of group discussion. and testing-, and
four sessions with guest speakers was followed until Spring, 1970. At various
periods during the initial six years, Dr. Osborn was assisted-by Jeanne
Hagen, Joa.n James, Elizabeth' Finlayson, Ruth Wanger, Jean Swenson, and Lois
Northrop. In addition, Abbie 0.. Smith, Marjorie M. Parks, and Ruth N. Basom
were seleC:ed as part -time group leaders and have continued with the program.
Mrs. Smith. and Mrs,. Parks became full-time counselOr-administrators in 1970..
Mrs. ,Basom preferred to remain° a part-time counselor. Each of these part-
time and fUll-time staff members had professional qualifications.in counsel-
ing, psytRlogy, personnel administration, and/Or education. They gained further
expertise-tn. counseling women through on-the-job,training from Dr. Osborn,
a counseling psychologist.

-

With'a trained professional staff DEVELOPING NEW HORIZONS FOR WOMEN
met an increased demand by scheduling classes in Maryland and Virginia as well
as on the University campus. Five sessions were presented by Dr. Osborn in each

,

toft t
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location,-followed by five weekly sessions of small group discussions-and
psychological testing with Ruth Basom, Marjorie Parks, and Abbie Smith as
counselors. All classes then met at the University campus for four sessions
to hear guest speakers. Individual counseling followed the small group
sessions.

Additional part-time professional counselors were selected and'`
.trained to further expand the program. Helen O. Wolle joined the staff as
a full-time counselor in 1971. Beginning Fall Semester 1973, the course
was once again structured as it had been in 1964 with not more than 20
students in each class. The course was then offered in 12 locations with
one counselor and one assistant assigned to each group. All classes. -met
together for three sessions on the University campus to hear guest speakers
from the University and the community. Mrs. Wolle assumed the administration
and in-service training of part-time counselors and counselor-assistants
beginning-Fall 1973.

Table 1 shows enrollments of wom n in DEVELOPING NEW HORIZONS FOR
WOMEN during its first decade (1964 to ¶974).

Who are the women who enrolled in DEVELOPING NEW HORIZONS FOR WOMEN?
Part 7 of this report provides extensive demographic data about this popu-
lation. First, it must be emphasized that each of the women was an indi-
vidual and was treated individually by the counselors. However, there
were some common characteristics. Most of the women,(88 per cent) were

' married, living 'with their husbanas.. 'The remaining were widowed, divorced, sep-
arated or never married. The-ayerage number of children was,2.7, although the ,

total ranged frbm none to.eleven. About 20 per cent of'the mothers had pre-school
children and another 65 per cent had school-age childreh. Thus, most of the
Women attending classes were involved in dhild=rearing'and homemaking`respon-
sibilities. The ages of the women enrolled ranged from 18 to 78 with a median
age of 41.7. Approximately 58 per cent were in the 30 to 45 age range. Their
educational background included some who were high school dropouts as well as
others who had earned doctorates. Forty-six per cent of these women had
earned a bachelor's degree and 5 per cent:an advanced degree. 'In contrast

:with thetotal adult population, these women were highly,educated. -According
to the 1970 U.S; Census, only 9.5 per cent of adult women over 25 years of
,age living in metropolitan areas have earned bachelor's degrees and ,3.0 per .

cent advanced degrees. This is in ,contrast with the adult population of men
in, the United States'over 25 years of age and living in metropolitan areas,
where 17.2 per cent had earned bachelor's degrees and 7.6 percent advanced
.degrees. A sample of the DEVELOPING NEW HORIZONS FOR WOMEN students who had
earned 'degrees indicated 65 per cent had college majors in the arts, humanities1
or soCial sciences.

-Approximately 83 per,cent of thestudents in DEVELOPING NEW HORIZONS
FOR WOMEN had worked in paid eMployment at some time in theirOife but most
of them had left the labor market for thild-rearingyresponsibilities. Some, of

these women' had been employed in professional careers as teachers, nurses,
accountants, librarians, scientists, engineers, and social workers. However,

-13-
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Table 1. Enrollment in DEVELOPING NEW HORIZONS FOR WOMEN
According to Class Location (1964 to 1974)

D.C.

Semester (Campus)

1964 Spring 20

Fall 26

1965 Spring 128

Fall 114

1966 Spring 113

. Fall 104

1 96 7 Spring 112

Fall 155

1968 Spring 100

Fall .105

1969 Spring 82

Fall 210 ,

1970 Spring , 114

Fall, 103

1971 Sprihg 63

Fall 76

1972 Spring 58-

Fal 1 74

1973 Spring 31

Fall 18

TO.TAL 1 ,826

Daytime' Location Total Total *
Mont. Co. Other, Daytime Evening

.Virginia Maryland Maryland Enrollment Enrol lment

20

..26)
128

114

'113

104

.....-

112

155

26 1" 126.

105

82

210.

,.
20 108. 242

87 120 316!

35 73. 171

67 113.; _ 256 15

61 81 83 283 31 , .

76 83 55 288 43

44 69 58 '202 48
.

94 129 34 275 61

.i.

51.0 776 230 3,322 128

*CAREER DEVELOPMENT_FOREMPLOYED WOMEN
r
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the most frequent occupation indicated was non-supervisory office worker,
which includes secretaries, stenographers,and typists. A summary of,infor-
mation about these women is shown on the following page.

Although the majority of women who enrolled in DEVELOPING NEW
HORIZONS FOR WOMEN were interested in developing career plans, the top-

;Tanking reason indicated for participation in the course was the need for
personal growth and self-enrichment. Thus, this group of women were similar
to the 221 degree candidates.studied'in 1961.

Because the term, career development of women, is used extensively
in this report and has become everyday language, it must be emphasized that
as a, career development course, DEVELOPING NEW HORIZONS FOR WOMEN is not
designed to push every woman into the- labor force. As indicated, most
women do partictpate,in the labor force. In its broadest senseicareer
development promotes self-understanding, personal growth, and an under-
standing of the range-of 'options. This understanding enables women to
make choices which further their awn needs, promotes their families' wel-
fare, and makes it possible to contribute significantly to society.

An important-part of self-understanding for women is-knowledge of
one's own abilities and recognition of, the talent among women. Women
enrolled in DEVELOPING NEW HORIZONS FOR WOMEN are given the opportunity
to take aptitude tests. Most Of the women choose to, do so although it is
not a, requirement. History has ihdwn that talert are spread 'throughout
populations but too often no effort is made to bring these talents to the

. surface. DEVELOPING NEW HORIZONS FOR WOMEN has attempted td dooso, by
showing the wide range of abilities among women as well as to aid each
Partitipant in self-:Understanding.

Based-on'aptitude test norms 70 per cent of.the women who those to
take the tests have ability to achieve four or more years of cqllege but
.approximately half of this group had not earned a college degree. Forty-
three per cent of the women showed ability to achieve'beyond four years of
'college. Only-16 per cent of the general adult population has this ability!
Since formal educatiom is the chief means by which potential is developed

' T the importance .of identifying and encouraging women with ability is apparent:
These women have twenty to fifty productive years ahead of them.

Table 2 presents a detailed analysis of potential for academic
achievement, for the .3,064 women who took .the General Aptitude Test Battery.*

*Representatives of the U.S. Employment Service (USES)-cooperated with
the staff of Continuing Education for Women by administering the General
Aptitude 'Test Battery to students enrolled in DEVELOPING NEW HORIZONS FOR
WOMEN. Later staff members administered the GATB through special arrange-
megt with USES. These,test scores were used with other test results in
counseling women.



Summary Profile Of Students Enrolled In DEVELOPING NEW HORIZONS FOR WOMEN (1964 to 1974)*

TOTAL ENROLLMENT

RESIDENCE' WHEN ENROLLED

,PLACE OF ATTENDANCE-

BIRTHPLACE

AGE AT TIME OF ENROLLMENT

MARITAL STATUS

AGE AT MARRIAGE

EDUCATIONAL ATTAINMENT

COLLEGE MAJORS

EDUCATIONAL INTERVAL.

WORK EXPERIENCE

WORK INTERVAL.

FORMER OCCUPATIONS

NUMBER OF CHILDREN

AGES OF CHILDREN

HUSBAND'S EDUCATION

3,322 women

18% D.C.; 81% suburban (Md.-47%;- Va.-34%); other less than 1%

54% campus (D.C..); 30% Maryland; 16% Virginia

93% U.S.-born (from 50 states .& Washington, D.C.).
7% foreIgn-born (from 52 countries representing

6 continents).-

Median: 41.7 years, Range: 18 to 78 years.

3.6% widowed
5.0,% divorced, separated

Range: 13 to 48 years.

30% some col lege

24% no college

9% Natural Sciences
3% Nursing
4% Home Economics"

88% married
.2.4% single

Median: 23 years.

5% graduate degree
-.41% bachelor's degree

34% Arts and Humanities
29% Social Sciences
16% Education

Median educational interval is 18 years.
Range: 0 to 48 years.
11% completed their last schooling less than 5 years ago.

14% were never employed full-tfme.
44% have worked full-time for less than 5 years.

Median work interval is 11 years. Range: p to 44 years.
12% were employed when enrol led.

39%,,were non-superviSory offide positions.
17% were in the field' of education.

95% of the married women were mothers.
Average number: 2.7 Range: 1 to 11 dren.

5% have only pre-schoolers.
78% have school-age children (6 to 18 years).
12% have only children over 18 years.
5% have no children:

".

51% 'graduate 'degree 10% some college
33% bachelor's degree 6% no college

*Based on .demographic-formation presented in Section III, including Spring 1964
through Fall 1973 classes. (An- additional, 263 women enrolled during 1974.)

o if el
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Table 2. An Analysis of Potential for Academic Achievement for.Women Enrolled
in DEVELOPING NEW HORIZONS FOR ,14.401 Compared With Their Educational
Attainment - Based on Scholastic Learning Aptitude as Measured by the

General Aptitude Test Battery.

1964 to 19'.74

Previous Educational Attainment.

No Previous
College

Soule

College*
Bachelor' s

Degree Total

Aptitude Per
Test Results No. Cent

Per
No. Cent

Per
No. .Cent No.

Per
Cent

Aptitude to achieve
beyond bachelor's deg.

a
151 23% 356 37% 810 56%\ 1,317 4,3%

Aptitude to achieve
4 years of college 170, 26% 275 29% 367 25% 812 27%

Aptitude to achievev
2 years of college 157 24% 195 21% .202 14% \ 554 18%,

Probably does not
have aptitude for
college aChievemeRt ,1'76 27%. 127 13% 78 5% 381 12%

TOTAL 654 100%' 953 100%, 1,457 100% 3,064 100% .

The present level of academic attainment among DEVELOPING NEW HORIZONS
FOR. WOMEN students is compared to- their scholastic aptitude. Of the women who
had no previoLA college, their test results indicated that 73 per cent have ability

. to achieve at least two years of college, and 23 per cent ability to achieve.
beyond four years of college. Among the women wh.o-had completed some college,*
66 per cent have the ability to achieve four years of college .,and 37 per cent
the ability to achieve beyond four years of college. Of the women who had
earned baChelor's degrees, 56 per cent, have test results which indicate ability
to achieve beyond four years of college.

These test results encouraged-many women-to continue their education.
The Graduate Record Examination, Law School Aptitude Test, and Scholastic
Aptitude Test were not considered formidable hurdles-after comparing
with the general adult population, norms of the General Aptitude Test Battery.
In other cases, test results encouraged women to take tests required for
-employuient, including the Federal Service Entrance Examination.

*The term, Some College, used throullit.this.report refers to at least 12

semester. credits.

-17-



It "should be noted that 5 per cent who had previously earned college
degrees did Aot have the measured ability which would predict success in
college. This anomalous result may be accounted for on several bases -
fear of tests, "unfamiliarity with modern standardized testing materials,
rusty abilities, and iess-thanrperfect validity of the'test. When errors of
measurement are considered, the percentages of women' for which .the test
scores predict academic success would be much higher.

Our experience with the General Aptitude Test Battery in counseling
women indicates that it is a useful test. The fact that some women_achieve
in spite of 1 ail test scores is not _a discredit to the instrument. Rather it
highlights the need for professional-counselors who' can assist women to eval-
uate themselves using data from numerous soUrtes. _

In cases where students' test results were low but they-had_ demon-
strated their academic ability either by past achievements or by their-written
and oral class work in DEVELOPING NEW HORIZONS FOR. WOMEN, these women were
encouraged to avoid s_ tandardizedtest situations for college matriculation
or entrance into the labor force. Gaining confidence through course work
as 0nondegree students or through part-time ethployment enabled many women
to achieve beyond what their test scores revealed.

A few examples illustrate problems involved in career development
of women. One woman who thought she_was inferior in ability because she

. made poor grades' in college was,' in fact, superior in ability. This knowledge'
gave her confidence to apply and complete a graduate degree. She is now
employed as a professional social worker. After completing her degree, she
wrote 'about her earlier socialization process:

"When I was in high. school we had no counseldrs to
advise us, and my choice of an occupation was
influenced chiefly by movies I saw at about age 15
and the fact that several attractive boys were
involved in chemistry courses. This was really. a
stopgap, activity. My chief interest was in marry-
ing and having children - in. my mind, marriage
was..the end of the rainbow! I now realize that
self-fulfillment and a socially useful occupation
are just as important to a.woman as marriage. In
facts I feel that I am a better wife9 and mother
because my interests are.not bpundedsby the home,
and by the time my youngest child leaves ,home I
shallkhave twenty years to work..at an occupation
useful to the-community and satisfying to me as
a person."



l

A thirty-year-old married woman who had completed a part of a
bachelor's degree prior to her marriage revealed that as a youngster she
was evaluated as mentally retarded. This early childhood experience had
provided a poor foundation for academic study. Based on her test'results
which indicated that she could achieve acadethically beyond four years of college,
she is "completing a bachelor's degree and has a part-time job to finance her
degree program.

On the. other hand, many women who enroll in liEVELOPING NEW HORIZONS
FOR WOMEN had earned. Phi Beta Kappa keys-or-were-cumlaude graduateS. After
a period of domesticity these women often -lacked confidence, in,their ability
to learn. Mass media reinforced feelings of inadequacy. Group counseling
followed by, individual counseling proved successful in helping women. to* gain
confidence in their abilities and to formulate short-range and long-range
plans involving employment, education, and community.;service..' Many women
have implemented their plans through' further education at The George
Washington University, at other colleges and universities in the Washington
area, and elsevihere in this country, Canada, and Europe. Other women have
obtained part-time or full-time paid positions, or become active in signifi-
cant volunteer service. -

Women who have participated in DEVELOPING NEW HORIZONS FOR WOMEN
during the past ten years are now contributing to society in a wide range
of Careers: teaching (at.all levels: - early childhood, elementary,.
secondarya-clulit, and higher education); counseling (school, rehabilitation,
or community); educational -administration; social Work; library science;
urban _planning; businessmanagement,"public administration, personnel V
administration, thedicine,--inecical technology.; remedial reading,
special education, speech pathology,= Museum servi es-, architecture, cartog-
raphy, engineering, environmental health, social----sc-i ce research, free-
lance 'writing, editing, .interior design, dramatics, toren 'cLscience,
television producti on, finance, as well as. the. more traditional fieldso-f____

_

secretariat work, sales, and nursing.

A few women serve as elected gbyernment officials 'in their commun-
ities, trustees of universities, and officers of community, organizations.
In some cases women have deViloped innovative services by observing needs
of society and combined their past experience with updated education to
meet these needs. For example, one alumna-of DEVELOPING NEsW HORIZONS FOR
WOMEN designed a program to train and upgrade household workers. This
project .became a model for other training programs for the. U.S. Department
of Labors Another student initiated a "Good Neighbor" Aide training-program
and-extended services of the "Over 60 Counseling Service" in.Montgomery
County. This prograin-has beenadopted throughout the County.

Case histories presented in Section 8 illustrate the career
development process for a few selected women who completed DEVELOPING NEW
HORIZONS FOR WOMEN.
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CAREER DEVELOPMENT FOR EMPLOYED WOMEN

Until 1971 DEVELOPING NEW HORIZONS FOR WOMEN was offered during
morning hours to accommodate married women whose children were in school
or whose husbands were at work. Since 1966 increasing numbers of employed _-

women took time off froth work to attend daytime classes. It became appir4ht
to the staff that the course should be adapted to employed women and'offered
during evening hours. An incident in 1970 indicated he urgency of this
a daptati on.

'During class discussion one woman commented that
women' can do whatever they want today. Another
woman, asked if she Could reply to that statement.
She then told how she had been a Secretary for
ten years. For three years she had tried to enroll
in .DEVELOPING NEW HORIZONS FOR WOMEN but her boss
wouldn't let her. Since it did not include short-
hand or typewriting it was not job-related: In
desperation t48 went to hers company doctor who.
wrote a statement to. the, effect that, "If Mrs.
-is not allowed to" take DEVELOPING NEW HORIZONS FOR
WOMEN i 11 be detrimental to- her hea lth! ".

It turned out that this .student had the abi. `y to achieve in any
career. ..She was subsequently able to arrange for an educational program

.

which assured her upward mobility. This company could not afford Wunder'
utilize her talents. The importance of developing potential of women
through their participation in educational programs is gradually becoming
recognized by personnel administrators and managers.

Between 1971. and 1974 Almost two hundred employed women completed
the evening classes. CAREER DEVELOPMENT FOR EMPLOYED, WOMEN became the
descriptive title for this group.*

s

Women. participating in CAREER DEVELOPMENT FOR,EOLOYED WOMEN are
a-younger group (median age 35.9 years) and only 35 per cent are married..
Another 29 per cent are widowed, divorced, or separated. 'For. them the
necessity, of earning a living to-,s upPort, themselves and dependent children
is a paramount .need-.7* These wOmen.ar6,prfirarily interested in career
advandement, job opportunitidt, and preparing for new careers.

Fifty-three per cent have earned at least a bachelor's degree.
N`A proximately:45 percent indicated they were interested in planning a

gr uate or undergraduate degree program when they .first enrolled in
CARE DEVELOPMENT FOR EMPLOYED WOMEN.' In contrast, only 29 Per cent of
women e lled in DEVELOPING NEW HORIZONS POR WOMEN .indicated they were
interests a, 'deg ree program-when they first enrolled in the course'. It
is obviods th employed women are more aware Of the importance of higher
education to"th 'r career:advancement.. However,: they need assistaria in
gaining- a sense o irection and awareness, of their- aptitudes and interests.

-

*During 1974' an a itional igs women completed CAREER DEVELOPMENT
FOR EMPLOYED' WOMEN.

tt



CAREER COUNSELING-FOR GIRLS

During Summer 1973 DEVELOPING NEW HORIZONS FOR WOMEN was adapted to
young girls, ages 16.to 19, and offered as CAREER COUNSELING FOR GIRLS.
Eighteen young women enrolled in the initial course which enabled them to
develop long-range educational and career plans. Sherry Sober and Trudy
Bernstein were group leaders for the initial course. Additional young
women participated during Summer 1974.

INDIVIDUAL ,COUNSELING

To accommodate women who cadnot participate in DEVELOPING NEW HORIZONS
FOR WOMEN or CAREER DEVELOPMENT FOR EMPLOYED WOMEN individual counseling,
.including a battery of tests, evaluation, and two individual counseling
sessions, is available on an appointment basis.

* * * * * *
a .0

The George Washington University's Center for Continuing Education,
for Momen meets the requirements of the InternationalaAssociation of Coun-
seling Services, Inc.,-an affiliate of the AmericanPersonnel and Guidance
Association, Inc., and is listed in their Directory of Counselirig Services.

-



ACADEMIC CREDIT PROGRAMS

The George Washington UniverS'ity pioneered in postsecondary education

for adults. In 1950 the College of General Studies was established "to
extend the educational facilities of the University, introduce experimental

programs and provide educational services other than formal programs of study."-"

Mitchell Dreese, Ph.D., served as Dean from 1950 to 1955, Dean Grover Angel,
Ed2D>,, from 1955, to 1965, and Dean Eugene R. Magruder, Ph.D., from 1966 to the
present.*_Uhdergraduate and graduate degree-programs with courses scheduled
from 6:00 p.m. to 8:30 p.m. at government agencies, business offices, and
military installations served thousands of adults in the metropolitan Washington

area. During,the period 1954 to 1968, approximately 1,200 adults earned
bachelor,'.s degrees and, more than 5,200 earned master's degrees through the

College of General Studies. Only five per cent of the bachelor's degrees and
less than one per cent of the master's degrees were earned by women
scheduling of courses at the dintier_houre-xeludechnnemakers and employed
women wit-h-fairrisibilities. Also; degree programs offered were designed

for the career advancement of men.

To assist women with their formal education, Continuing Education for
Women has offered, since 1965,;. selected credit courses during daytime hours
at convenient locations for women. Between 1965 and 1974, ninety-nine
credit courses from nineteen University departments have been taught by Uni-
versity professai-i and instructors of recognized academic and professional
competence. Beginninc with seven courses and 86 reg.istratiOns in 1965, the
program expanded to include 2.4 courses and 372 registrat4ons by Spring 1973.

Table 3 shows the courses and registration between 1965 and 1974. .

The courses offered enabled some women toobtain a bachelor's
degree on a part-time basis by.enrolling only in off-campus'courses. Others

combined off-campus courses_ with campus courses.. In some cases, women began
or resumed their academic study off-campus through Continuing Education for
Women .and transferred their credits to other colleges and universities in
various parts of the United States. This flexibility has-been especially
helpful to wives of military, business, and government administrators whose
husbands were assigned for only two-"or three-YePr periods to'the metropolitan
Washington area.k Mobility of population is no longer a barrier to academic
study when combined with 'sound academic advising.- The Continuing Education
for Women staff has pibvided academic advising for individuals and groups
prior to registration .as requested by students during the semester:: One

Army wife who recently completed a bachelor's degree through off-campus
ContinuingEducation for Women courses had attended six colleges while
living ip various,parts of the United States -and Europe'. At one local
college where she had intended to become a degree candidate, she was told,
"We never know what to do with women like you who seem to : passing through."
For this student the,"passing through" period was three years, whicli was
sufficient time to complete an undergraduate degree based on her goals and
the course work she had completed 'elsewhere.

*Dr.

1966,

. EdWard Galbreath serve it Acting Dean from October, 1965, to June,
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The. George Washington,University:.admiStion policy has provided the

Option for students to apply for degree candidacy when they first enrolled
in Continuing:.Education for Women credit courses or after they completed
several credit. courses- and demonstrated.thei academic ability. Enrolling
as nondegree-students-enabled women who lacked confidence in their abilities'
to proveto theinselves they could achieve.academically. It also enabled
women who had poor academic records as teenagers to demonstrate to the UM-.
versity their ability and commitment,as adult students.

Most of the women who enrolled in credit courses offered through
Continuing Education for Women between 1965 and1974,were undergraduate
students. College graduates enrolled in courses to, qualify for specific
employment opportunities, to obtain 'state certification requirements for
teaching, or to enter government enpleqment at a certain grade level. Some

women "enrolled to update, their knoWledge in ,fields such as psychology or
political science,-to,itomplete prerequisites necessary to change major
fields of study, fer to qualify for graduate degree progyams. Class size

averaged 12 to 15',,students enabling professors to become .acquainted with
students. As a result; recommendations from professors aided in admission
of students to graduate school and in obtaining"employment. Four women who

began as part-time .Continuing Education for.Wmen off-campus students are.
cUrrently.enrolled as doctoral candidates at The George Washington University
or the University of Maryland. '

Selected graduate courses in education and "upper 1-evel*,courses' in ,

psychqlogy and sociology, offered through Continuing Education for Women
have enabled' women to complete six to nine',Seinester credits off-campus
before they matriculated as graduate students in adult-education, early
childhood education, rehabilitation counseling, special _education, student
personnel develoPment, or women studies. Some women who had first "matricu-,,

lated as, graduate students at The George Washington University or other
Universities later enrolled in three to nine semestercredits'_offered- --

through Continuing-- Education for -Women wh-e-rethe-secot-MTses were applicable

to 'thei r degree programs..

Students w.ho\ completed credit courses offered through Continuing
Education for Women indicated these advantages: (1) adequate parking
facilities, ('Z) scheduling which avoided the rush-hour traffic and enabled
them to return home before their-c.thildrerr, (3) reduced tuition, (4) stimu-
lating clas'smates, (5) outstanding instructors and (6) effective academiC
advisIng.

0 .

*Undergraduate courses ered 101 to 199 may, in Certain cases, be
taken foor graduate cred' with additional work assigned by the instructor.

at
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An important reason_ for the success of the daytime off-campus .

program has been the enthusiasm of the students for the faculty. Almost
go-thirds of the instructors are either full-time campus professors or

have taught pe_rt-time on campus for.their departments as well as off-campus
for Continuing Education for Women. Theseprofessors includeeight who
have served as department chairmen and two as assistant deans. For all
College of General Studies courses, each University department (such- as
Psychology, History,. etc.) appoints the instructors. In this respect the
College of General Studies cannot be compared to extension programs of
state universities where instructors are hired by the extension or adult
division of the uni-ersity.

V

Of the 67 faculty members.' who taught daytime-.off-campus credit
courses -foTC,ontinuing Education for WoMen during the past -ten years, 33
(almost 50 per cent) have been women. A few part-time women faculty
members found their experience teaching in the program, at The George
Washington University enabled them to obtain full-time teaching positions
in other colleges and. universities'. Two women who began as part-time
off-campus instructors were subsequently employed as campus faculty members.
Thus, Continuing Education for Women has- provided career development oppor-
tunities for women faculty members as well as for their students,

.

Professors have been particularly enthusiastic about the .quality
of work_by daytime Continuing Education for Women students. An analysis
of grades during-a six-year period indicated that 80,per cent of the grades
earned by women students were A or B. All professors who taught in the
program set high standards and expected their students to measure up. If
theyclid the works the students earned the grades they deserved. When
questioned about the "normal curve" one professor expressed the feeling
of most of,the -daytime off-campus faculty. "This is not a random sample
of the general population. This is a select group. They have ability
and are highly-motivated, which produces quality work." Since.most pro-
fessors also taught campus students they: had a-basis on which to make,
comparisons..

. These daytime credit courses are not exclusively for women. Men
who-are free to attend daytime classes are_.welcome as students. A naval
officer enrolled in one course upon the recommendation of one of his
associates who claimed, "If you want .a good educational experience, enroll
in one of the daytime classes. with the 'women." Another male student admitted
that before he took these courses he hadn't realized that women had such
good ideas. ,

The participation of men students as well as men,and women faculty
members in courses offered by Continuing Education for Women has promoted
widespread acceptance of adult women as students.,

C
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Recognition for the success of the daytime off-campus program must
also be given to clergymen and administrators who provided classroom space
for this academic. program in churches, libraries-, and_other community centers
in suburban Maryland, Virginia and -theDistrict.of Columbia. StudeTits in

the early classes of DEVELOPING NEW HORIZONS FOR WOMEN were instrumental in
locating the first churches used for, classrooms'iand many.of these womeh

enrolled in the initial courses offered. Publicity about the program brought
offers of classroom space from other*chorches and community centers. This

enthusiastic support of the University%putreach-to women is an example
of teamwork in commun i ty,service.

Classes were scheduled once a week for two and one-half hour periaids
between 9:30 a.m. and 3:00 p.m. when children attend school and rush-hour
traffic can be avoided. All locations were .selected for proximity to Route-
495, the Capital Beltway, or to buslines. In many cases, courses were
rotated each year. For example, American History and. English Composition
were scheduled in Maryland one year,'and Virginia the next year, thus reaching
a larger proportibn of students. FrOm Fall Semester 1965 through the 1973 Fall

Semester, 1,457 students enrolled inlone or more daytime off-campus credit courses
offe'reathrough Continuing_Education for Women.

Additional'courses added to the curriculum during 1974 included:

Anthropology 171
Art 112
Art 117
Art 148
Classics 170
Physics 3
,Psychology 175
Sociology 136

- Native PeOples of North America (3)
- Art of Egypt. and Ancient Orient (3)

- Medieval Art (3)

- 19th Century American Painting (3)
- Women in Classical Antiquity-(3)
- General Physics (3) ,

- Career Development in Youth & Maturity -(3)-

- Crimindlo6/ (3)

The addition of these courses in 1974 brings the total to 106 under-
graduate and graduate credit courses offered from 21 departments in the University.
In 1974, 159 students enrolled during Spring Semester and 166 during Fall Semester.

The list on the following page includes University faculty and selected
part-time instructors who have taught credit-courses one or more semesters
during the period 1964 to 1974 for Continuing Education,for Women.

The scheduling of daytime credit courses off-campus, an innovation
by The George Washington University in 1965,, was adopted as an administrative
Practice by.community colleges and state.universities in the 1970's when
college administrators became aware of the population of women to be reached
by thiseffective scheduling.



, FACULTY FOR DAYTIME OFF- CAMPUS CREDIT COURSES OFFERED'BY CEW (1965 to 1974)

ACCOUNTING

Susan Lamensdorf, A.B., C.P.A,-
Andrew Potts, M.B.A.

ART
*Donald C. Kline, M.F.A.
*Jane A. Kofler, M.A.
Elizabeth Nightlinger, M.A..

*M. Patricia Smith, M.A.

ANTHROPOLOGY
*R.K. Lewis, Ph.D.
*Ellen Sato,,M.A.
*Suzanne Simons, Pfi.D-

BUSINESSADMINISTRATION
*George R. Allen, Ph.D..
Suzanne Peck, M.B.A.

CLASSICS
*Mary Norton, M.A.

'NECONOMTCS

*Ching-Yao Hsieh, Ph.D.

EDUCATION

*Grover L.-Angel, Ed.D.
*John Boswell, Ed.D.
*Margaret A. Kiley, Ed.D._
*Helena Lietwiler, Ed.D`.
*Carl 0: McDaniels-, Ed.D.

*Margaret McIntyre, M.A., A.P.C.
Louise Odell, Ed.D.

*Carol Ruth St. Cyr, Ph.D.
Ruth Wanger,-Ed.D.

ENGLISH
Gail Barnett, Ph.D.
Lynne Cheney, Ph.D,

*Mary E. Cunningham, M.A.
*John R. Greenya, M.A.
Lynn Herring, .A.
Aileen Kitchin, Ph.D.

*William Turner, Ph.D.
e:

Willard Waterous, M.A.

GEOGRAPHY

*Alice Andrews, M.A.
*Marvin Gordon, Ph.D.

HISTORY

Analouise Bolten, M.A.
Jean Waterous

MANAGEMENT SCIENCE
*Gordon Lippitt, Ph.D.

OCEANOGRAPHY
Steacy Hicks,. M.S.

PHILOSOPHY.

*Laura Schrenk, Ph. .

PHYSICS

*Margaret Montzka, M.S.

POLITICAL SCIENCE
-*Don T. Allensworth, Ph.D.

Arthur Banks, M.A.
._*Anita D,. MallinCkrodt, Ph.D.

Charles McCarthy, Ph.D.
*John Morgan, Ph.D.

PSYCHOLOGY

*John Bull III, Ph.D.
Jeffrey Crawford, Ph.D.
Norman S..Gould, Ph.D.

*Thelma Hunt, Ph.D., M.D. -

*Eva Johnson, Ph.D.
*Virginia Kirkbride, Ed.D.
Julius Segal, Ph.D.
Milton Shore, Ph.D.

*David E. Silber, Ph.D.
*Roland H. Tanck Ph.D.

kELIGION
*A; J. Hiltebeital, M.A.
*Dewey Watla-ee, M.A.
*Harry E. Yeide, Ph.D.

SOCIOLOGY

Jessie Bernard, Ph.D.
Muriel Cantor, Ph.D.

*Thomas F. Courtless, Ph.D.
*Richard Stephens, Ph.D.

SPECIAL EDUCATION
*Perry Botwin, Ed.D.
*Charmaine Ciardi, Ed.D.
Linda Foley, M.A.

Robert Jackson, M.A. in. Ed.

SPEECH & DRAMA

*Ruth O'Dell Cox, M.A.

STATISTICS
*JacksoncKern, M.B.A.

*George Washington University campus faculty and staff of instruction
(past andpresent).

....!3!!0!



NONCREDIT COURSES

In 1952 under the direction of pr Olive McKay, a nationally known
adult educator, the College.of General Studies began a series of noncredit
courses to meet needs of adults in the Washington area. Although well
attended this noncredit program did not receive needed. administrative suppqrt.
In 1963 Dr. McKay was once again invited by the College of General Studies
to set up.a noncredit program. It expanded.rapidly to meet the_demand. When

Dr. McKay 'heft the College in 1966, noncredit courses, offered during evening
hours were continued under Jessie Mullins for the College of General Studies.
Community colleges and agencies began to offer "adult edudation%and "Con-
tinuing education" courses at a nominal fee which duplicated some. of the
noncredit offerings of the College of General Studies. When Mrs. Mullins
left in 1970, responsibility for -the noncredit program was assigned to Con-
tinuing Education for Women. Abbie 0..Smith was given direction of the
noncredit program. Courses previously offered were evaluated for academic
signifidance as well as relevance to the concept of Continuing Education for
Women. Only two of these College ofGeneral Studies,courses,Were continued
under Continuing. Education for Women = HOW TO STUDY ana,CREATIVE THINKING AND
PROBLEM SOLVING. Both of these courses had been taught continuously since
1964, HOW TO STUDY, a four-session course designed and taught by Dr. Eva
Johnson, Professor of Psychology, has aided women returning to academic study.
CREATIVE THINKING AND. PROBLEMHSOLVING, destgned and taught by JamesM. Osborn,
provides understanding of the innovative process, h6w to overcome blocks that
inhibit creativity, and the scientific approach to cr'eativity. This course:has
enabled students and staff members to originate ideas and apply to their
careers and personal lives.

Between 1970 and 1974, twenty additional courses have been offered
during day and evening hours with almost 1,000 registrations.

Several of the noncredit courses were originated and taught bly "graduates"
of DEVELOPING NEW HORIZONS FOR WOMEN.. Each had expertise in a selected area.'
Virginia Kahl, a professiOnal librarian as.well as author and Illustrator of
eleven books, designed and taught WRITING AND ILLUSTRATING CHILDREN'S BOOKS.
ORAL HISTORY WORKSHOP, the first of-its kind to be offered in the East, de-,
veloped from an occupational research paper written by Martha. Ross. In addition
to utilizing practical. aspects of recording and _interviewing techniques
and,practices, outstanding authorities who had established oral history libraries
were obtained as.guest speakers. This workshop was continued by Mary Jo-Deering,
a professional historian, when Mrs. Ross became a graduate student in Contempor-
ary History at the University of Maryland. POETRY AND FICTION.WORKSHOP was
designed by Myra Sklarew, who later became a full_time professor at American
University. INTRODUCTION. TO LIBRARY SCIENCE, developed by Hennie Schnef00.7,
baseclupon her 18 years' experience as a professional librarian, enabled"SOme
women to obtain positions in county or special libraries or to explore the
field before making a decis-ion to enroll in a graduate program in,library
science. ,Other participants have become proficient in research methods. MATH

REFRESHER was first offered by Mary Broad shortly after she completed DEVELOPING
NEW HORIZONS FOR WOMEN in 1966. This course was later revised and continued
by,Jacqueline Scott. Adelaide Furman taught,an INTERNATIONAL AFFAIRS SEMINAR

fiA
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for.two semesters. A ,BUSINESS OF YOUR OWN, designed by Frances Chalmers when
she completed DEVLLOPAG NEW HORIZONS, was taught by her until she moved from
the Washington areal the course is now taught by Gail Baker" CONFERENCES:
LARGE OR SMALL.by Sue Roethel and COMMERCIAL WRITING by Patricia Hass, are ,

additional courses offered in 1974 by former dents of DEVELOPING NEW HORIZONS
FOR WOMEN.

Dr. Lynne Cheney, who taught WOMEN AND LITERATURE as a noncredit
seminar ddrng,Fa11,1972, subsequently became the instructor for off-campus
credit courses English 1 and 2. SEX DISCRIMINATION AND THE LAW was taught
during' Spring 1973, by Dr. Marguerite Rawalt, an outstanding attorney known
for her work-in equal right's for women.. This course was later developed as
a_graduate course and offered as an..elective in the M.A. program in Women
Studies. Dr..Roland Tanck, Associate Professor of Psychology, initiated a
course.tttled PSYCHOLOGY OF WEIGHT. CONTROL in 1972. During Spring. Semester
1974, he offered-ASSERTIVENESS TRAINING FOR WOMEN, a course to help women
become assertive without being abrasive.

Table .4 shows enrollment data for nonci-edit courses offered through
Cont.-Irving Education for Women from 197Q to 1974. During 1974 the enrollment
in noncredit courses had increased to 469 registrations.

Courses offered under Government contract at the Office of Education,.
DHEW; National Aeronautics and Space Administeation; and the Department of
Housing and Urban Development have included: CREATIVE THINKING AND PROBLEM
SOLVING - 10 weeks (NASA); HOW TO STUDY.- 4 sessions (NASA); SECRETARIES -

A WAY. UP )10 weeks (OE) ASSERTIVENESS TRAIaIN'G FOR WOMEN - 3-hour workshop
(NASA).; and EDUCATIONAL OPPORTUNITIES IN THE WASHINGTON AREA = two 3-hour

,workshops (HUD).

The designing and offering- ofnoficredit courses and the utilization of
taleht avai.lab elor instruction.has provided a flexibility needed. by Con-
tinuing Educaton for Women-to meet the..heedSof women:- In Many cases, students*who enrolled in noncredit courses havg,ened_advanced degrees and were not
interested in earning credtts.,..In othercaSeS, beginning with noncredit courses.
enabled studentsto gain confidence.before'registering for credit courses or.
degree. programs. -

To further assist women in their academic programs, CLEP (College Level
Entrante Program) and LSAT (Law .5chool Aptitude Test) Review courses were
initiated in 1974. The bsychoTVists on the Continuing Education for Women

'staff recognized that one's apties cannot be appreciably changed by review
courses. HoweVer, experience of -.:41e staff in testing,'evalUation,and counseling
women indicated that-often women vvre disadvantaged in a testing situation by-
-unfamiliarity with testing proceauPes, language and content.. FOr*this'reason
,CLEP and LSAT Review courses were added-to the curriculum of noncredit courses.

A few Continuing Education for Women students have had noncredit courses
at The George.Washington University evaluated and accepted ascredit courses at
other colleges. A recent innovation in-noncredit courseshts-the.granting of
Continuing EduCation Units-(CEU's). Beginning Fall 1975 noncredit-courses
offered by Continuing Education for Women will include the equivalent CELP's
earned.

0 ti



Table . Number of,Students Attending Noncredit Courses (1970 to 1974)

Sum.

Course Title F'70 S'71 '71 F'71

*How to Study 16 .26 13 13

*Creative Thinking & Problem
Solving

23 16 17

Intro. to Social Work 15 23 11

Understanding S.E. Asia 15- '15 18

S'72 r'72 S'73 P.73 Total

27 34

30 13:-

6

20
1

Math Refresher 9 . 9 7 12

Intro. to Library Science 17. 15 8 14 13

Poetry & Fiction Workshop, 11 7 8 7

Intro. to Occupational 11.

Therapy

-Oral History Workshop 14 10 7. 7,

Writing & Illustrating 13 21 13 26.,

Children's Books

Internat'l Affairs Seminar . 7 6

Foundations of Editorial 11 16 12

Work

Window into the Far. East 16

The Newly Single Woman 31 10-

Psych. of Weight Control 12

Women and Literature 5

A Business of Your Own

Sex Discrimination &
the Law ,

r

Commercial Writing

Exploring Self- Awareness

Total En r 106 141 20 125 193 144

No. of Cr 7 9 2 10 12 10

Average C 15.1' 15.7 10 12.5 16.1 14.4

11 13 153

16 33 148

55

68

9 14, 60

15 5 87

26

11

6 10 54.,

17 17 107

-

16

13

55

- -

16

41

- 12.

- 5,

15 15

.9 _ 9

12 12

,
6 6

114 110 953

9 8 67

12.7 ,13,8 , 14.4

*These courses [I:, been offered by the College of General-Studies since 1964



CAREER-ORIENTED CERTIFICATE PROGRAMS

The career-oriented certificate programs evolved from (1) the
awareness of talent among women with liberal arts degrees but no marketable
Skills,-(2) the need for paraprofessionals in many fields, and (3) the flexi-
bility of the Continuing Education for Women' noncredit 'program. Although
these programs were designed to-develop opportunities for women, enrollment

.has also been open to men.

LEGAL ASSISTANT PROGRAM

Recognizing that in Washington, D.C., the center of the-Federal govern--

ment, a.constant demand exists'for trained personnel in all Aspects of the
"legal profession, Continuing Educatibn for Women introduced in.Fa11,1972 a
twelve-month, career-oriented program leading to a legal. Assistant Certificate.
Although a number of institutions had offered' a variety of programs to train
legal aszistants, the program developed at The George, Washington UniverOty

. was the.Crst graduate-level program offered at an academic institution%in the
East. its.location in Washington;'D.C., provides students with an unusual
'opportunity to observe.government operations, and offers an unlimited pool-of .

primary data enablingits'sfudents to gain experience in legal research.

Jan Dietrich, a fdimer student in DEVELOOING4NEW HORIZONS WOMEN,
.

. serves as administrator of this program. The Dean'ofthe National Law Center
at The George Washington University,. Robert Kramer, serves as Chairman of the
Advisory Committee; selected Law School faculty and-representatives-of.the

legs -1Iegcommunity serve As members of1the Committee. The faculty
consists of practicing attorneys and instructors from the National Law Center.'
The resources ,of-the National Law Center Library have been available to
students in. this program.

The 12-month curriculum includes the following:

First Semester

LEGAL RESEARCH AND ANALYSIS"-- emphasizes legal research and
writing as tools to assist the supervising attorney,
Similar to a course required for first-year law students.

THE LAW AND LEGAL -- introduces basic legal concepts of
the various substantive areas of the law with written

,assignments in each area and practice in using form books.

Second Semester

ADMINISTRATIVE/PRACTICE --'surveys theory of administrative
law with primary focus on practical functioning of
pertinent Federal and state agencies.



CIVIL LITIGATION -- uses the Federal Rules of Civil Procedure
as a framework. Stresses areas where .a legal.assistant
would be involved, e.g., docurpents, document and deposi-
tion control and pre-trial organization:

Summer Sessions (8 weeks) Fmay' be taken subsequent to or between two
semesters]

FINANCIAL ACCOUNTING AND STATISTICAL EVIDENCE -- acquaints
the student with statistical and accounting concepts
useful in evaluating data and, documents.

From the beginning classes were saieduled Iwo evenings a week from
7r00 p.m. to,10:00 p.m. on the University campus. Students spend about
15 to 20 hours a week in.outside preparation.and research. Approximately 90
per cent of the students are employed when enrolled In the program, alth_gutj-li---
not usually in the legal field:

The staff-of Continuing Education for Women established the following
criteria fo'r admission to the program:

(1) A bachelor's degree, or its equivalent in
,education and experience.

(2); Satisfactory performance on the Law SChool
Admission Test (LSAT) and a general aptitude 's

test administered by the Continuing Education
fOr Women staff. 0

(3). A personal interview.

Academic achievement, work, experience, test scores, and reasons for enrolling
in the program are considered in the evaluation procesS. The careful screen-
ing accounts for the low attrition rate among` students accepted in the pro-
gram. Also, the evaluation ptocess has identified students who should apply
for law school. admission.

Table 5 shows the age--distribution of students in the Legal Assistant
Prbgram. Of the 138 women enrolled between September, 1972, and January, 1974,
44 per cent were under age 25 and 82 per cent under age 35. The median age
for women enrolleris 26. In contrast, the median age is 41.7 for women

-enrolled in DEVELOPING NEW' HORIZONS FOR WOMEN and 35.9 for women enrolled in
CAREER DEVELOPMENT FOR EMPLOYED WOMEN. Thus, the Legal Assistant Program
has attracted young women. However, 'approximately 30 per cent of the women
enrolled are more than 30 years of age. Not unlike many. women enrolled in
DEVELOPING NEW HORIZONS FOR WOMEN, they are interested in continuing their
education following years involved in child-rearing.



Table 5. Age Distribution of Students Enrolled in the LEGAL ASSISTANT PROGRAM
(1972 to 1974)

Women Men Total

No. Per Cent No. . Per-Cent No. Per Cent

.20-24 61 ,44% , 9 50%
.

70 45%

25 -29 36 26% 5 z., 28% 41 26%

30-34 17 12% 2 11% -19 eJ2%

35-39 13 9% 0 13 8%

40-44 4 3% 0 4, 3%.

45-49 4 3% 2 11% 6 4%

50-54 2 2% 0 2 1%

55-59 1 1% , 0 1 . 1%

.... ,

Total 138 100% 18. 100% 156 100%

The educational background of students enrolled is shown in Table 6.
,.Although the large majority entered with a bachelor's degree (81 per cell) a

few had earned master's degrees (6 per cent).. Twenty students (13 per cent)
were admitted without a bachelor's degree but were able to establish, on the
basis of their work experience or as a result of testing, that they could
undertake the program. Most of this latter group had completed at least two
years of college.

As of January 31, 1975, 56' persons will be certified as legal
assistants through TheGeOr'ge Washington University program. Another 94 will
be cObtinuing this program throughout 1975.

The program meets the guidelin of he American Ba,Association
Special Committee on Legal Assistants .ari6 will be eligible for ABA evaluation
in 1975.

Jan Dietrich, Administrator of the Le al Assistant Program, has been
involved with the American:Bar AssOciation as they have developed their
Guidelines to Approve.Legal Assistant Programs. Her participation has been in
attending meetings and hearings Of the Special Cor4riTee on Legal Assistants
and leading'a workshop For the Conference of Directo'in Denver, May 5-6, 1974.
In addition, she has giiien speeches on the training and use of.legal assistants
and supplied printed information-to state and local bar associations.-

4.1
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Beginning June, 1974, intensive three-month, full-time tegal Assistant
Certificate. Program was offered to accommodate recent college graduates.

Almost all of the graduates of The George Washington University Legal .

Assistant PrograM who were seeking 'positions as legal assistants have obtained
positions. In fact, the graduates have been so enthusiastically received by - .

the legal profession that a demand has been created for_ future graduates.
Positions available to egal ssistants have included a variety of legal
settings: single practitioners, .firms with more than 100, people, Federal
agencies, the U. s.Supreme Court; Congressional *camiiittees, the World Bank,
trade associations, public interest law firms, legal division of a television'
company, and research firms.

The importance of continuing legal assistant education has been built:into
the program. Beginning Fill 1974 speci7,1ty courses in such areas as real estate,
criminal law, probate, .and domestic relations were initiated for trained
legal assistants. Plans for. Fall 1975 include a specialty 'course for, selected

..students witWengineering, mathematics, and science degrees to qualify as
Patent Agents.

4-
The development and implementation of the Legal Assistant Program

is an example of the creative process involved in Continuing EducatiOn for
Women program plannirig. Providing a climate for innovation enables staff -

members to come forth with new ideas. In 1971 Abbie 0. Smith, while serving
as Associate Director of Continuing Education for Women, and Elizabeth Hill,
a Community Represeritative, recognized the. need to train 'women as'legal
assiStarits. On the one hand there were women who wanted to be trained as
legal ,assistants, and on the other hand, attorneys who were beginning to
recognize that legal assistants could provide staff to extend their services
to clients. Mrs: SMith and Mrs. Hill met with Professors Ralph Nash and
D. S. Sastri of The George Washington National Law Center to discuss the
mechanics of developing a prosram. Dumont Pea who heads a law firm
in Washington, outlined -the areas where a' legal' assistant could be trained-
to provide the needed services for the.. profession'. Jan Dietrich, a student
in DEVELOPING NEW HORIZONS FOR WOMEN, indicated her interest in becoming
a legal assistant and worked 'first as a volunteer and then as the .administrator
of the program to further develop this highly successful program.

4

LANDSCAPE ARCHITECT ASSISTANT PROGRAM

The Landscape Architect Assistant Program began ..in "January,1974,with
Margaret James as coordinator. ,Abbie 0-. Smith, Alma w. Ye,omans,and Elizabeth
Hill laid the groundwork for this 12month program. An advisory board in-
cluding-representatives of profesOonal organizations, practicing landscape _-
architects, and the Chairman of the University,'s Department of Urban and
Regional Planning, aided the Continuing Education for Women staff in develop-
ment of curriculum and selection of faculty. The curriculum emphasizes
drafting skills and design, as well as plant materials. Lecturers include
profe'ssionals, from the community who discuss .various aspects of design, urban
spaces, ecological,values, land-use planning, methods, and materials used in
construction, speci fi cations, and contractual. procedures.



Classes are scheduled'for two evenings a week, 7:00 p.m. to 10:00 p.m.,
with facilities, including drafting tables, provided by the School of Engineer,
ing and Applied Science. ,Weekly field trips include study at the.National
Arboretum aswell as observation of landscape architecture projects in urban

. and suburban settings in metropolitan Washington, Maryland, Pehnsylvania,and
Delaware.

Criteria for selection of students_was established by the staff of
Conijpuing Education for Women. The first class began in January,1974,with
23 students. The second class of 23 stadents began in September,1974.

EDITING AND PUBLICATIONS PROGRAM

-. I,. .

The Editing and Publications Program began in January,1974,with
Johanna Kooij, a former studefit in tontinuing Education for Women courses,
as coordinator. Abbie O. Smith and Johanna Kooij laid the groundwork for this
12-month program by"selecting advisory committee members, developing curriculum,
and selecting faculty. Professor Robert C. Willson, Chairman of the University's
ournalism Department in the Columbian College pf Arts and Stiencesi-served
as Chairman of the Advisory Commi.ttc-in 1974. The program is a one-year

nt
career training course, preparing k rticipants for to (14 editing

and copywriting skills, (2) pr? elg, production, and design, (3) convention,
exhibits and displays. ,Instructors are'professional editors and specialists
in.mediao publication designtand.production. .

,. .
,

Criteria for 3election.of students, as in. the case lof,the other career
.

"training programs, were established -by the staff of Continuing EdUcation 'for
-Women. The first class included 38 students who completed this program in
January,1975. The second plats, Which began in September,1974, will finish
in August,1975. ., .

, .

-I-, o 1 2

'Whin Jaanna Kooij moved to Connecticut in une;1974, Barbara Cler.:mts,
an accomplished editor and a student inrthe first class, was selected from .4

many
3
qualified applicants to assume duties as coordinator.

'

A .
o , .

* * * **I.*

.4., A list of members of the.Advisory Committee for'each training program
salong with part-time instructional staff is preSented on the f011owing page.
Additional training programs are being planned for 1975-1976.

, \,.;

fl
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LEGAL ASSISTANT PROGRAM

Joel M. Birken,- J.D.
Cheryl Chapman, J.D.
Mary A. Chapman, J.D.
Helene J. Friedman, M.A.; M.B.A.
James T. Halverson, LL.B.
Talbot,Lindstrom, LL.M.; M.Comp.L.
GrggoryMurphy, J.D.
Gordon A. Noe, B.A.

Instructors
Harold Novick; J.D.

0 N. Alfred Pasternak, J.D.
F. Carvel Payne, J.D."

- D.S. Sastri, LL. M.
Robert Shoun, J.D. .

e'4,11-largaret Weekes, J.D.

George F. West, Jr., J.D.
Bernard Young, J.D.

Advisory Board
Gladysls.Fischel - Attorney at Law Robert Kramer- Dean, Notional Law

Fry- Director, National ' 'Cefiter, The George Washington University
njaralegal Institute, Inc. ' Ralph Nask- Professor, National Law

Dumon.OR: Hill - Hill, Christopher Center, The George Washington University
and Phillips °Patricia Wald-Mental Health Law Project

Marshall Hornblower - Wilmer, Cutler'
and Pickering

'LANDSCAPE ARCHITECT ASSISTANT PROGRAM.-

Richard Brillantine, B.S.
Beatrice Coffin, K.L.A.
Mary H. Holbeck,
Wand M. Jefferson,VS.

Instructdrs ,

Grace S. Lockwood, M.L.A.
Erik A. Neumann, M.S.
Tevy Schlafman, B.S.
Peter Chase Wilson, B.S.

,. Advisory Board '

Donald P. Bowman- Landscape Architect, Dorn Cr McGrath-Shairman, Department
Environmental Planning Branch, of Urban & Regional Planning, The
Federal Aviation Administration Geor'ge Washington' University

Raymond Brush-Secretary, American Darwina Neal-Landscape Architect,
.

Association of Nurserymen, Inc. National Capital Park's
Joseph Caseio- Landscape Architect ''Cary M. Parker- Landscape Architect.

.

John Creech - Director, 'pig National Sally Schauman.7 Landscape Architect, Soil
.-.=.4,-",--

Arboretum , Conservation Service, U.S. DepartMent
0, Keister Evans-Executive pirector, of-Agriculture

teAmerican HorticultUre Socty '
...

'EDITING AND PUBLICATIONS PROGRAM

Instructors
.

McClay, M.A.
Howard E. Paine, BA.
Vita Pariente,'"3.A.
Dorothy Schrader, J.D.
Gloria Stevenson, B.A:

Lee Battaglia, M.A.
a

Henry J. Bausib, B.A.
Anita DeVivo, B.A.
Alphons J. Hackl,B.A:
Dorothy B. Kerr, B.A.
Gertrue E. Mitchell, B.A., M.A.

Advisory
Lee Battaglia-Picture Editor,

HORIZON
Harvey R. Biasse:-Director, Printing

,& Graphics Dept.; The George
Washington,University

A. E. Claeysgas -Associate Professor
of English, The George Washington
University

Iris Eaton-Managing Editor, Howard
University Press

Alphons J. Hackl -President, Colortone
Press,,Inc.; PubliSher, Acropolis

Board
.

Nancy S. MontgOmery- Editor, CATHEDRAL
AGE MAGAZINE

Peter S: Nagan ....President, Goldsmith-

Nagan, Inc.

James K. PAge,-Jr.-Member of Board of
Editors, SMITHSONIAN MAGAZINE

Howard E. Paine Chief Art Director,
NATIONAL-GEOGRAPgIC SOCIETY

Gloria Stevenson-Associate Editor,
MANPOWER MAGAZINE, U.S. Manpower'
Administratibh -

Rober,t. c. Willson-Professor, Department
0 Books, Ltd. -4f.journalism,The George Washington

- 0

Dorothy B. Kerr-President, Dorothy University
Kerr & Associates

e
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DEVELOPMENT OF FIN NCIAL AID
T

When Continuing Education for Women was established at The George
-Washington University in 1964 there were almost no opportunities for adult
women students to obtain financial aid.- Some women were eligible for G.I:t
Educational benefitsAnd a few were able to obtain tuition assistance from
their employers.

Special' Fellowships for Women

To assist women of outstanding ability The George Washington University
.approved a Special Fellowship Program for Women in 1965 for selected degree
candidates in any department of the University. The first four recipients

,.were chOsen from more than 60 applicants on the basis of their academic achieve-
ment, aptitude tests, and their reasons for pursuing graduate study. As these
initial recipients completed their degrees, fellowships for partLtime study
have'been awarded to other outstanding applicants. Graduate degree programs
undertaken by theSe women include: Adult Education, Psychology, Fine Arts,
Russian History, Counseling and Guidance, English-, Ljterature, American Studies,
Women Studies, Speech Pathology, and Early Childhood Education. Two of the
recipients were later accepted as doctoral candidates - one in Human Resource
Development and another in Clinical Psychology. Two recipients who began at
The George Washington University moved from the Washington area and completed
their degrees at other universities. Since 1965 fourteen women have been
assisted by this program.

Dr- Lois Schwoerer, Associate Professor of History; Dr. Charles Naeser,
Professor of Chemistry; and Dr. Ruth Osborn have served on this committee for
Special Fellowships fp," Women since its establishment in-1965.

Developing New Horizons for Women Scholarships c-

Lack of tuition assistance is an obstacle which confronts many women
who have the time, ability, and desire to continue their education. The family
budget often cannot stretched to include tuition for the mother!'s education
when children are in college or nearing college age. Sometimes the award of
a tuition scholarship for a single course is enough to get a woman started
toward her educational goals, and subsequently she manages to meet tuition costs
through part-time employment, loans, or other awards. In other cases, women
need continuous tuition assistance.

In the Spring Semester of 1966 a Developing New Horizons for Women
Scholarship Fund was established with-contributions from DEVELOPING NEW .

HORIZONS FOR WOMEN students and presented to-Dr. Osborn at a luncheon follow-
ing the completion-of the Course. In Octbber, 1967,.a scholarship benefit
titled, "A Century of Progress of American Women", was held in Lisner Audi-

, torium at The George Washingtbn University. An historical presentation In'
costume with" excerpts showing the changing role of womenwas written and pre-
sented by DEVELOPING NEW HORIZONS FOR WOMEN students. Another event which
raised money fbr 'this fund was a benefit tour and tea at the restored Alexandria
home of JOsephine_Walker, a DEVELOPING NEW HORIZONS FOR WOMEN student during'
the .1971 Spring Semester.

41
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More, recently an annual, symposium, Women Today and Tomorrow,-haS been
held in .the ballroom of the Marvin Center on The George Washington University
campus. Eminent women speakers are featured who address themselves to various
.aspects of problem of women in today's society. SymposiumI held on June 10,
1972, included felice'Schwartz, Catalyst; Dr. Jessie Bernard, well-known
sociologist and.author; and Dr. Catharine Stimpson,,Barnard College. Sym-
posium II, May 12, 1973, included Dr. Pauli Murray, Brandeis University;
Gabrielle Burton, author; Sheila Tobias, Wesleyan College; and Catherine East,
Citizens' Advisory Council. Symposium III, May 11, 1974, had an international
theme, featuring women speakers. from other countries, moderated by Dr. Dorothy
Robins-Mowry of the U.S: Information Agency.. These speakers included Margaret
K. Bruce, United Nations; Otilia Arosemena de Tejeira, Panama; Kehinde Mbanefo,
Nigeria; Bani'Haq, Pakistan; and Dr. Usha Agarwal, India. This program also
included a photographic exhibit and a tWo-hour international film-showing.

The Developing New Aorizons for Women Scholarship Fund became the
Continuing Educationlfor Women Scholarship Fund. ,To date 30 women have received
partial tuition'Scholarships. In addition; several women have entered the

A-career-oriented certificate.prograMs through work-study scholarships.

Continuing Education for Women provided scholarships to selected inner
city women to enroll in DEVELOPING NEW HORIZONS FOR WOMEN classes. Forty-
five teacher aides in the D.C. public schools participated in this program.
As'a result some:of theSe women continued their education at Federal City
College; D.C. Teachers' College, ancLWashington Technical Institute and have
become qualified for higher level positions in'the.D.C. school system and
other government agencies.

u The need for tuition assistance continues to be an-importantconsider-,
ation for adUlt women who wish to continue their education. Women-who benefited
from tuition. assistance .in the early dayt of Continuing. EdUcation for Women
recognize the critical importance of financial aid. As they enterTaid positions,
some of the women make substantial contributions to the Continuing Education for
Women Scholarship Fund to enable other women to continue'their education. This
is the true spirit of sisterhood - "women helping women."

Other 'Scholarship Sources:

Columbian Women - A scholarship program was initiated by Columbian Women,
an alumnae organization, which originated with the early entry of women into
-Columbian College of the University. Benefits, donations, and bequests have
"produced a fund.which provides awards for scholarship assistance from the interest
on investment. _Most of these'scholarships have gone to full-time undergraduate

orstudents oto medical students. However, in 1972, two studen;ts'were awarded
these sehoqrships for study in Continuing Education for Women programs.

Phi Delta Gamma (Beta Chapter) - This fraternity of graduate women at
The George. Washington University established a tuition fellowship fund. One
of .its fellowshiR-awards was grante&to a former DEVELOPING NEW HORIZONS FOR
WOMEN Student to aid in her doctoral program.

y.
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Zonta Club'of Washington - For many years the Zonta Club of Washington,
a service club of professional and executive women affiliated with Zonta-
Internationaj, has contributed scholarship funds to young women who are,410-1-
time students_at The George WashingtonAniversity. Since .1971 the Zonta Club
ofWashington has also awarded tuition; scholarships to four part-time Continuing
Education for Women students.

Business and Professional Women's Foundation - In 1968 the Executive
DirsctOr of the Business and. Professional Women's Foundation sought advice
from Dr. Osborn on what could be done to assist mature women. Based on the
experience of,The George Washington University's program of Continuing Education
for Women, scholarship assistance,appeared to be the greatest need. A national
Career Development Scholarship programiwas initiated by the Business and Pro-
fessional Women's Foundation with donafions'from clubs in all.fifty states,
supplemented by foundation grants. More than 20 women have received partial
tuition awards toward undergraduate and graduate programs at The George Mashing-,
ton'University. Dr. Osborn assisted i establishing criteria for recipients
and serves on the selection committee.

Danforth,Foundation - One former Continuing Education for Women student,
.received a substantial grant from the Danforth Foundation which enabled her
to undertake and complete a Ph.D. degree. She is now a professor at The.
University of, South Carolina.

*Clairol Loving Care Scholarship -,In September,-,1974,0Continuing
Education for Women at The George Washington University was selected as one
of 50.centers.in the United States to receive-a $1,000 grant for one or more
women over age 35 to receivetuition assistance toward an undergraduate degree
program.

Rehabilitation Traineeships - The Rehabilitation Counselor Training
Program in the School of Education of The ,George Washington University, awarded
stipends to eight women who completed DEVELOPING NEW HORIZONS FOR WOMEN. These
women became full-time students in the two-year program in Rehabilitation
Counseling in the,School'of EdUcation and later entered professional positions,
'in rehabilitation counseling.

A few women have indicated'that they have specified substantial amounts
from their estates to-be awarded to Continuing Education for Women upon their
deaths. Interest from these future fund should produce additional scholarships
for women.

As increasing .numbers of individual women and organizations recognize
the importance of unives.ity education in developing the potential of women,
it,is'hoped that substantial funds for scholarships, fellowships,and_loans
will become available for-women to attend The George Washington University.



EMPLOYMENT REFERRALS

During the past ten years the Continuing Education for Women staff has
been contacted by many employers in the public and private sectors who have
heard of DEVELOPING NEW HORIZONS FOR WOMEN and CAREER .DEVELOPMENT FOR EMPLOYED

4

WOMEN and wish to have women referred-to them for positions. Because the
counselors have knowledge of the abilities and interests of the women Who have
been through the Iwograms,-they have been able .to refer qualified woMen candi-
dates. Former students have been placed in a variety of occupational fields,
including library work, journalism, research, teaching, banking, statistics,
computer programming, counseling, administration, clerical,and secretarial.
work.

. Among the organizations that have requested and hired women through the
Continuing Education for Women Center are the National Academy of Sciences, the

.

Smithsonian Institution, the Folger Shakespeare Library, the C.I.A., the National'
GeogrOhic Association, American Council .on Education, American Personnel and
Guidance Association, Mount Vernon College, and various department S of The George
Washington University. -ID 1965, fifteen women from DEVELOPING NEW HORIZONS
RR. WOMEN were'asked to evaluate proposals for ProjeCtHeadstart. These tem-
porary positions led to full-time government positions for a few of these. women.
In 1966 the Veterans Administration, underthe direction of Irene Parsons,
initiated apart-time employment program. The Continuing Education for Women
staff evaluated and referred 12 women who passed the necessary examination and
were appointed to regular part-time positions. Some of these women later
became full-time employees. ,One of these former students; Marie Langley, who
began as a part-time personnel staff employee became a full-time personnel
,staffing specialist. She is currently Federal Women's Program Coordinatdr
for all Veterans Administration.facilities. '

,

The curriculum of the group guidance courses includes discussion and
instrubtion in the techniques of seeking employment. This preparation has
been helpful to many women in successfully obtaining part-time or full-time
positions after completing these courses or additional degree programs.
Students in the-career-training programs (Legal Assistant, Landscape Architect
Assistant,and Editing and Publications) are also given special instruction
and guidance in, obtaining positions using their recently acquired knowledge
and skills.

It is apparent that many'more employers areAreCognizing the advantage
of hiring women whose home responsibilities have diminished and who are highly
motivated to succeed,,as they often specify that a mature woman is desired for
a particular job. In addition, more part-time jobs have become available
during the past ten years as employers'recognize.that a well-qualified part-
time employee can be a valuable asset. However; there iS still a need to
develop additional part-time positions to enable more women to combine their'
other responsibilities with a career.

`VA
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OTHER REFERRALS AND SERVICES

Some women who complete DEVELOPING NEW HORIZONS. FOR WOMEN later move
from the Washington area and need assistance in resuming their education at
other colleges.. Counselors have assisted some of these students in this
transition. In other Cases the colleges and universities request letters of
recommendation about our former students.'

An annual newsletter i's.'distributed to Continuing Education for Womeh, .

students to inform them of activities'and news of present and former students.

A' career library is maintained in theTContinuing-Educition for Women
Center for use by present'ancrformer students in DEVELOPING NEW HORIZONS FOR
'WOMEN and CAREER DEVELOPMENT FOR EMPLOYED WOMEN to aid in their.career research
and decision process.

'Right, Marie Langley,- Veterans'Administration, speaks to
a NEW HORIZONS student.

y" 1.

Leg, Ann Relph interviews a NEW-HORIZONS student
for employment referral.

:Right, NEW HORIZONS students use career materials
,i\atthe Continuing Education, or Women Center,_,

.;Nfirig: 1970. 45
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T. ADMINISTRATIVE STRUCTURE

The-suCcessful development.ofCOntinuing Education for. WOMen at The
George Washington University has been the result of many factors'..

(1) From its'beginning programs were based upon research on
'adult women as students.

(2) Flexibility of-structure within the College,of,General
Studies for meeting needs of adult students.

,(3) University &dministrators, including the Dean of the College
of General Studies; the Provost, and the University PreSident,
proVided administrative support.

(4) Autonomy delegated to the Aisistant Dean, College of General.
Studies for Continuing Education for Women, in developing
its programs and a budget based upon income produced.

( ) Professional qualificationS of adffiinistrative staff, ability
to empathize with adult women students, teamwork, and dedi-
cation to meeting needs of women.

(6) Cooperation by churches and Other community organizations in
providing off-caMpus classroom space.

(7) Coopeation by faculty members and community representatives
who have participated as instructors, guest lecturers, and
advisers.

(8) Enthusiastic response by students participating in its
.programs. . \

(9) Professional counseling services which enabled students to
raise their level of aspiration and effectively use educational
programs to achieve their goals. ,

(10) Effective public relations involVing cooperation with
. community organizations as well as newspaper and journal

articles about the program.

(11) Open admission--no prerequisites for programs, except for
career training certificate programs.

(12) Coniinuous evaluation of programs to'meet changing needs of
women.

Continuing Education for Women expanded from .a staff of one full-time ad-
ministrator and part-time secretary to development of ,a comprehensive center
including 11 full-time and 20 part-t4me professional staff and support personnel.
Some of the part-time employees participate in only one class, 2 hours a week,
and Teceive a small stipend. Others are ,on ,a salary basis. The organization
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chart shown on the following page presents the structure of Continuing Edu-
cation for Women in 1974. The Dii-ector of Continuing Education for Women
became the Assistant Dean of the Collegegof General.Studies in July,1973.
The expansion of programs resulted in the appointment of three directors in'
1974: Director of Continuing Education for Women (curriculum development), =

Director.of Counseling Services, and Director of Evaluation Services. The
Assistant Dean and each Director has professional expertise in administration,
teaching,. counseling, or research: This combination of education, ability,
and experience along with effective teamwork, provides flexibility in con -

ceptualizing programs to meet student needs and the administrative strategies
necessary for their implementation.

More than 75 per.Cent of current Continuing Education for WOmenstaff
Were initially students in DEVELOPING NEW HORIZONS FOR WOMEN.:: A list of
"graduates" of this course who subsequently became staff members of Continuing
Education for Women is included in this section. Most of them served as part-
time employeesat some period of time during 1964 to 1974. For theSe students
it was their first step in re-entry into the labor force and providgd ex-
perience which aided-in their upward mobility..

, The commitment and devoted service of the partrtime and full-time staff
along witi.rwomen who volunteered their services.for- special projects, as
guest speakers,-or as clerical assistants.resulted in meeting needs of more
than 5,000 women in the metropolitan Washington area.

The College of General-Stydies, established in 1950, provided the
administrative structure for Continuing Education for Women, The Dean of the
College-of General Studies provides.general direction, delOates responsibility,
and gives support in the administration of the.Continuing Education for Women
Center. Because there were no guidelines,based upon accompJishments of other

,

colleges and universities the staff of Continuing Education for Women pioneered
within the,general framework' of the College of General Studies using the
resources of the University and the metropolitan Washington area. These
innovative programs have been, copied by Colleges and universities. throughout
the Washington area and in many collegesand.universities'throughout the
United States.

J

The. initiation and expansion-of,COntinuing EdUdation for omen at The
George Washington-University was accomplished without the beneit of Federal
or foundation assistance... Tuition from courses and counseling ervices
determine the budget of the Center. 'A portion of income is all ated to
general administrat=ive costs of the University. to coveruse of faCilities and
general maintenance. The ()Orating budget of Continuing Education for Women
has been gradually increased based-upon its income. The 1974 to 1975 budget
amounted tO approximately $300,000 which covers full-time and part time
administrativestaff salaries, stipends to faculty, printing., publicity,
travel, postage, supplies and equipment.

The administrative structure for 1974-1975 is shown: on the opposite page.,
There is flexibility in changing structure to meet needs of students served and
goals of the program.



ORGANIZATION CHART,
1974-1975

Continuing Education for Women

Dean, CGS

Asst..Dean, CGS
for CEW

1

Direcior of
Counseling

Services for 'CEW

(Helen 0.,Wolle, M.A.)

Staff:

, 20 - 25 part-time
counselors and assts.

Career materials
specialist (part-time)

Off-campus representative
(share with Director of
CEW)

Secretary (1/2 time)

2 staff assistants
(part-time)

(Eugene 'R. Magruder, M.B.A., Ph.D.)

(Ruth H. Osborn,.M.A., Ed.D.)

Director of CEW
(Curriculum &
Adml Services)

(Abbie0.Smith, M.A.)

Staff.:

Legal Assistant Adm.

Editing "& Publications
Coordinator

Landscape Architect Asst.
AdMinistrator,
Coordinator and
XficcMahager

Off-campus representative
(share with Dir. -of Couns.)

Public Relations Assistant
2 staff secretaries
2 staff.. assistants (part-time)

Functions: Functions:

1. Administration of: 1:

Developing New
Horizons for Women

Career Development
for Employed Women

Career Counseling
for Girls

Individual Counseling

Special Groups

Student Records
(confidential)

Staff Development of
Counselors and Assistints

. Counseling Materials
and Records' ,

5.

Referrals

Practicum for Women Studia
Students (GSAS)

Curriculum
Credit Courses.
Noncredit Courses
Career Training

programs
Special Programs

2. Administration
Public Relations
Brochures
Records
`Registration
Inquiries
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Director of
Evaluation

Services for CEW..

(Marjorie M:. Parks,

Staff:

.Research' Associate

Psychometrist (part-time)

Secretary (1/2 time)

3 - 6 volunteers for
job referrals

2. staff assistants
(par,t-time)

Functions:

1. Psychological Testing

2. EvaluatiOn of students
for counseling.

3. Evaluation of students
for admission to
career training
programs

4. Research & Follow-up

5. Evaluation of programs

6. Financial Aid -
evaldation and
development

7: Employment referral.
and development
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STAFF DEVELOPMENT..

Dr. Osborn's professional.qualifications in counseling psychology,
research studies on women, and experience in teaching andspersonnel adminis-
tration enabled her. to select and provide in-service training to staff members
in group and individual couneing of women, development of administrative'
services, and establishment of records for counseling and.for longitudinal
research on women.

Counselor Education

Counselor education has been a function of Continuing. Education for
Women since 1965. These services were established to meet the demand for
counselors. and administrators who understood the problems and life styles of
women and could assist them in their Career development process. Counselor
education included on-the-job training of selected students from DEVELOPING
NEW HORIZONS FOR WOMEN, practicum for graduate students, staff developmpnt of
selected.women,wi.th professional credentials,'and the initiation of an M.A.
program in Women Studies through the Graduate School of Arts-and Sciences.

Former Students 1.

Selected students from DEVELOPING NEW HORIZONS FOR WOMEN began first as
counselor assistants and later achieved educational requirements to become.
professional counselors.

In 1965 Jeanne Hagen became the first counselor assistant in the Con -

tinuing Cducation for Women prograM. Her,personal qualities and background
in economics enabled her to assist students enrolled in DEVELOPING NEW :HORIZONS,
FOR WOMEN and daytime off-campus credit courses. She also enrolled in counseling
and psychology courses while employed, on a part-time basis. On-the-job training
included group procedures, administration of psychological tests,'interviewng,
'analysis of .individuals, and use of course materials. Later she completed an
M.A. degree at the_UniversitY of Pittsburgh: This experience and education
resulted in several positions: instructursin adult.education, assistant 6.a
university provost, and counselbr imContinuing Education for Women.

Joan James completed DEVELOPING NEW HORIZONS FOR WOMEN in 1966 and'
joined the-Continuing Education for Women staff as an'administrative assistant.
In this position she not only assisted with the administration of a rapidly.
expanding program but also with several phases of counseling. Her prior
experience as-a personnel director enabled her to evaluate and refer women
who had completed DEVELOPING NE4 HORIZONS FOR WOMEN to positions in government
and industry. As qualified women re-entered the labor,force-through this careful
'evaluation and referral service, increasing numbers. of employers became aware
of the potential of students enrolled in DEVELOPING NEW HORIZONS FOR WOMEN at
The George Washington'University. On-the-job training in the use of career
informatiOn and educational resources resultedin effective services to students.
After moving to Boston in 1969,. Mrs. James has been engaged in part -time.
research and writing.

a
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Ruth Basom completed DEVELOPING .NEW'HORIZONS FOR WOMEN in 1967. and
joined the staff as a counselor in 1968. Prior to her marriage she had
earned a Master of Nursing degree. As a Wife of a minister she had actively
participated in community activities% When her children.entered college, she
decided to focus on rehabilitation counseling. After completion of several
courses in the rehabilitation counseling program, in the Sdhool of Education
t The George Washington University Mrs. Basom joined the staff of Continujng
ucation for Women. She has continued with the program as a part-time

counselor over,a,seven-year period,.

When Lois Northrop Completed.DEVELOPING NEW HORIZONS FOR WOMEN in 1969
she volunteered to work with Continuing Education for Women organizing research
activities. Her M.S. degree in Physiology was out-of-date, but her interest
in research; collection of.data, and attention to detail resulted in assembling
of data for follow-up and evaluation. She enrolled in Psychological Testt with
Dr; Thelma Hunt so as to assist Dr. Osborn with. administration of tests and
the use, of test ,;nformation for research purposes. Another course in computer
programming aided ter research activities. After a period as a volunteer, it
was possible to change Mrs. Northrop from volunteer status to a part-time paid
position with responsibilities for psychological test administration and
research. Mrs. Northrop became'sd interested in this phase of administration
of counseling services that she applied and,was accepted as a full-time graduate
student for the Ph.D. degree in PsyChology at the University of Maryland.

Marjorie Parks' joined the staff of Continuing Education for Women in
1970 upon completion of DEVELOPING NEW HORIZONS FOR WOMEN: Prior to marriage,
and children, Mrs. Parks had earned an M.A. degree in Psychology.and had prior
teaching, research,and personnel ekperience. She began working on a part-
time basis assuming duties-of research, testirig,and evaluation. Later she
changed to a full-time status and also assumed group counseling duties. She
has continued with Continuing Education for Women and served as Associate
Director until September, 1.974, when she was made Director of.EvalUation Services
for Continuing Education for Women.

Elizabeth Hill became a part-time community, representative in 1971.
While enrolled in a graduate program in Student Personnel Development, she
also served as a counselor assistant and later'as a part-time counselor with
DEVELOPING NEW HORIZONS.FOR WOMENclasseS.- After completing her-course work
for the. M.A. degree, Mrs. Hill elected to:undertake'a practidum at Washington
TechniCal Institute in Washington, D.C.; a two-year vocationally-oriented
college which serves primarily inner city students. ,Upon completion of her
Oracticum she accepted a full,time.position,at Washington Technical Institute-
in their student personnel services.,.

Barbara Furniss joined the staff as-a part-time counselor assistant
after completion of DEVELOPING NEW HORIZONS FOR WOMEN- She beg An prerequisite
courses for a master's degree in counseling. (She had previously earned a
M.A. degree in English.) In 1974 -she earned the M.A. degree in Special Studies,
with graduate courses in Women Studies, education, sociology, and psychology.
In addition to her.experience first as a_counselor assistant and.then as,a
counselor in Continuing Education for Women, she had practicum experience at
The Psychiatric Institute.in Wathington, D.G.
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Other "graduates" of DEVELOPING NEW HORIZONS FOR WOMEN who have served
first as counselor assistants and then as counselors include Eleanor Fusaro,
Elizabeth CraWford, Peggy Berman, 'Jeanne Goodhue, Kip Potts, Jo Vassallo,
Marilyn Tucker, Mary Ellen Hilliard, and Sandra Poliakoff. Eleanor Fusaro,
Betty Crawford, and Jo Vassallo had earned graduate degrees and had experience

4in teaching or socia work prior to marriage. Staff development and selected
courses"have sided thiem to assume responsibility for one or more courses in .

DEVELOPING NEW HORIZONS FOR WOMEN. Marilyp Tucker will Complete the M.A. degree
in counseling in 1975. She served first as a counselor assistant and then as
a counselor in the program.

4
Mary Ellen Hilliard served first of all as a counselor assistant and

then as a counselor while completing the requirements for the M.A. program in
Women Studies. In August,1974, she Was appointed by the:American Personnel
and Guidance Program Association as Director of the Project on Sex Equality
in Guidance.

,

Kip Potts completed the M.A. degree incounseling'in the School of
Education at The George Washington University, and has been employed as a'
part-time counselor for DEVELOPING NEW HORIZONS FOR WOMEN and CAREER DEVELOP-
MENT FOR EMPLOYED WOMEN. Sandra Poliakoff completed the M.A. degree in Rehabi-
litative Counseling and worked as an assistant counselor for CAREER DEVELOPMENT
FOR EMPLOYED WOMEN, while a full-time counselor with the D.C. Department of
Rehabilitation.

Fan McCollum was awarded a special fellowship for women after completing
kVELOPING NEW HORIZONS FOR WOMEN in 1968. She earned her M.A.'degree in
coLoseling through the School of Education in 1970 and joined the staff of
Continuing Education for Women. Later she became a school counselor in Prince
George's County, Maryland, and is currently a college instructor in Illinois.

Practidum Students

Sh rry Soper, who completed DEVELOPING NEW HORIZONS FOR WOMENn 1973
as part of\hef M.A. degree program in counseling for the School of Education,
spent another semester engaged in practicum with- Dr. Osborn. After completion
of her M.A. degree Ms. Soper adapted DEVELOPING NEW HORIZONS-FOR WOMEN to
high, school glisl& and offered CAREER COUNSELING FOR GIRLS during Summer 1973.
Trudy. BernStein\who formerly served as Assistant Director fOr'Continuing
Education for Worien at a college in Pennsylvania, assisted Sherry Soper with
the first session\of this course, and continued teaching CAREER COUNSELING
FOR GIRLS' after Ms.\Soper moved to Rochester, NeW York. -As 'a results of her°
education and experiOce, including practicum with Continuing Education for
Women, Ms. Soper was employed as Assistant Director of Continuing Education
for Women at Nazareth Zollege; and later promoted to Director of Financial Aid.

Jean Swenson joinddthe staff of Continuing Education for Women first
as a practicum student and\than as a part -time staff counselor, in 1968.
Prior to beginning a graduate degree program she consulted Dr. Osborn about
the academic route to prepare for Continuing Education for Women administration.
Several alternative major.fidtds were suggested. She selected Student Per-
sonnel Administration under the, direction of Dr. Virginia Kirkbride of-the
School of Education. -When Mrs. Swenson later moved', to Dallas, Texas she started

t.7



a course similar to DEVELOPING NEW HORIZONS,FOR WOMEN and offered it through
the YWCA. When her husband transferred to Philadelphia, Pennsylvania, Mrs.
Swenson was recommended by Dr. Osborn for a vacancy as Director of'Continuing
Education for Women at Temple University where she- has served for five years.

Professional Staff Not Previously CEW S'tudents.

Elizabeth Finlayson joined the Continuing Education for' Women staff
in 1966 while a doctoral student in counseiing.-.She gained experience in
group and individual-counseling with students enrolled in DEVELOPING NEW HORI-
ZONS FOR WOMEN and in off-campus daytime credit"courses. On- the -job training

also, included gaining .knowledge of educational resources, psychological testing,
assistance to womenin overcoming problems in achieving their educational
and career goals. Because of hdr professional education in counseling, Mrs.
Finlayson contributed to the program ifilirganizing bibliographic materials,
updating career information, and research on abilities of women. This infor,
mation was used in subsequent reports and speeches abodi the Continuing Educa-
tion for Women program. Mrs. ,Finlayson moved to Germany when her husband-was
transferred in 1968. She'completed her doctoral dissertation while in Germany
with a few return trips to Washington, D.C. Her experiende in Continuing'
Education for Women assisted in her selection of"a dissertation topic and design
for A STUDY OF THE WIFE OF THE ARMY OFFICER:, HER ACADEMIC AND CAREER EMPLOYMENT
AND VOLUNTEER SERVICES. When_her husband retired from the Army, Dr. Elizabeth
Finlayson.became a faculty member at Madison College, Virginia. She was
recently promoted to Dean. of Summer Sessions.

.

Ruth S. Danger joined the staff of Continuing Education for Women in
1967. Her prior experience in the University's personnel department and
an-M.A. degree in .counseling enabled her to,contribute significantlyto the '

program. She gained on-the-job experience in counseling mature women students
and assumed supervisory'responsibilities as Assistant Dirgctor of Continuing ,

Education for Women when,the program expanded. 'After two years in'this position
she made a decision to devote full-time to graduate study, followed by a year's
internship in psychology at, the National'Institute of. Health. Subsequently she
became a full-time psychologist on the staff of the 133,chiatric Institute of
Mashington, D.C. Dr. Wanger has continued her association with, Continuing Edu-
cation for Women as a-Oart-time associate professoriaTlecturer, teaching a ,

daytime off-campus credit course as her schedule permits. Her education and
experience have been particularly helpful for Women Studies graddate students
who enroll in Education 258: ,TECHNIQUES OF COUNSELING.

Abbie 0. Smith became a part-time staff member of Continuing Education
for Women in 1968 whiTe serving as a supervisor of student teachers for the
School of Education. In-service experience in counseling mature women enabled
her to assume counseling and4administrative,duties° as ASsistant Director of
Continuing Education for Women when Ruth Wanger returned.to full-time graduate
study. Mrs, Smith was later promoted to Associate Director and then to Director
of Continuing' Education for Women when Dr. Osborn be6me Assistant Dean of'the
College of General Studies for Continuing Education for Women. Her major
responsibility has been turriculuM development to meet needs of students. As

.shown in previous sections, the initiation of new courses and programs enabled
theXontinuing Education for Women Center to4expand.

ftsz°
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Helen 0. Wolle, M.A. in Ed., joined the staff as a professional coun-

selor ill,1971, firStion a part-tithe basis and then(as a full-time administrator-.
counselor. She had Orior teaching experienCe at all leVels, as well 4as admin-
istrative experience. Effective in the Fall of 1974 she became,Director of
Counseling Services for Continuing Education for Women after a period as
Associate Director of Continuing Education for Women. In addition to admin-
istrative responsibilities, her duties include the staff development of part-
time counselors and'counselor assistants for DEVELOPING NEW HORIZONS FOR WOMEN,
CAREER DEVELOPMENT FOR EMPLOYED WOMEN, CAREER PLANNING FOR YOUNG WOMEN, and
individual counseling. She also serves 'as coordinator of pradticuth'for M.A.
students in Women Studies, and expects to earn her Ed.D. in 1976.

Marian S. Cosgrove joined the full-time Continuing Education for Women
staff as a counselor andocoordinator of special programs in'October,1974.
A folemer Dean of Women in Oregon, she*bad earned an M.A. in counseling as a°
mature "returning student". Prior to her marriage she had had extensive,ex-
perience in public relations. Her responsibilities include coordinating govern-
ment contract programs for Continuing Education for Women as well as serving
as a counselor for CAREER. DEVELOPMENT FOR EMPLOYED WOMEN.

Additional profeSsional counselors who have'served as part-time staff
for DEVELOPING NEWHORIZONS FOR WOMEN and CAREER DEVELOPMENT FOR EMPLOYED
WOMEN include Trudy Bernstein, M.A.; Felicia Elmer,-M.A.; Ruthadele Hauck, ES.;
and Marie Schou, M.A.

Other Staff Members

Other professional staff members who had'been students in DEVELOPING
NEW HORIZONS FOR WOMEN include Julanne Green, Alma Yeomans, Mary Jo!Strauss,
and Shu-Teh (Nancy) Yang.

Julanne,Green who had earned an M.A. degree prior to her marriage,
became the first community representative for Continuing Educationcfor Women .,

after she completed DEVELOPING NEW HORIZONS FOR WOMEN in 1969 until she moved
to Costa Rica. in 1971.

-a

Mary Jo Strauss, who earned ^a Ph.D. in physical chemi4ry prior to her
marriage, became interested in research in connection with Counseling of women
after she completed'DEVELOPING NEW HORIZONS FOR WOMEN. Sheenrolled in several,
Women Studies courses to gain background on women and worked:with Marjorie Parks
to revise, ,guestionnaires, and systematize the data that had been assembled.
This information is used for annual evaluation of counseling services and
development of new programs*to meet needs of women In addition, Dr. Strauss
has assisted Dr. Osborn with'the collection and analysis of data and with the
writing of this report on Continuing Education for Women. j

Alma Yeomans earned an M.A. in Government at The George Washington Uni-
ve'rsity after. completing DEVELOPING NEW HORIZONS FOR WOMEN, and,worked as a
management consultant and then as a project director for'the President's
Advisory council on Management Improvement.fdr two years prior to joining the
staff. of Continuing Education for Women as Executive Associate. For one year
she served as an administrator with Continuing Education for.Women and with
Women Studies. In the Fall of 1974 she became a full-timeadministrator with
the W6men.Studies program in the Graduate School of,Arts and Sciences.
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Nancy Yang,'a =graduate in statistics from Nanking, China, has assisted
with the collection and coding of data for research . studies since she comr
pleted DEVELOPING'NEW HORIZONS ,FOR WOMEN in 1970, first as a volunteer and
then as ,a part -time .employee.-

Ellen Berlow.who had prior.publ\ic relation; experience joined the
staff on a part-time basis as collimuni-6, representative in 1973. She represents
the Continuing Education for Women program through speaking-engagements,
preparation,of material for local publications, and paid Advertising.

Betty Craig, Pauline Lowe, Veronica Lange, and Esther Stanton have
served as editors o,f an annual newsletter'for Continuing Education for Women
students.

The success of Conttnuing Education for Women has been due not only to
the effectiveness, of the counselors andadmiisteators but also to the out-
standing staff assistants who assumed responsibilities for off ice functions.
Their personal qualities of enthusiasm for the program, concern for the students,
accuracy, service, aneloyalty, as well as their abiility to perform complex
tasks,,enabled Continuing Education for Women to serve hundreds of women in
the 'metropolitan Washington area. Most of the staff assistants have been
graduates of DEVELOPING NEW HORIZONS FOR WOMEN prior to beComing part-time
or full-time employees. The range of service to the program has been one
semester to seven years. Staff assistants as of December, 1974, include
Priscilla Allen, Patricia Barr, Veronica Lange, Linda Laux, Gladys-McKenzie,
Kay Rose, Linda Rosen, and Elizabeth Vos. ,
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The staff of Continuing Education for Women.
Standing: K.z, Rose, B. Clements; V.A0, M.J. Strauss, A. Smith,
'M.'Cosgrove, M. Parks, E. Vos. Se 40! iddee /Lbw): H. Wolle, N. Yang,
M. James, Dr Osborn. SeAtedigirt 'Low): P. Alleh, L. Rosen.
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CONTINUING EDUCATION FOR WOMEN CENTER

Fall 1974

,
ADMINISTRATIVE AND COUNSELING STAFF

Ruth H. Osborn, Ed.D., Assistant Dean, College of General'Studies
for Continuing Education for Women ,.

Abbie 0. Smith, M.A. in Ed., Director of Continuing Education for Women
Marjorie M. Parks, M.A., Director of Eva.luatio.Services for'tEW
Helen 0.IWolle, M.A. in Ed., Director of Counseling Services for CEW
Alma Yeomans, M.A., Executive Associate for Women Studies
Margaret James, Office Administrator and Coordinator of Landscape
,,. Architect Assistant Program
Jan Dietrich, B.A., Administrator, Legal Assistant Program , 0
Barbara Clements, B.A., Coordinator, Editing and Publications Program
Marian S. Cosgrove, M.Ed.., Coordinator of Special Programs and

Community Representative
Mary Jo Strauss, Ph.D., Research Associate
Nancy Yang, B.S., Research Assistant
Ellen Berlow; B.A., Community Representative
Veronica Lange, Editorial Secretary for Admfnistration
Priscilla Allen, Secretary for Career Programs
Linda Rosen, B.A.., Secretary for Counseling and Evaluation Services

PART-TIME COUNSELORS AND ASSISTANTS

Mary Aronoff,qi.A.
Frederica Baer, Ed.D.
Ruth Basom, M.N.
Trudy Bernstein, M.A. in Ed.
Felicia Elmer, M.A.
Barbara Furniss, M.A.
EThanqr rusaro, M,S.W.
Mildred Giller, B.A.
Ruthadele Hauch, Ed.S.
Gertrude Kramer, M.A.
Eleanor McMahon, M.A.

{Geraldine O'Day, M.A. L,

Sandra Pqliakoff, M.A.
-Kip Potts, M.A.
Kathryn Reilly, M.S. in Ed.
Ruth Rothschild, B.A.
Marie.Schou, M.A.
'Mary Lou Simpson, B.A.
Barbara Thompson, M.A. in Ed.
Marilyn Tucker, B.A.
Josephine Vassallo, M.A.
Ruth Velander, B.A.

PART-TIME STAFF ASSISTANTS

Katherine Barr, B.A. . Kay Rose
Linda Laux, B.A. Elizabeth Vos
Gladys McKenzie
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o

"Graduates" of DEVELOPING NEW HORIZONS FOR WOMEN Who Subsequently Became
Affiliated Continuing Education7 for Women

1964 - 1974

ADMINISTRATIVE STAFF

Nan Dietrich, B.A. Administrator, Legal Assistant Program
Julanne.O. Green, M.A. ComMunity Representative
Eliiabeth Hill, B.A. Community Representative
Barbara Hitchcock, M,A. 'Ccimmunity.Representative
Joan James, Administrative - Assistant

,...!!Margaret James, Office Mandger and

Coordinator, Landscape ArChitect Assistant Program
Lois Northrop, M.A,: 'Research Atsociate

*Marjorie M. Parks, M'.A. ..Director of Evaluation Services for CEW
*Mary Jo'Strauss, Ph.D. -Research Associate
*Alma Yeomans, M.A. ' Executive Associate (Women*Studies and CEW)

COUNSELORS (Part-time)

*Ruth Basom, M.N. .

Peggy'Berman, M.A.in Ed.
Charlotte Conable,
Betty Crawford, M.A.

*Barbara Furniss, M.A.
*Eleanor Fusaro, M.S.W.
Jeanne Goodhue, M,A.
Elizabeth. Hill, B.A.

COUNSELOR ASSISTANTS (Part-time)

Jane Arndorfer, M.A.
Mary Virginia Busby, B.A.
Davida Erickson
*Mildred Giller, BA
Gene Haddon, B.A.
Jeanne Hajen, B.A.

Judith Langsdon, B.A.
Betty Lindsay, B.A.

*Eleanor McMahon, M.A.
Geraldine O'Day, M.A.
Joyce Ott, B.S.

Mary EllenHilliard, M.A.
Fan McCollum, M.A..

*Sandra Poliakoff, M.A.
*Kip Potts, M.A. .

Sherry Soper, M:A.
*Marilyn Tucker, B.A.
*Jo Vassallo, M.A.

Louise Risse, B.S.
'*Ruth Rothschild, B.A.
Rat Schifferli, B.A.
Nadine Silman, B.S.

*Mary Lou Simpson, B.A.
Phyllis Spurleck ,

Barbara Thompson, M.A.. in Ed.
Susan- Tipton, B.A.
Jean Tolbert, B.A.

*Ruth Velander, B.A.

STAFF ASSISTANTS (Full-time and part-time)

*Katherine Barr, B.A.
Betty Craig.,
Ruth Craig,B.A.
Virginia Graham
Bonnie Grant
Carol. Hendricks

Mary Eliza)eth Loomis,
Pauline Lowe, B.S.

*Gladys McKenzie-
Jane Patton

*Veronica Lange.

B.A.

Judy Peabody-,,B.A.

Frances Root
*Kay Rose
Susan 5hermin
Evelyn Slinkman,
Pat Takken, B.A.

*Elizabeth Vos
pelyn Washington, B.A.
Virginia White
Beverly Williams

*Nancy Yang ,'B.S.

9

INSTRUCTORS (Noncredit courses)

,M aids Armstrong, B.A. and Martha Ross, B.A: INTRODUCTION TO ORAL HISTORY
Olive Carr, B.S.W. NEWLY SINGLE WOMAN...

Frances. Chalmers, B.A. A BUSINESS OF YOUR OWN
Adelaide Furman INTERNATIONAL AFFAIRS SEMINAR

*Patricia Hass COMMERCIAL WRITING
*Virginia Kahl, M.L.S. WRITING AND ILLUSTRATING CHILDREN'S BOOKS
*Suzanne Roethel, M.A. CONFERENCES: LARGE AND SMALL
*Hennie Schneider, M.L.S. INTRODUCTION TO LIBRARY SCIENCE
Myra Sklarew, M.A. POETRY AND FICTION WORKSHOP

*Indicates employed by CEW as ofl ember, 1974.
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MASTER,OF ARTS PROGRAM,IN WOMEN STUDIES

A concentration in Women-Studies-within the Master of Arts in Special
Studies at The George Washington University evolved from'an awareness of the
need for counselors of women and administrators of Continuing Education for
Women and ,other women's'programS who have an understanding of women based on
interdisciplinary study..

In 1971 Dr. Eugene R. Magruder Dean of the College of General Studies,
provided a grant from College of 'General Studies research funds to develop the
Master of Arts in Special Studies With n area of concentration in. Women Studies.
These funds were used for the deVelopme t of a planning committee from the'de-
partments of anthropology, economics, "history, philosophy, physiology, psycho-
logy, and sociology, as'well as from Co tinuing Education for Women. Also,
staff members of Continuing Education.fpr.WOmen visited selected colleges
where' undergraduate_ courses in WoMen Studies were being, offered.'

In addition to providing opportunities to develop counselors and admin-
istrators of,women's programs, the planning committee enlarged the goals of the
degree program to include preparation of students as (1) instructors for Women
Studies. courses at the secondary and post-secondary levels, (2) managers for
Overnment and business responsive to women's issues and problems, and (3) re-7,

searchers who could effectively interpret and communicate their findings abodt
women.

Dr. William F.E.Long, Associate Dean of the Graduate School of Arts and
Sciences, provided direction to the planning committee,in meeting-requirements
of the Graduate School of Arts and Sciences. The interdisciplinary Master of
Arts in Special Studies provided the framework for-the-Women Studies program.
It was determined. that each student's program mould be designed individually,
based on prior education, experience,-and goals.

- --

The proposal for-the Women Studies program was presented by Dr. Arthur
E. Burns, Dean of-theGraduate School of Arts afid Sciences, to the Dean's
Council at its-September 20, 1972, meeting and was unanimously approyed.

The. Committee on Women Studies appointed by the Dean of the Graduate
School of Arts and Sciences to administer the program included: Dr. Ruth H.
Osborn, Continuing Education for Women ('Coordinator); Dr. Thelma Z. Lavine,
Philosophy Department; Dr. Lois G. Schwoerer, History Department; Dr. Suzanne
L. Simmons, Anthropology Department; and Dr. M. Elizabeth Tidball, Physiology
Department.

The Committee on Women Studies established the following curriculum:...



REQUIRED WOMEN STUDIES COURSES,

Women Studies 220 SELECTED TOPICS ON WOMN

Research and theory from the disciplines of anthro-
pology, economics, hiitory, literature, philosophy,
physioVogy, and psychology.

Women Studies 221 - WOMEN IWPERSPECTIVE

Past, present, and developing roles of women, based
upon interdisciplinary study. (Prerequisite: W ST 220)

A .

Women Studies 283 and.295 or Women Studies 299-300

Women Studies 283 PRACTICUM IN WOMEN STUDIES (3)

Field experience in agencies engaged in counseling,
instruction, or supervision of women, and in
related research..`A

. .

Women Studies'295 - INDEPENDENT RESEARCH IN WOMEN STUDIES (3)

Supervised independent research. Students will be
expected to Contribute to the present body,of know-
ledgelh an historical, literary, or statistical
study of

Semester
Hours

Women Studtes-299=300 -.THESIS RESEARCH-(37=3)

TOTAL REQUIRED WOMEN STUDIES SEMESTER HOURS 12

'

3.

ADDITIONAL C URSES

Courses may be elected from other departments of the University
based upon goals of, the student. Not more than 12 semester
credits may be taken in any one department. At least 18
semester credits (including Women Studies courses) must be,
the Arts and Sciences. ,

TOTAL REQUIRED DEGREE PROGRAM SEMESTER HOURS 36

ELECTIVES

24

Elective courses in Women Studies were first designed and
offered in 1973-1974 to meet the goals of students in the.
Program. These electives included:

Women Stiglies 231 WOMEN AND THE LAW (3)

An examination of the status of women in selected areas tif
the law. Emphasis on marital status, employment, Media,
education, health services; crime and the Constitution.



'r.

ti

Women Studies 235 - COUNSELING AND' CAREER DEVELOPMENT OF WOMEN (3)

.Multidimensional.analysis of factors,.theories,.problems and
practices in career development and its relationship to
counseling women.

Women Studies 240 - WOMEN AND THE POLITICAL SYSTEM (3)

A comprehensive analysis 'of women and politics at federal,
state, and local levels. Also voting patterns, election
management; and the impact of the women's movement on the
two-party system.

Members of the Committee on Women Studies designed and taught Women
Studies 220 and 221, with selected guest lecturers. Women Studies 220 -'
SELECTED TOPICS ON 'WOMEN; the initial course in the curriculum, was first
offered during Spring Semester,1973, followed by Women StudieS 221 - WOMEN
IN PERSPECTIVE' during Fall Semester 1973. Dr. Marguerite Rawalt developed
and taught Women Studies 231 - WOMEN AND THE LAW beginning Fall Semester
1973. Dr. Ruth'Osborn designed Women Studies.235 - COUNSELING AND CAREER
DEVELOPMENT OF WOMEN as part of the program of study for students whose goals,
were counseling of women. This course was first taught during Spring Semester
1974: Women Studies 240 - WOMEN AND THE POLITICAL SYSTEM was added to the
curriculum Fall Semester 1974, designed and taught by Dr. Susan Tolchin and
Louise Conner. Dr. Gail Paster, Assistant Professor of English, was asked
to develop all0 teach a course titled WOMEN IN ENGLISH RENAISSANCE LITERATURE
to be Offered during Spring SeMester 1975.

The program began with 7 degree candidates and 20 nondegree students--
in January, 1973, and by Fall Semester 1974, 85 students had been accepted
as degree candidates. The-majority 'of these students have enrolled on a
part-time basis. Most, of these graduate students are residents of the metro-
politan Washington area, but increasing numbers have moved temporarily to
the Washington area to enroll in this Master's degree program. They have
come from Alabama, California, Connecticut, Florida,.Massachusetts, Montana,

'New Hampshire, New York, and Texas.' A Student Advisory Board meets with the
Committee on Women Studies to advise on student concerns.

The first graduate of the program, Mary Ellen Verheyden-Hilliard, was
selected by the American Personnel and Guidance Association as Project Direc-'
for for their Federally funded program on Sex Equality in Guidance Opportun-
ities.

In July, 1974, Dr. Henry Solomon became Dean'of the Graduate School of
Arts and Sciences and has provided further leadership to the' Committee on
Women Studies. Dr. E. C. Caress and Dr. David Rowley, Assistant,Deans in the
Graduate School of Arts and Sciences also provide direction.
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MEDIA

Local, national,and international,newspapers and magazine' articles, pro-
fessional journals, radio and television, and publications of ThA George Washington,.
University have described the University's programs of Continuing Education for
Women to a vast audience. As a result, inquiries and enrollments in courses have
steadily increased and'other colleges'and universities have adapted these pro
gramsl'to their own campuses.

Newspapes

The first.artitle describing DEVELOPING NEW HORIZONS FOR-WOMEN appeared
in the March.18, 1964,.. issue of The Evening Star. A half-page article appeared.
in The Washington Post, Sunday, November 8, 1964, basedon interviews With women
who had completed' the first course; On December 12, 1965, "Tampus...._GoeS--to the

.Housewife" appeared. in The Sunday Star, describing theUhiliersiti's innovative

.effort to offer daytime credit courses for women in the-Sdburbs.

An article titled "Washington.Mothers Go Back to School - and Learn Self-/
Confidence" appeared in the January 6, 1966, issue of The New York Times, des- /

cribing thegraduatton" of 100 women from DEVELOPING NEW HORIZONS FOR WOMEN.* /

Through The. New York-TfAes News Service the article was repeated in-newspapers
throughout'the-tbuntry With various headings: ."Course Gives Mom Chance for
Starting New Career" (Ft. Worth., Texas);-i'Mothei-S Go Ba-tk-to School to Add Class
- Living" (Lodisv-ille, KY.); School Helps Mothers .Seeking New Horizons" 7

(Milwaukee, Wisc.). In Frankfurt, Germany the article appeared as "MUtter
vierzig." -

A

Reporters for-The Washington Post and The Evening Star continued to write
articles about Continuing Education for Women, climaxed by a five-part series .of
articles written,by Mary-Jane Fisher which appeared in The Sunday Star and The
Evening Star, August 31-September 4, 1969.* This, series created unusual interest
among women in the metropolitan Washington area which resulted in-an unprecedehted
number of telephone inquiries being received by the Con6nuing Eddcation for Women
offices. 'Additional classes in DEVELOPING NEW HORIZONS FOR WOMEN were offered in
Maryland and Virginia as well as the University campus to accommodate students
interested in participating in DEVELOPING NEW HORIZONS FOR WOMEN.

Continuing Education for Wdmen at The George Washington University predates
the recent women's-movement. With increasing activity among women's groups the 0

suburban newspapers in. the metropolitan Washington area have published additional
articles and news releases about the various programs.

I

Magazines and Journals

, The National ,Business Woman, -.the magazine of the National,Federation of
Business and Professional Women, highlighted Continuing Education for Women at
The George Washington .University in October, 1965, with its article, "Operation
Update".

--'*See Appendix

IP
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The March, 1966, issue of American Education,.a publication of the Depart-
ment of Health., Education and.Welfare, featured DEVELOPING NEW HORIZONS FOR
WOMEN in an article titled "WomenMoving Ahe6d."

The Women's Bureau of the U.S. Department of Labor published'Leaflet
No. 10'; Continuing Education Programs for Women, prepared by Jean Wells, in
September, 1966_,At-that time 90. programs of Continuing Education for Women
were desoribed-, rangingjrom comprehensive centers to one or two courses. This
publication was revised in 1968 and.1971 and published as Continuing Education .

Programs and Services for Women. These revisions Showed by numbers and services
offered the rapid development of programs to meet needs of women_

The American Association of Junior Colleges, Occupational Education
Bulletin, dated April 15, 1968,lincluded an.article about The George Washington
University program of Continuing Education fdr Women titled "A-Notable Program,
of. Continuing Education.for Women'. "*

"....Because the program is more advanced than most and because
it has proved so effective the Occupational Education Bulletin
has chosen It as a prototype of the.kind of'Work being done in
women's education. It is hoped that junior colleges will find
this profile helpful in developing similar: programs. Virtually
everything in this prograM could be offered by a junior college."

Other articles abOZit Continu4ng-Education-for Women have-been-publi-sied:.
in The Phi Delta Gamma Journal (1966), Women's Education of the AMerican Asso-
ciation of University Women-(1965, 1966,), Military Living (Jan. 1970), Adult
Leadership cyrthe Adult Education Association of the U.S.A. (April, 1971-F
The Retired Officer (Jan.- 1972), Parent's Magazine (Jan. 1972), The Lamp of
Delta Zeta (Spring, 1972), and Dynamic Maturity (March, 1972). In addition,
the various publications of The George Washington University, Alumni Review,
The George Washington,University Magazine and The George Washington University
Times have included articles about the programs of Continuing Education for
Women. .

Women Today, established by.Myra Barrer In 1970,*has included the many
,programs and special events offered through. The George Washington University's
program of Continuing Education for Women.

The Legal Assistant-Program has been featured in several publications ,

of the American Bar Association; Pro Bono Report (April, 1973), Legal Economic
News (July, 1973)% The Training and the Use of Legal Assistants: A Status
Report (1974), The Student Lawyer (January, 1975). The George Washington
University Times described the Legal Assistant Program in "Busy Lawyer Needs
Assistant", in its December, 1973 issue.*

*See Appendix



Radio. and Television

Arlene Francis on her radio program, EMPHASIS, January 24, 1966', pre-
sented the following script titled '"Washington Mothers at School."

"This is Arlene Frands.; EMPHASIS, WOMEN...\ If you were to
hear the following description of a woman, what category would
you say she fits into?- She is forty-two years ()id and the
MOther of two or three children between the ages Of twelve -and
twenty. . She went to college and worked for a year or two before
being married. -Since then her life-has consisted primarily of
being wife and.mother. Whatis she? Shes the average student
in the 'Developing New Hori ?ons' course at George Washington
University in 'Washington, D.C.

"'Developing New Horizons' is a fifteen-week course designed
for women who have-chjldren who are grown or nearly \grown, women
who wake up one morning and find that their,children\are away
at school or summer camp and that there are no children'sbed-
rooms to be straightened up, very little laundry to be done, no. r'

lunches to pack and no,young lives that need her immediate super-
vision. There are thousands upon thousandS of American women
who find themselves in this position; and many of them slip into
the indolent pattern of the country club, lunches; with the girls
and *bored bridge clubs.

ft

"You know, every time I bring ,up this subject, whether it's
women in industry or education for women, we get some angry
mail stating that a woman's place is in the home.' Now, there's
no doubt there are many women who either because of circumstances
or ,a limited innate potential cannot take on the added responsi
bilities.of working or going to school without jeopardiiing their .

, doMestic duties, but there are many, many more who can. And if
those who can enrich themselves and contribute to the national
economy don't do it, they constitute a great. waste. Women who
have completed the New Horizons course have gone into part-time
careers_oi enormous variety. 'They have gone into gov6rnment,-
community service, managerial and personnel work. And many
have decided, to,go on with their education to earn a B.A. Or
graduate degree. But their motives aren't always the.same One

graduate has said, 'I don't need, the money, but I don't want to
have a dormant mind. 'I don't want my children to think I'm,
boring.' That seems to be a pretty good reason for going tb
school, doesn't it?

I

"George Washington University's program is not unique. \Ali
over the, country academic institutions are awakening to the 'roc
that a woman's-responsibility and her usefulness gointo a .1a adu
decline as her children progress through adolescence. She has
a choice between stagnation or using that extra time for some
positive purpose. And those institutions fully realize the



problems involved.and have designed their courses with great
flexibility. Chances are if you want to further your education
under such circumstances, you'll be able to find a nearby school
with a program that suits ybur needs. It takes two things, to
begin: First the realization that you have the,opportunity,
and second a certain amount of courage. American women have both.
This is Arlene Francis: NBC, ZMPHASIS."

Local radio and television news and special programs gesented interviews
with Dr. Ruth Osborn,. Abbiej). Smith,and students from Continuing Education for
'Women classes., NBC's Channel 4 presented four,one-half hour programs during

. the past ten years. Each ofhose programs was made into a 16 mm movie, which
could)be used to send tqother colleges and universities throughout the United
States to aid them in-Aeveloping'programs for women. Dr. Osborn. was invited .

to appear on NBC's TODAY Show on Augusl 27, 1970. She was interviewed by
Hugh Downs and Aline Saarinen about DEVELOPING NEW HORIZONS FOR WOMEN. Again
inquiries were received:from colleges. and universities and individual women
throughOut the country indicating their interest in a similar program.

In addition to local and.national programs, Voice of AMerica of the.
Information Agency interviewed staff members ''of Continuing Education for

Women for rebroadcast in countries throughout the world. A student currently.
enrolled in off-campus credit courses offered through Continuing Education for
Women at The George Washington University claimed she is a student in our
program becadse she heard Dr. Osborn being interviewed on a Voice of America

----broadcastjh Brazi-L---Vrenshe said; 'Women are the world's greatest untapped
-resource', I just knew she meant me,.so I'm developing my notential through
continuing my education. I never, knew then that I would living in.Washington
and attending The George Washington University."

The positive response of the media to the University's programs for
women,extended the outreach effectiveness to include not only students but also
other colleges and universities, local and national organizations.

A letter to the Editor of The Evening Star written by Dr. Lloyd H. Elliott,
President of The George Washington University, in response lo the series of
articles from August 31 to September 4;'1969, communicated.this awareness.

"I want to express to you the appreciation of The George
Washington University for your fine editorial judgment in running
the series 'From Family to'Future,' by Mary Jane Fisher on our
University's Developing New Horizons for Women program. As The
Evening Star has already noted, the response has been enormous.

-I believe your running the series has been an excellent
example of the publicTservidea metropolitan-newspaper can give
its comrtninity and its institutions. As a result of the series,'
your readers have been made aware, in a. skillful way, that George_
Washington University seeks-to meet the contemporary needs of the
Washington Area, and those individuals who have expressed interest
in the program have learned that George Washington University can
offer them a way to broaden the:1r lives."
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ASSISTANCE TO OTHER COLLEGES AND UNIVERSITIES

From across the nation and around the world have come request's to the
Center of Continuidg Education for Women at The. George Washington University.
Administrators and\faculty members from hundreds:of colleges and universities
have sought assistance through personal visits or by correspondence in be-
ginning courses for women who were .re- entering college or returning to the
labor market. Other embryo programs have asked for suggestions in expanding
their course offerings.

The Assistant Dean and staff directors have spoken at 'conferences and
workshops.throughout the metropolitan Washington area'for educational, govern-
ment, and community organizations. The Assistarit Dean has been a conference

or symposium speaker, at colleges and universities in Florida, Maryland, Massa-

chusetts, Missouri, 'Ohio, Pennsylvania, Nevada, North Carolina, Tennessee,
Virginia, and Wisconsin. On occasion, former staff members and former students
have accepted positions for which-they were qualified at other institutions',
and accordingly, extended the outreach of The George Washington Unitrersity

program. A sample of the colleges and universities assistedby the Continuing
Education for Women staff at The George Washington University include the
following:

Alverno'Cbllege (Milwaukee, Wisairisiri)

In Jarivary, 1966, a New York Times News Service article
about DEVELOPING NEW HORIZONS FOR WOMEN attracted the
attention of the newly-appointed Director of Continuing
Education for Womed, Sister Agnes Pertsborn, of Alverno
College. A visit to Washington i il, 1966, to consult

with Dr. Osborn enabled Alverno ollege,to begin a similar

course at the Milwaukee caMpu in 1967. Dr. Osborn was
invited to Alverno College );$1 1967 and again in 1968 and
because of her services to this college was presented a
citation for distinguished contribution to the Continuing
Education of Women. at the MilWaukee Summerfest in July,' 1968.

College of Notre Dame of Maryland (Baltimore)

-DEVELOPING NEW HORIZONS FOR WOMEN was first offered on the
campus of the College of Notre Dame by the Continuing Education
for Women counseling staff from The George Washington University
during Fall SeMester 1973, at the invitation of President Sister
Kathleen Feeley and Director of CoRtinuing Education,'Mary Cu
McNeal. Selection of counselors and assistant counselors by
Dr. 0sborn from the first class, followed by in-service
training and on-the-job supervision under the guidance of The
GeOrge Wahington University staff, enabled the selected ,

Notre Dame counselors to assume full responsibility for the
classes during Fall Semester 1974. Consultation with The
George WashingtonlUniversity staff continues to be prOvided
as requested.



Essex Community College (Baltimore. County, Maryland)

Following inquiries and a visit to The Geo+ Washington
University.Center of Continuing Education f r Women in 1969,
LeeJ. Richmond wrote a year later, "We-have oth course
work and ,a guidance program, a modification 6_,The George
Washington University program....I feel thlrtuccess of the
program at Essex is due to assistance from The George Washing- N

ton University.% Dr. Richmond is currently Chairpan of the
Psychology.Department at Dundalk Community College where she
has continued to promote educational' opportunities for women.

University of. CaliforniatExtension (Riverside, California)

Martha McLean from the SpecIal Programs department wrote in
1966 about the help she received from visiting DEVELOPING
NEW HORIZONS FOR WOMEN at The George Washington University
in 1965. "...talking about your course helped me in planning
our new fall programs for women....I am indebted to you for
a number of ideas. The focus of the series, 'The New Step:
Choice and.,Challenge' stems from your experience (at_GWU)."

Temple University(Phiiadelphia, Pennsylvania)

Jean Swenson, who had been a part-time Continuing Education
for Women counselor at The George Washington University was
named Director of Continuing Education for Women at Temple
University in 1970. Special Assistant to the'Vice President,
Harry S. Gallagher, had sought recommendations from'Dr. Osborn.
Jean Swenson's Continuing Education for Women experience and
a recent M.A. degree from The George Washington University
in Student Personnel Administration qualified her for this
position, In 1973 Dr. Osborn was keynote!speaker for the
Delaware Valley Conference on Continuing Education for Women
hosted by. Temple Univdrsity.

1_

University of Maryland (College Park, Maryland)

W. Thomas Engram visited the Continuing Education for Women
Center at The. George Washington University in 1971 to-gain
backgroundfor developing special programs and courses for,
women. A subsequent Federal government grant enabled the
University.of Maryland to offer group counseling workshops
in selected areas of the state. In October, 1974, Dr. Osborn
was invited as keynote speaker on "How to Have a Program of

4 Continuing Education for Women" for representatives of
colleges and universities throughout the state, sponsored
by the University of Maryland at Towson State College.
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Vanderbilt University (Nashvi- lle, Tennessee)

Margaret Cuninggim, Dean for Student Life at Vanderbilt
University, requested an appointment to visit The George
Washington University Center of Continuing Education for
.Women in Janudry, 1972, to discuss the development of
Continuing,.Education for Women programs and,to obtain
materials about The George Washington University program.
In 1973 Dean Cuninggim invited Dr. Osborn as a guest
speaker at a Continuing Education Symposium for community
women on the theme of.r"Choice and Change for Women."

Council for the Continuing Education of Women, Inc. (a consortium.
group representing South Florida Colleges)

The New York Times 1966 article about The George Washington
University program prompted Mrs. Sydney Weintraub to request
information about DEVELOPING NEW HORIZONS FOR. WOMEN. The

following year, Mrs Arthur Stebbins wrote for further
assistance with the question, "Where do we go from here?"
Mrs. Stebbin's later visited The George Washington University
program and utilized some of these ideas'in the Florida
program for women.

Florida Atlantic University (Boca Raton, Florida)'

Carolyn V. Fluet, Director of Government Career Development
Programs of Florida Atlantic University, visited the Center
for Continuing Education for Women at The George Washington
University. in 1973 for advice on expanding their programs
for women during October, 1974. Dr. Osborn participated
as a Workshop leader and speaker at their Conferen6e on.
Women: Contribution to Management presented by the College
of Business and Public Administration, which was attended
by educators and businesS managers from state of Florida.

External Degree Planning, Consortium for Central New York

Frantis U. Macy, Executive Director, requested in 1971 an
opportunity to discuss the Continuing Education for Women
counseling services and educational programs 7at The George ,
Washington University. In 1974 Dr. Macy visited The George
Washington University/Center for Continping Education for
Women and described to the staff the regional counseling
network which was developed using The George Washington
University plan as one model.

-75-

a



During Summer,Session 1965, Warrdalyn Hiltunen had the opportunity to
gain practicum experience with-pr. Osborn while shd attended a two-week workshop
on Counseling Mature Women,,sponsored by the American Association of University
Women in Washington, D.C. Later she 'became Director of Conttguing Education
for Women for Orange Coast College, California, conducting a eourse similar to
DEVELOPING NEW HORIZONS FOR WOMEN. .;

In addition to direct assistance to representatives of colleges and
universities in the metropolitan Washington area, a few women who had been
students in DEVELOPING NEW HORIZONS FOR WOMEN were subsequently employed as
counselor's or administrators at Northern Virginia Community College:-.4nd George
Mason University (Virginia); Montgomery CoMmunity College and the University..
of Maryland (Maryland); Mt. Vernon College, Trinity College, and American
Unjversity (D.C.).

'As a result of the article in the Occupational Education adiletin,
published by the American Association of Junior Colleges in 1968 (now the
American Association of Community and Junior Colleges), more than 100
community colleges wrote for assistance in beginning programs of Continuing
Education forrWomen.. A 20-page report along with brochurds and reprints of
articles were mailed to those colleges requesting assistance. As shown by
the revised editions of Leaflet No. a?, Women's Bureau, U.S. Department of
Labor,..on Continuing Education for Wien Programs and Services, for 1968 and
1971, the expansion of Continuing Education for Women programs-at the junior
college and community college level burgeOned after,1968.

To assist colleges and universities further; the WORKBOOK for. DEVELOPING
NEW HORIZONS FOR WOMEN and CAREER DEVELOPMENT FOR EMPLOYED WOMEN and a
COUNSELOR's MANUAL to accompany the WORKBOOK willibe.avatlable for purchase

e:from the Center for Continuing Education for Women during 1975.
,

ASSISTANCE TO COMMUNITY AND NATIONAL ORGANIZATIONS

Because this Center for Continuing Education for Women has, pioneered
in developing opportunities for women, national as well as community organi-
zations have sought advice and assistance in writing reports as well as
developing co-nferences and spedial programs for women. Some of these organi-
zations incldde: Citizen's Advisory Council on the. Status of Women (Jacqueline
Gutwillig, Executive DirectOr); Women's.Action Program, Department of Health,
Education and Welfare (Xandra Kayden, Director); National AdvisOry Council
on Extension and Continuing Educatim for Women (Kathryn Mulligan); Federation
of Organizations of Professional Women; American AssociatiOn of University
Women,,Adult Education Association; General Federation of Women's'Clubs;
Phi Delta Gamma,,American Personnel and Guidance Association, National' Vo-
cational Guidance Association, and American Association of Nigher. Education.

In, addition, numerous U.S Government agencies have been assisted by
staff members of Continuing, Education for Women through presentation of work-
shops deyeloped to meet needs of their .women employees.
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Among local organizations obtaining assistance from the staff of Con-
tinuing Education for Women have been Washington Opportunities for Women,
Federally Employed Women,. Metropolitan Washington Board of Trade (Opportunities
for Women Committee), and the D.C. Commission on the Status of Women.

In turn, representatives of business and community organizations,
government agencies, and"professionals.in private practice have been guest
speakers for DEVELOPING NEW HORIZONS FOR WOMEN and CAREER DEVELOPMENT FOR
EMPLOYED WOMEN. These guest speakers have provided information about their
careers'and organizations and haVe served as role models for students in these
courses. In some cases they have developed opportunities for employment of
our students.

ASSISTANCE TO INTERNATIONAL REPRESENTATIVES

Continuing Education for Women has become a world-wide movement as in-
dicated by interest and recent publications from international visitors. Since
1967 men and women from other . countries have visited the Center for Continuing
tducation for Women. Among the countries they represented are: Australia,.
Belgium, Canada, England, Germany, India, Japan, Korea, the Netherlands, New

Zealand, and Taiwan.

In 1967, Hiroko Kageyama, a specialist in personnel administration in
Tokyo, Japan, visited a DEVELOPING NEW HORIZONS FOR WOMEN class and discussed
with students and,Dr. Osborn.the Continuing Education for Women movement in
this country. She told the class that she had been in Switzerland and learned
from businessmen there about new developments in education for mature women
in the United States. She received permission from her company to take the
"long way" home so she could learn more about these educational opportunities.
Since that date ten women leaders from Japan have visited the Center for Con-
tinuing Education for Women.

;Marion Royce, Research Associate of the Ontario Institute for Studies in
Education, Toronto, Ontario, Canada, consulted with Dr. Osborn in 1968 about
Continuing Education.for Women. The George Washington University program is
described in the 1968 publication of the Ontario Institute for St4dies in Edu -.
cation on Continuing Education for Women. In a letter to_Dr..0sborn dated
August 25, 1969, Marion Royce stated, "...the George Washington University
program continues to be an inspiration and has had considerable impact in Canada."

Ruth MiFhaels of Hatfield Polytechnic in Hertfordshire, England, obtained
information on programs of Continuing Education for Women at The George Washington
University when she visited in April, 1970. A recent brochure, New Opportunities
for Women,.describes a course which she developed in,England similar to DEVELOPING
NEW HORIZONS FOR WOMEN.

International Women's Year (1975) highlights developmef opportunities
for women throughout the world. Dr. Marguerite Follett of the Office of Edu-
cation, U.S. Department of Health,' Education and Welfare, was assigned to Con-
tinuing Education for Women at The George Washington University and detailed
to International Women's Year where she serves,as Associate Director of the
International Women Year's Center at 1630 CresOent Place, N.W., Washington, D.C.
The staff of Continuing Education for Women provides advice and assistance to
the International Women's Year Center in planning their programs for 1975.



The symposium presented during May, 1974, as a scholarship benefit
focused on Women Around,the World. Mary Virginia Busby, a 'former student in
DEVELOPING NEW HORIZONS FOR WOMEN and a degree candidate for the M.A. degree
in Women Studies, served as Chairperson for this symposium: Later during the
year, when assigned to the International Women's Year Center as part of her
graduate program, Mrs-. Busby used The George'WashingtOn University symposium
as .a prototype for other colleges and universities interested in developing
programs for International Women's Year. Several participants in the May
1974,, program were wives oof World. Bank employftes. An article from their
World Bank News describes this symposium as follows:

June 1974

Ba 1k wives speak at university
s 'lunar on women's education
Anticipating the celebration of In-

ternational Women's Year in 1975,
George Washington University's Con-
tinuing Education for WoMen 'spon-
sored an International. Symposium on
Women on Saturday, May 11. The
Symposium was attended by more than
250 women, many from Washington's
international community.

The Symposium featured speakersz-
including two economists whose hus-
bands arc World Bank staff members
documentary films, and 'a- photo-
graphic exhibit.

Margaret Bruce, DepCity Director
of thc,U.N. Ccntcr for Social and Hu-
manitarian Affairs and AdministratoK
of the U.N. Branch for Promotion
of Equality for Women' and Men
spoke on the theme set forth in .the
U.N. Proclamation on international
Women's Year: "The full and com-
plete development of a country, the
welfre of the world, and the cause of
peace,require the maximum participa-
tion.by. women as well as men in all
fields."

Dr. Dorothy Robins-Mowry, USIA
Program Manager of Political and ;o-
cial Processes, moderated the day's
program. Shc gave her impressions of
Japanese women obtained from 1.er
10-year residence in Japan, saying ti at
they arc too often regarded in stereo-
type not only by outsiders `but also
by Jhpanese men. The important thing
to look for in assessing thc current
status of Japanese- Women, she sa:d,
is the many women who are emerg-
ing 'from traditional roles and begin-
fling to concern themselves actively
with the economic, social, and political
development of their country.

Otilia. Arosemena. de Tejeira from
Panama, President of the CAS Inter-
American Commission pf .Women,
spoke on the differences between the
cultures and legal structures of Latin
America- and the *United 'States and
their effect on the position of women
in the respective societies.

The last two speakers were both

economists whose husbands are on the
World Bank staff. Bani Haq, born in
Bangladesh, is very much interested
in the economic development of her
country and her people.

She is a former staff economist with
the Pakistani Institute of Development-
al Feonomiec and former consultant
at Brookings Institute. Ms. 1-faq, said
that the great need in her country is for
economic developnient and that eco-
nomic development is essential before
one can even begin to think about
whatever discrimination against women
may exist.

Kehinde Mbanefo, from Nigeria.
was the final speaker. She was a teach-\
cr of Economic Gcorgraphy in Lagos
and is a graduate-Of the London School
of Economics.

Shc said that in Nigeria there is no
obvious discrimination "as yet" in job
opportunities becausc, the more tradi-
tional femtile professions teaching,
nursing, secretarial jobshave always

I been qapen to women. "But now," she
said, "women are breaking into ac-
countancy, into medicine, into engi-
neering, and once you have the quali:
fications you-are accepted with .open
arms. What will happen in the near
future when there are more women
breaking into these fields remains to
be seen."

Lives of women in widely different
cultures were depicted in the docurnCit
Lary' films which were shown. Fear

. Women portrays dynamic women lead-
ers in the judiciary, in industry and in
political life in Ghana's fast-develop-
ing society.: Behind the Veil reveals a
much slower-paced change, though no
leSs real, in the lives of Arabian women
in Abu Dhabi. From 3 A.M. to 10
P.M: pictured a day in the life of a.
Yugoslavian country Woman. Fear
Woman and Behind the Veil are. United

°Nations Docuinentary Films.

Joan Chernock
and

Emma Trenchif
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DEMOGRAPHIC INFORMATION

To understand characteristics of women who participated4in/Continuing
Education for Women at The George Washington University during a ,ten -year

. period, pertinent demographic data were obtained from the enrollment forms

HORIZONS FOR WOMEN and the first 5 classes of CAREER DEVELOPMEN _FOR EMPLOYED
and research questionnaires from the first 20 classes of DEVELOPING NEW

WOMEN.* These data are presented as tables and graphs in this ection of the
report. Wherever appropriate, the implications of these data ith respect to
the capabilities', motivation, and potential of the women are iscusse0. While .

detailed personal data information had been'obtained throught the ten-year
period from those CEW students who enrolled in the counseling programs, this
Information wasnot obtained from students in the Daytime Of -Campus Credit
Course Program or in the Noncredit Course Program. Some personal information
is available-on these students from a follow7up survey which was undertaken
in 1973;

Number of Women in This Survey

Although 3,322 women have enrolled in DNHW and 198 in CDEW, variatio.,s
in the sample size, N, appear in the tables presented in /this section. Changes
in procedures and in questionnaires have,been made during the ten-year period.
For this reason the same information was not available fbr each class, In

addition, some students chose not to complete the research questionnaire, an
option given to each participant.

I.
Students were asked to check their reasons for' enrolling,in each course,

The top-ranking reasons given in DNHW included: (1) personal growth, (2) in-
tellectual stimulation, (3) explore job opportunities', and (4) develop career
plans. Enrollees in CDEW indicated the same four reasons but'in a different
order: (1) develop career plans, (2) explore job opportunities, (3) personal
growth, and (4) intellectual stimulation. The details are presented in
Table 7.

tb

Reasons for Enrollment

During the ten-year period (1964 to 1974) a profile for each class of
DNHW indicated that personal growth and intellectual stimulation were the
top-ranking.reasohs for their enrollment. Thus the cumulative result reflects
a rather consistent pattern among women who are considering options in their
lives. These women were similar to the 221 women Studied-at The George
Washington University in 1961 who gave "personal growth" as the maineason
for pursuing a.degree program.2 As indicated-earlier in this report,

*Throughout this section DNHW refers to DEVELOPING NEW HORIZONS FOR WOMEN,
CDEW refers to CAREEP, DEVELOPMENT FOR EMPLOYED WOMEN, and CEW is used for
reference to Continuing.Education for Women. This demographic data does not
include 1974 classes.

-81-



1

achieving a sense of personal growth is an important step in the career
development process. DEVELOPING NEW HORIZONS FOR WOMEN was designed to help
women achieve this goal.

Since the women in CDEW were already employedtheir primary emphasis
was on developing long-range career plans; 90.1 per cent indicated this
reason compared to 60.8 per cent in DNHW.

Also, the employed women recognized the importance of further educa-
tion to their career development for ,44.5 per cent checked "Plan a degree
program" as one of their reasons compared to 29 per cent,of women who began
DIEN. One observation suggests that this latter group were uncertain about
their plans for further study for some of them placed a question mark next
to their blank space, or a lightly written check mark or a wiggly dash. These
women, before enrolling ii DNHW, would be less aware of the significance of
degree programs to the career development process.

Haver, 60 per cent of the women in DNHW indicated they were interested
in exploring job opportunities compared to 75.9 per cent of women in CDEW. As
indicated in Table 7, only a comparatively small percentage of both groups were
interested in volunteer work -or gaining competence for volunteer work -- 16.8
per cent of DNHW and 7.9 per cent of CDEW students. Perhaps these women felt
competent to volunteer their services and as the data revealed, most of them
had been engaged in volunteer services fOr many years and many wanted to build
on their experiences to go into paid employment.

- Table 7. Reasons for Enrolling in DNHW and CDEW (1964 to 1914)

Reasons Indicated
DNHW

(N = 2,829)
CDEW

(N = 191)
No.* Per Cent N-6.*Per Cent

a -
Personal growth 2,165 76.t T 75.-4

Intellectual stimulation 2,042 72.2 - 117 61.3

Explore job opportunities 1,897 67.1 145 75.9

Develop career plans 1,721 60.8 172 90.1

Plan a degree program 821 29.0 85 44.5

Increase competence for
volunteer work 476 16.8 15 7.9

Other reasons . 33 1.2 8 4.2

* Each-
;

re-spondent. indicated several reasons.
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Location of Residence and Place of Class Attendance

The data in Table 8 show that 18 per cent of the women who enrolled
in DNHW reside in the District of Columbia, while approximately 82 per cent.
live An the Maryland and Virginia suburbs. A few individuals who'reside
elsewhere have taken the course by long-distance commuting or by temporary
residence in the area.

Beginning Spring Semester, 1970, DNHW has been offered at suburban
locations in Maryland and in Virginia, as well as on The George Washington
Universitycamp'us in the District of Columbia. While only 18 per cent of
the enrollees reside in Washington, D. C., -28 per cent have attended classes
on the campus in the city and 72 per cent in the suburbs. Since suburban
locations were added, 48 per cent of the women attended DNHW in Maryland,
and 25 per cent in Virginia.

Table , Place of Residence and Class Attendance for Women Enrolled in DNHW
(1964 to 1974)

Location
Class Attendance

Residence* \, Total Group
Per

No. Cent

District of Columbia, . 580 18.3

Maryland Suburbs

Virginia Suburbs 1,095 34.4

Other

1,496 47.1 .

TOTAL

5 0.2

3,176 100.0%

*Baltimore classes not included.

Per

'No. Cent

Class Attendance**
Since 1970

Per

No. Cent

1,768 55.7 535 27.5

926,, 29.2 926 47.7

482 15.1 482 24.8

3,176 .100.6 1,943 100.0%

**Suburban classes initiated in 1970.
0
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Their...Birthplaces

The national and international composition of the Washington area
population is reflected by analyzing birthplaces of women enrolled in DNHW
and CDEW. Only 7.8 per cent were born in the District of Columbia. All 50
states, 52 foreign countries and six continents were represented as birth-
places for the remaining participants. The states most frequently repre-
sented include: New York, Pennsylvania, Massachusetts, Illinois, New Jersey,
Maryland, Ohio, California, and Virginia.

The percentage of foreign-born (7.1 per cent) is comparable to the
general population characteristics of the 1970 U.S. Census which-indicated
6 per cent of the urban population is foreign born.21

Approximately three per cent of the women did not respond to the
-question about their birthplace, which is one of the larger "no response"
categories observed in this study. Perhaps some women are sensitive about
revealing their birthplaces.

Table 9. Birthplaces of Women Enrolled in DNHW and CDEW

DNHW CDEW Total
--Fer Per Per

Birthplace No. Cent No. Cent No. Cent
.

United States

,

2,560 85.3 155. 82.4 2,715 85.1

Washington, D. C.
i

. 223 7.4 .25 13.3 248 7.8

Foreign-born 220* 7.3 8** 4.3 228. 7.1

TOTAL 3,00 100.0% 188 100.0% 3,191 100.0%

*Fifty-two countries represented.

**Six countries represented.
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Their Ages

Table 10 presents the distribution of ages among women who enrolled
in both DNHW and,CDEW. Almost two-thirds (63.0 per cent) of women in DNHW

were in the agerange 35 to 49 years. Only 40.8 per cent in the CDEW classes

were in that age group. The employed women were a younger group as indicated
by the median age of 35.9 years compared to 41.7 per cent for women enrolled
in DNHW. Also, 28.3 per cent of the employed women (CDEW) were. under age 30

. compared to 5.4 per cent of those enrolled in .DNHW.

Table 10. Ages of Women at Time of Enrollment in DNHW and CDEW (1964 to 1974)

DNHW CDEW
(N=3,241) (ir=igl)

A e Ran e Per Per
Years. No. Cent' No. Cent

Under 20 2 0,1 -

20 -24 37 1.1 15 7.9

25-29 137 4.2 39 20.4
30-34. 495 15.3 35 18.3

35-39 668 20.6 31 16.2

40-44 718-- 22.2 27 14.1

45-49 654 20.2 20 10.5

50-54 303 9.3 16 8.4

55-59 123 3.8 5 2.6

60-64 27 0.8 1 0.5

65-69 7 0.2 -

70 or older 2

No response 68 2.1 2 1.0

Age range
Calculated median'

,18 to 78 years 21 to 60 years
41.7 years 35.9 years

Since the DNHW-classes have been scheduled in the suburbs the
median age has decreased almost four years, from 43.4 years in 1970 to 39.6
during Fall 1973.. This decrease may be due to several reasons: convenience
of suburban classes for young mothers, the acceptance of the Continuing Edu-
cation for. Women courses while their children are young, the influence of
media-and literature emphasizing the multiple roles of.women,and the recent
women's movement,. Table 11 shows the charige in, median' age of women 'during

the_past ten years.
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Table 11. Median Age Of Women Enrolled in DNHW (1964 to.1974)

Semester
Number Who
Gave Age.

Calculated
Median Age

19845pring to
1965 Spring 145 , 43.6

1965 Fall 98 43.3
1966 Spring 111 45.1

Fall 100 41.6
1967 Spring 109 42.6

Fall 155 43.7
1968 Spring 126 43.3

Fall 99 41.2
1969 Spring . 78 42.7

Fall 201 43.7
1964 to 1970 Interval 1,222 4.43.4

*1970 Spring 235 43.1
Fall 306 40.5

197.1 Spring 164 43.8
, Fall 237 41.3

1972 Spring 274 39.8
Fall 272 39.0

1973 Spring 190 40.6
Fall 273 39,6

1970 to 1974 Interval 1,951 40.6

1964 to 1974 Interval 3,173 41.7

*Suburban classes initiated during Spring 1973.

In 1967 the University of Minnesota presented characteristics of 2,600
women who enrolled in their Minnesota Plan Z2

The median. age of this group was.
35.5 years compared to 41.7 for women enrolled in DNHW during the past ten years.
The availability of low-cost child care facilities for students wIo enrolled
under the Minnesota Plan probably accounted for some of the difference in median
age. Another factor may be due to the mobility of the Washington area population
which resulted in postponement of further study and career preparation by women.

o Of special note is the fact that only two per cent of women in MINH
and one per cent of women in CDEW.did not give information about their ages.
It ,appears that these women are less sensitive about their ages than is generally
thought to be the case.
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Ordinal Position in Their Childhood Families

Information about the birth rank of each woman in her childhood family
was obtained from one of the questions on the Strong Vdcational Interest blank.
Forty-seven per .cent of 649 DNHW were found to be only or oldest children
while.27 per cent were youngest children. In order to pursue this point fur-
ther, an additional question was added to the research questionnaire.

Women in more recent classes have been asked to list the birth order
of their siblings in their childhood families. Table 12 describes the results
of othis study for which there have been 564 respondents. The data show that
many more of the women, from families with two or more children are the. oldest
among their siblings rather than being second or youngest. In all, 13 per
cent were only children r(52 per cent only or oldest), 39 per cent were oldest
children, 26 per cent were second-torn and 23 per cent were youngest children.
Altus reported that birth order, is related to "potential eminence and
educational attainment" with,an only child or the oldest among siblings having
the most potential for 'achievement.43In Helen-Astin's stuOy of women doctor-
ates, 47 per cent of the women were only or first-born ch,ildren.24 Thus women
who enrolled in DNHW are similar to these successful achievers..

Table 12. Ordinal Position of DNHW Students in Their Childhood Families
N = 564

Family Position No of Women Per Cent.

Only child 74 13

Oldest of 2 or more 219 39

Second of 3 or more .83 15

Second of 2 (also youngest) 64 11

Youngest of 3 or more 66 12

Others 58 10

Summary: 52% are only or oldest children
26% are second chi 1d in family
23% are youngest child (includes 11%

who are also second child in family)
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Marital Status

Table 13 shoWs that 88 per cent of the women who enrolled in DNHW
are married, and living with their husbands. The 1970 U. S. Census Report25
indicates 83 per cent of the women in the United States in age range 30 to
45 years have husbands present. In contrast, among the women' enrolled in
CDEW only 34.5 per cent were married and living with their husbands. Ninety-
seven per cent of DNHW students are or have been married compared to 94.4
per cent of the U.S. women of comparable age.

Table .13.. Marital .Status- of Women in.DNHW.and CDEW Compared with Wothen
in U. Population

Marital Status

DNHW* CDEW** Per Cent
(N = 3;237) (N = 191) of Women
No. Per Cent No77e7Tent in U. S.#

Never Married 77 2 0 36.5 5

Presen y Married 2,860 - 88 66 34.5 ,83

Wid ed 116 4 11' 6.0 4

Divorced, Separated 162 5 44 23.0 8

No Response 22 1

*Age range 18 to 78

**Age range 21 to't60

#Age range 30 to 45

Age When Married

The age at marriage characteristics for these women are presented in
Table' 14.` As indicated for both groups, there is a wide range in age from
13 to 48 years for DNHW and 15 to 35 for CDEW. The median, age when married
is 22.9,years for women in DNHW and 22.5 years for those in. CDEW. This is
approximately two years older than the average age at marriage fo.r women in
U.S. as reported in the 1971 Population Reports. 26

`W.



Table 14, The Age at Marriage of the WOMeN Who Enrolled in DNHW and CDEW
(1964 to 1974)

A e Range DNHW CDEW

(N = 3,023) (N * 112)Years

Und6r 15

15 to 19

No. Per Cent No. Per Cent

3 0.1

398 13.2 25 22.3

20 to 24 1,918 63.4 62 55.4

25 to, 29 534 17.7 16 14.3

30 and older 170 5.6 9 8.0

Range of Ages at
Marrilage:

Median Age:
13 to 48 years 15_to 35 years
22.9 years 22.5 years

O

. Table 15 shows the median age at marriage for U. S. womentt periodic
intervals since 1930. There-hat been a 0.5 year increase in age at mahlage
during the past decade, 1960-1969. From 1950 to 1960 the percentage remained

at 20.3. From 1930 to 1950 there had been a drop of one year -- from 21.3 to
20.3 years.27Perhaps the upward trend in age at marriage will result in, the

average in 1980 being equivalent to 1930. The pioneers in continuing educa-

tion for women at their early conferences in the 1960's were concerned about

the downward trend of age at marriage because it meant most women gave up'
their educational aspirations. Their daughters are cI.00sing to marry when

"slightly older."

Table -15. Median Age at Marriage for U.S. Women as Reported in 1970 Census*

Year Median Age Year *Median Age

1969 , 20.8 1950 20.3

1965 20.6 1945 20,5

1960, 20.3 P 1940 21.5

1955 20.2 1930 21.3

* See Reference 25 -in Literature Cited,
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Educational Background:

Their Prior Educational Attainment

The educational backgrounds which women have achieved before their
enrollment in DNHW and CDEW are shown in Table 16. Seventy-six per cent of
the women had attended college and.46 per cent had received college degrees.

. Of the women who.enrolled in CDEW 80 per cent had attended allege and 53
per cent has completed aegrees.

a

Table 16. The Highest Educational Attainment of 'Women Prior to. Their
Enrollment in DNHW or CDEW (1964 to 1974)

Highest Educational Attainment
DNHW

(N = 3,246)
CDEW

(N = 191)

No. Per Cent No. Per Cent

No high school diploma 39 1.2 2 1.0
High school graduate 532 16.4 22 11.5
High School & vocational 201 6.2 14. 7,S
Some college (1 semester to 3 years) 972 29.9 51 26.7
Bachelor's degree 1,315 40.5 87 45.6
Master's, degree 163 5.0 15. 7.9
Medical, law, Or theology degree 5 0.2
Ph.D. or Ed.D. degree 7 0.2
No response 12 '0.4

According to the 1970 Census, 20.5 per cent ofall U.S., women over
25' years of age residing in metropolitan areas have attended college and 9.5
per cent have completed four or more years of college.28 Table 17 presents a
comparison of the educational attainment of women who enrolled in DNHW'and
CDEW with U.S. women over 25 years old living in metropolitan areas. Women
who attended these group guidance and counseling course's are better educated
than the general population, but are typical of the highly educatech,populace
of the Washington metropolitan area. The fact that so many women enrolled
in these courses 'who formerly attended college is an important observation.
Perhaps they are more likely to return to continue their education at a later
time than those who have not attended at all. A study of 221 married women
students ages 30 to 60 attending. The George Washington University in 1961,,
indicated that 83 per cent had attended college prior to their marriage.4



Table 17. Comparison of Edutational Attainment of Women When They ErAlled
in DNHW and CDEW,with All U.S. Women Over 25 Years. Old Living in
Metropolitan Areas

.""

Per Cent
of DNHW
1Students

Education ----(4=-3,234)

No high school diploma 1.2
High school diploma (no college) 22.6
Some college 30.1

Bachelor's degree 40.7
Advanced degree 5.4

'

.

*See Reference 28 inLiterature Cited

Per Cent
'of CDEW.

Students
(N=191)

1.0
19.8
26.7

45.6
7.9

Per Cent
of U.S.

!'Women*

40.4
39.0
11.0
6.5
.0

Approximately 43 per cent of the women In DNHW and CDEW who had previously
earned degrees were alumnae of 25 colleges and universities. The remaining
57 per cent were graduates of 463 other colleges and universities throughout
the United States and other countries. Below is a list of those 25 colleges
and universities and the number of graduates from each. 'This listincludes
grad4ates of state universities, women's colleges,and private coeducational
colleges and universities. The institution with the highest number of alumnae
is The \George Washington University.

No. of
: Graduates

The George Washington'Unq 99

The University of Maryland 98

American University 40
Smith College..., 36

University of Wisdonsin 31

Hunter-Col,ege 30

Pennsylvania State University 29

Wellesley College 25

University of Michigan 24

VaSsar College ' 21

Ohio State University 21

Catholic University 21

Brooklyn College 20

r.

No.''' of

Graduates

Boston University . 20 ,..,

Uniy of California (Berkeley) 19

Cornell University 18.`

Mt. Holyoke College 0. 18

Goucher College.... 18
College of Willialii and Mary ,z. 17

Duke University 14

Northwestern' University.. 14
U.C.L.A . , 14

University of Colorado -14
San Fernando Valley'State Univ,...,14
University of Washington (Seattle).14

. I
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Educational Background:

Their Educational Interval

'The educational interval represents the length of time expire since
the women had' participated in a fo rtcrii-t-Tducationa.1 program. Table 18 shows
the number of years since women who were enrolled in DEVELOPING NEW HORIZONS
FOR WOMEN and CAREER DEVELOPMENT' FOR EMPLOYED WOMEN had preyiously attended
secondary or post-,secohdary institutions. Since the age and marital status
of the women in the two courses is so different, the educational., interval is
discus*d separately.

Table 18 shows that about 11 pert, dent of DNHW students indicated their
educational interval as 0.to 4 years. Either they were-s,imultarieously en-
rolled in DNHWwith regular college courses or had been in courses within
the previous four-year period. Examination of the age data in Table 19
indicates that only 39 women under age 25 years of age had enrolled in DNVW,

an'd thus were likely to have been matriculated in a traditional' high school
or college program Within the prigr four-year period. In fact, only 176 or
5.4 per cent of DNHW students were under age 30, which means that of the 342

-women who indicated rec,- t enrollment in educational programs; at the very
least, about ha' , or ,166 of them, wo,uld have been 30 years or older. This
nearis.that ev though' these women were recen'tly enrolled in formal edu-
cat-lona:I pro rams, they were continuing their education as mature adults.

Fewer Women- enrolled who 'indicated an educational interval of 5 to 9
years a period when many women, whether high. school or col lege graduates,
would be concerned with establishing their marriage and caring for young
children. A marked irrordase continues through the interval of 20 to 24 years.
Even during the 25- to' 29-year interval 12.5 per cent of women were included.
After that period, the number who enrolled with longer educational intervals
drops off significantly. This coincides with age groups oflmore than 50 !ears.

Enrollment in a course su
taking 'a 'greater personal chal le
responsibilities and may be rela
to begin elevating the low social
Rhoda Baruch studied the achievemen
number of adult married women wi
The frequency with which women have e

DNHW is really a 'first step to wider-.
and homemaking and child-rearing
a ,womarr' s motivation to achieve --

ueWhich s,he possesses as' a housewife.
motivation characteristics of a large
rious equcational backgrounds in 1967.
rolled in -DNHW at various life stages

seems to correlate with some of Baruc 's findings which were based on psycho-
logical testing for achievement. Baruch reported that women exhibited high
achievement motivation immediately following high school,..or college graduation.
However, for college graduates and those who attended college but did not earn
a degree, there is a decline in achievement motivation 5 to 10 years.. following

, who
eriod 30 to
rved for

wh tended
igh schoo

d to exhibit high
menhave a_
ent, have attended
I, °,II, and III

olled with an

college, when they have family responsibilities and interests. Wome

are high school graduates, exhibit lower motivation during the age
39 years. Moredveri a resurgence in achievement motivation was
college graduates about 15 years following graduation; for wome
c liege, but did not complete a degree., at ages 35 to 39; for

aduates, after age 40. After this resurgence women contin
achievement characteristit up to 25 years.A, Although. w

variety of educational-backgrounds, -a large majority, 76 Or
college of earryed degrees. Examination of Table 18; Columns
shovis that there was a marked increase in the numberAc

w.Wt.



educational interval' around 15 years, particularly in the early years of
the program when Bdruch's data were also current. Howeyer, more than JO
per cent enrolled whose educational interval. wa's 30 or more years--five
years beyond the -011ie included in BaruCh's study.

The exact time at which a mother can undertake career or further
her education depends on more than her motivation to achieve. It also
depends Upon the financial needs of her fainily and the number of chi ldren'
for whom she is responsible. Ba'ruch found that, although women college
graditates experienced a rise in achievement motivation 15 years following
graduation,- many because of fami ly responsibi lities, could not actual ly
undertake a career for another five ormore years.. A continuing education
for women program such as this one at The George Washington University pro-
vides an excellent outlet for women during the period when they experience
a high need for achievement, a period when many women/.'also face heavy family
responsibilities, particularly if,they have several children'. Baruch found
that women who do, not, complete high schOO1 experience decline in achieve-

ment motivation throughout life and.that Most women in the general population
experience a decline after age 551. Our data seem to support these findings.
Only a few women enroll in DNHW who have not received a high school diploma,
and acc'ording to the,data in Tablie 10, very few enroll after age 55.

In Table 18, Columns,I and II,, a comparison of the educational
interval for women enrolled during the initial five years of DNHW can b,e made
with those who enrolled during the latter five-year period.' These data
show that women in the second group entered the Continuing Education for
Women program' after a shorter interruption in education than did those who
attended during the earlier five years. The median educational interval
declined two years' from 19 to 17 years. In the early classes (1964 to 1969)
when the idea of continuing one's education was unfamiliar to most women,
the decline in enrollment of women who had been out of school 5 to 9 years .

was .marked..,Duritig the next five-year period (1969 to 1974), a plateau rather
than a decline is indicated for those out of,school'5 to 9 years. Another
change 'noted in the two groups is that 40 per cent of those who enrolled from
1969 to 1974 had educational intervals of less than 15 years 'compared to
only 26 per cent of those who enrolled during the initial five-year period,
another indication that the continuing education 'concept has become more

accepted by women.

The educational interval for women who enrolled in CDEW is.presented
in Column 'IV, Table 18. Since this group is younger and a greater percentage
had earned degrees than women enrolled in DNHW, it would be expected that.the .

.-educational interval would be less. Their median years since last attended
formal education was 8.8 years compared to 18.3 years for DNHW students.
Further comparison, of this small group *(N = 191) can be observed in Table 18.
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Educational Background:

Their College Majors

The undergraduate college majors for pEVELOPING NEW HORIZONS FOR WOMEN
and CAREER DEVELOPMENT FOR EMPLOYED WOMEN students are categorized and listed
in Table 19. The percentage distribution for these women include those who
had prior college (one or more semesters) , prior bachelor's .degrees,
and prior master's degrees. For comparison, 4 percentage distribution of
college majors is shown for U.S. women who had earned bachelor's degrees and

-master's degrees in 1948 and 1970.
, p

Columri I includes631 DNHW students, and tolumn II 65 CDEW students
who had some previous college but had not earned a degree. Column III includes
1,333 DNHW participants_ from 1964 to 1974 whQ had previously earned bachelor's

degrees. Column. IV provides an opportunity to compare 505 DNHW students with
63 CDEW students during the period CDEW had been offered (1971 to 1970. It

also provides an opportunity to compare recent DNHW students with women during
the total ten-year period (Column III).

Column VI and include the percentage distributions of college majors
for women in the United States for 1948 aboyt the time when-many DNHW students had-
attended college. Columns VII -and XI show the percentage distributions of women in
the United States who earned bachelor's and master's degrees in 1970, These

data reflect recent trends among graduates and possibly the nature of compe-
tition faced by-mature women currently re-entering the labor force.

These data reveal that among DNHW students who had previously
attended college or earned degrees, the highest percentage had college majors
in the Arts ,and Humanities. These percentages were much higher than for .U.S.
women in general for both periods, 1948 and 1970. Slightly more than two-
fifths of the women who did not complete degrees gave their major field as
having been in the Arts and Humanities, the least career-oriented of the
classified list. During their, youth these particular women were not likely
to have made a career commitment, other than marriage and child-rearing, but
as mature adults have enrolled in DNHW for guidance in considering career
options.

The_percentage of women in DNHW who had earned degrees in the Social
Sciences is almost-100 per cent greate'r than the percentage of U.S. women who
earned degrees in the Social Sciences in both periods, 1948 and 1970. Thus

the numbers of women who earned degrees in the Arts and Humanities and in
the Social Sciendes have been seeking assistance through DNHW in disproportionate
numbers when compared with those who had other college majors.

The opposite is true for DNHW students who-had college majors in edu-,
cation. The percentage of women in DNHW who `earned degrees in' education is
considerably less thah U.S. women as a total group in both 1948 and 1970. Very

probably the difference lies in their-employability. Women with; education

degrees have been able to combine teaching with child-rearing responsibilities
since their work schedule coincides with time their children are away from
home. As fewer job, opportunities become available for former education
majors as'a result of the declining birth rate, it is predicted that the per-
centage of women with education majors who seek new careers will increase.
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Although the number of CDEW students is too small to make generalities
(See Column's II, V and IX), it is noted that he combined percentages of women
who majored in,the Arts and Humanities and in the Social Sciences is higher
than for U.S.. women in 1948 and in 1970. A notable percentage (20.1 per cent)
of CDEW students who'had some college indicated Business and Commerce as their
college majors. These women were probably status office
positions and were seeking means to move into new positions 0f the CDEW
students who'had earned degrees, less than 2 per cent were in Business and
Commerce. This is a lower percentage than for U.S. women in either 1948 or

1970. 7
P.

Some women listed specialized skills. Among the 1,035 Women in DNHW
classes during1960o,1969, 31.7 per cent had typing skills and 1.9 per cent

Oshorthand-skills. ss than 2 per cent had training in bookkeeping, use of
computers, or officeVachines. Another 12 per-cent were trained in foreign
languages and 23.prsent in music, art, cra-fts, or drama.



Their Prior Employment

Earlier in this report, it was pointed out that 67 per cent of the
women who enrolled in DEVELOPING NEW HORIZONS FOR WOMEN claimed that one of
their reasons for doing so was to expfore employment opportunities. An
analysis of DNHW students indicated 84 per cent of them had been in paid
employment at some time. during their lives. A few had worked continuously,
others intermittently, and still others had returned to work but enrolled in
DNHW for assistance in improving their employment status through- counseling
and additional eduCation.

CAREER DEVELOPMENT FOR EMPLOYED WOMEN was designed to serve women who
were employed or planned to reenter the labor market within a short period.
For both groups, DNHW and CDEW, Table 20 shows the number of years of full-
time work experience; Table 21 their present or former occupations; and
Table 22 the number of years that had elapsed since engaged in pai&employment.

".'t Table 20 shows the number of years of full-time work experience for .

DNHW students corrnred to those enrolled in CDEW during the same time period,
`.1971 to 1974. - Almost 84 per cent of the DNHW participants had been employed
on a full-time basis for more than one year compared to almost 96 per cent
of CDEW. students. The median number of years' experience in the labor force
was 4.9 years for "DNHW students compared to 9.1 years for CDEW students.
Only the 5.6 per cent who worked more than 15 years could be considered
as career-oriented. Most of the other DNHW students worked intermittently
combining paid employment with marriage and childrearing. In contrast,
23 per cent of CDEW students had worked more than 15 years.

Table 20. The Full-Time Work Experience of Women Who Enrollet1 in DNHW and CDEW
(1971 to 1974)

Median years-experience:- 4.9 years 9.1 years

abor Force (N=1,445) (N=191)
Per Per

No. 'cent - No. cent

None, less than 1 year or part-time, only 205 14.2 8 4.2
1-4 638 44.1 51 26.7
5-.9 367 .45 23.6

10-14
,-

. 121 8.4 43 22.5
15-19 32 2.2 23 12.0
Over 20 49 3.4 21 11.0
No response 33 2.3 -

,
Median years-experience:- 4.9 years 9.1 years



Table 21 lists prior occupations by rank order in which 2,610 DNHW stu-
dents had been employed on a part-time or full-time basiS. This number(2,610)
represents 84.3 per cent of the 3,094 women who enrolled in DNHW since Fall 1965.
when the information on prior occupations was obtained. Some women indicated
employment in more than one occupation. Therefore, the total number of occupations
indicated in Table 21 is 3,204 for 2,610 DNHW students. This table reveals that

.49 per cent of the categorized occupations indicated by DNHW students probably
required some college-level preparation. Another 39 per cent were non-professional
office. positions.

The 201 occupational categories given by 183 CDEW students are also pre-
sented in Table 21. The rank order is shawl by numbers in parenthesis adjacent
to the total who indicated employment,in the listed occupational category.
Approximately 54 percent of the categorized occupations indicated by CDEW stu- .

'dents probably required some college-level preparation. Another 38 per cent were
non-professional office positions.

The underutilization of women in occupations which require college-level
training is not -only indicated by the 76 per cent of DNHW and-88 per cent Of CDEW
students. who had previous college (Table 16), but also by the percentage emen
who had no previous college but showed ability to achieve academically (°i6te 2).

Table 21. Otcupations in Which Women Who Enrolled in DNHW and CDEW Have Been Employed

Occupational Categories

Non-professional office staff
*Education -(professional)
*Business (administration, personnel)
Sales, merchandising

*Nursing and therapy
*Communications
*Social welfare °
*Health services (med.tech., hygienists,
.Services (hostess, beautician, etc.)
Education (sub-professional)

*Research (statistics, data processing)
*Scrence, engineering, math
*Library science
Recreation, entertainment

`*Home economi cs
Mi itary service

*Computer Programming (other business machines) 21

Misc.'non-professionals (trades, etc.) 20
*Misc. professionals (intelligence, etc.). 1194

Art. and photography
*Foreign service
*Finance, economics
*Law (includes legal aides).

DNHW 'CDEW
(N=2,610) (N=183)

(1965 to 1974) (1971 to 1974)

Times Per Cent Time Per Cent
Indi cated of Indi sated of

N=3204 total Jobs N=201 Total Jobs

1249 39 (1) 76 -38
565 18 (3) 20 10
241 -8 (2) 30- 15
196 6 (8) 5 3

145 5 (6) 8 4
121 4 (4) 10 5

0

87 3 (6) 8 4
85- 3 (9) 4 ,2.
82 3 (12)' 1 1

) 3 1

77 2

(10
(5) 10 5

68 2 (11) 2 1

35 - 1 (7) fi, 3

27 1 (12) 1 1

26 1 (11) 2 1

22 1 (12) 1 1

1 (8) 5. 3'-
1 (3) 5 3

1 (10) 3 1

1 . (1.2), 1 1

10 1 -.3

9' 1

6 1
4

*Indicates occupations in which at least some college training would be necessary.
. ,

9
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Table 22 shows the time interval since DNHW and CDEW students had been
in the labor force. As would be expected for the two'groUps there are differences
in range and median number of years for work interval. *DNHW students range
from 0 to 44 years; whereas the range for CDEW students was 0 to 22 years.
The median was 10.9,years for DNHW and less than one year for CDEW students.
The details can be observed from an examination of Table 22.

1

Table 22. The Work Interval' of the Women Who Enrolled in DNHW and CDEW (1964 to 1974)

It

Interval Years
DNHW

(N=3,237_)
CDEW

.(N=191)

Less than 1 year, or

Per
No. Cent

Per
No. Cent

-

currently employed 397 12.3 152 79.6
1-4 - 446 13_,8 17 8.9
5-9 414 12.8 7 3.7

10-14 538 16.6 3' 1.6
15-19 457 ,14.1 2 1.0.
20-24 303 9.4 2 1.0
25-29 146 4.5
30-34 14 0.4 -
35 -39 2 0.1 - -
40 -44 1 - - - 1:

No work experience indicated 519 16.0 8 4 2

Range: 0 to 44 years 0 to 22 years .

Median work interval for those
who have been employed: 10.9 years <1 year

-
Their Volunteer Experience

Table 23 lists prior volunteer activities in which DNHW students had
participated. The tabulation is arranged by rank order indicating that school,
church, hospital, and youth-related volunteer service were activities VI which
most women participated. These data db not indicate the scope of their activities.,
or the time spent. Neither is the number of DNHW students who did not partici-
pate in volunteer activities known. /

Approximately 40 per cent of CDEW students indicated* they had not
participated in volunteer activities.. The range of activities participated in
by the remainder of CDEW students is not extensive enough to draw conclusions.
That 60 per cent participated in-volunteer activities should be noted since
the majority had been in full -time -paid employment.



Table 23. The Volunteer. Experience of the Women Who Have Enrolled in DNHW
(1964 to 1974)

Vol unteer Activities
DNHW

(N = 2,211)

Times
Indi cated

Per Cent of
Activities
Indi cated

PTA, other-school activities 476 17.2
Religious organizations 410 14.9

Red Cross,. hospital 371 13.4
Scouts, youth work. 350 12.7
Civi c, political 317 11:5

Social service, recreation 293 10.6

Officers' wi ves , women's cl ub 147 5.3
Head Start., tutoring

0
112 4.1

Museum, arts 89 3.2

Fund dri ves & 52 1.9

International activities 51 1.9

Library _ . 41 1.5

alumni, professional groups 37 1.3

Outdoor, conservation 15 . 0.5

Total number of activities indicated 2,761 100%

Their Husbands

Of the women who enrolled in DNHW, 97 per cent indicated they had
been married at some time and 88 per- cent that they 'were 'living with their
husbands when they enrolled. The remainder.were widowed, di vorced, or.

separated (See Table 13). Table 24 shows the educational attainment of
their husbands. Almost 85 per cent had earned one or more college degrees;
51 per cent had earned graduate or professional degrees.

Only 63 per cent of women enrolled in CDEW ha.d been married at some
time. However, only 25.per cent were living with their husbands at the time
they enrolled in the CDEW classes. Table 24 shows that 91 per ,cent of their
husbands had attended college, 86 per cent had earned `"a bachelor's degree
and 37 per cent an advanced degree.
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Table .24. The Educational Attainment of the Husbands of the Women, Who Enrolled
in DNHW and CDEW (1964 to 1974).,

Husband's Education
DNHW CDEW

(II=2,995)* - (N=78)*

- Per Per
No. Cent No. Cent

No col lege 173 5.8 7 9.0
Some col lege . 289 9.6 , 4 5.1
Bachelor' s degree 994 33.2 .38 48.7
Advanced degree 1539 51.4 29 37.2

*The data do not distinguish betweeji forMer and present husbands.

In Table 25 a comparison is made of the^educational attainment of DNHW
students with women in the United,, States over 25 years of age. Also shown is
the educational attainment of their husbands compared to men in the United
States over age 25.-32

These data highliOt the fact that the DNHW students and their husbands
f are exceptionallywell educated compared to the-U.S. population over age 25.
H-lowever,`the table also points out the educational imbalance between DNHW
students and their husbands. Althost 46 per cent of women in DNHW had earned
bachelor's degrees compared to 85 per cent of their husbands. Only 5.4 per cent
of the DNHW students had earned'advanced degrees compared to 51.4 Or cent of
their husbands.

Figure 1-illustrates further the data presented in Table 25.

Table 25. Comparison of Educational Attainment of DNHW Students and Their Husbands With
the Average U.S. Population Over 25 'Years -Old Living° in the Metropolitan Area

Per Cent Per Cent of Per Cent Per Cent
Educational of DNHW Women in U.S. of DNHW of til2n in U.S.

Attainment Students 'Over..25 yrs. old* Husbands Over 25 yrs. old *.

(N=a,246) , (N=2,995)

Hi gh school 98.8 59.5 100.0 60.7
Some col lege 75.8 '20.5 94.2 30.0
Bachelor's degree 45.9 9.5 84.6 17:i?

Advanced degree 5.4 3.0 51.4 7.6

*See Reference n2 in Literature Cited.
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Table 26 lists the occupational categories of husbands of DNHW and
CDEW students. The top-ranking occupational categories include management,
architecture, engineering, law, and medicine. The list, of occupational
categories demonstrates that .the husbands are 'using then r high level of ed-
ucational attainment by holding very responsible positions- in government,
business, and industry.

Table 26. The Occupation's of the Husbands of Women Who .Enrol led in DNHW and CDEW
(1964 to 1974)

eJ

Occupations of Husbands

,,.

c.

DNHW

(N=2,218)
CDEW
(N=79)

Administration, Management
Architecture, Engineering
Law

Per
No. Cent

Per
. Cent

648 29.2
261 '11.8
226 10.2
195 8.8
194 8.7
155 '7.0

118 ic 5.3
85 3.8 ,.-

82 3.7
69 3.1

52 2.3
27 1.2

24 1.1

20 0.9
14: 0.6
11 0.5
11 0.5
10 0%5
8 0.'4

5 0.2
2 0.1

. _

-
-

17 21

11 13.

.2 2.
6 7.6

5 x,6.3

2 2.5

9 11.4
4 5.1

5 6.3
3 3:8
2 2.5

-
'2 '2.5
1 1.3

2 2.5
, 1 1.3

2 2.5

,, ,
1 1.3
- .-

1 1.3
1 1:3
2 2.5

Medicine, Health
-.... Physical Science, Mathematics

..

Merchandising, Sale§
Mili tary. ,

education
Social ,Science
Banking, Finance
Writing,. Journalism
Services (Repairs, etc.)

. ,Foreign Service
'Biological Sciences
Entertainment,. RecreSti on
Theology

...-

Public Relations
Art, Photography , ,,

Museum, Library, Arthives
Retired
Pilot
Veterinarian
Student
Unemployed



,9 Table 27 shows where husbands of DNHW and CDEW students are eriiployed.
As one might expect in the metropolitan Washington area, the largest per cent
of DNHW husbands were employed by the Federal government (31.8 per cent). ".

Another 26.2 per cent were employed in business and industry, pet cent
were self-employed, and 15.6 per cent' in ary,service. , -

As indicated in Table 26 only 118 (5'."30`, d classified under
military occupations. In this tabled if' they irad other occ`upational classi-
fications such as- engineer, physician, fiscal officer, theywere hot
Classified as military. ,However, as shown in Table 27, 15.6 per cent of
the husbands were military personnel, most of whom were corhnisgioned officers.'

Sl

The data oAhusbands do not indicate the,extent to,which their
wives worked-to help payAfOr their. husband's advanced education and thus
aided in their husbandcareer development. Nor do the data indicate the
extent to which these women made persona] sacrifices in their own career Ai

development by assuming extensive family andhome responsibilities while
their husbands were occupie.d with the demands of their carjers.

Most of the husbands encouraged their wives pdVroll in DNHW as
a first step in continuing their education or toward re-eotry into the labor
market. The prior discussion of ability of these womento achieve academi-
cally, and their former_ positions indicates the great. reservoi r of under -
utilized talent among women who enrolled in DNHW and CDEW.

' a

Table 27. The Employers of the Husbands of the Women Who Enrol;led in DNHW and CDEW
0 (1964 to 1974)

DNHW - CDEW

Husband's Employer , ,-(N= 2,933) (N=77).
Per . Per

t
No. Cent No. Cent

Government: Civilian 932 31.8 22- 28.6
... Military . 457 15:6 10. 1-3.0
BuSiness, Industry - 769 26,2 24 ..,31.2
Self-employed . 473 16.1 9 r 11:7.
Non-profit organization( l
(educational ,. religious, charity) 251 8.6 10 13.0
Other 51 1.7 2 2.6

f

,

u



tl

Their Chi ldren
O

. The number of children among women who participated in DNHW and CDEW
is presented in ..Tdb le 28. As indicated by the median, half of the.women have
no more than two children, but the la-rger families of the remainder boost the
average to 2.7 children. According to the 1970 Census,33 married women between'
ages.25 and 34 years have had on the-average 2.4 children, while married women
between ages 35 to 44, the age 'range, of'many women in DNHW, had 3.1 children.
The average number of children per married woman in the U.S. is currently
about 2.4, as compared with an-average' of 2.7- for CNN wclmen. However, many
of the women who have attended during the ten years covered by this study .

bore their children during the post-war years, when larger families were'more
popular than they are in 1974. As one might expect from a group of younger
employed women, many.who enroll in CDEW do not have chi fdren--35.8 per cent
compared with' 4.6 per cent of the married women who enrolled in DNHW.

4

Table 28. Number 'of Children of Married*Women Enrolled in DNHW' and CDEW

No'. of
Children

DNHW

(N=3,091)
4,

NOne
la

2i

N.
P

Cent

141

304
1;049

4.6
9.8

33.'9
3 881 28.5
41 455 14.7
5 147 4.8 k,

6 71 2.3
7 23 0.7
8 11

c
0.4

9 6 0.2
,10 2 0,1

11 1

Modal number of children: 2
Median nuniber of children: 2.1
Mean numb r of Children: 2.7
Total number of children: 8,360

'14

,106-

CDEW

(N=123)

Per
No. :Cent

44 35.8
18 1 4.6
33 26.8
13 10.6
8 r 6.5
5 4.1

0.8

None
1.0
1.6
198
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.Table 29 describes the children according to.age range and eduCational
level. At the -time they enrolled in DNHW, 5 per cent o.the women had only
pre-school children and 82 per cent had children who were school-age. About
17 per cent of the women appeared to be relatively free from faMily respon -'
sibilities:, the 5 perocent'who had no children and the 12 ,per cent whoa had
children over 18 years of age. However, about 10 pe,cent of the women.Whb
enrolled in.CDEW had pre-school children and another 40-per cent had school -
age children, indicating the extent of the multiple roles of these CDEW students.

Table 29. The Agelianges of the. Children of Married Wompn Enrplid
,in DNHWand CDEW (1964ito 1974)

.

r.

DNHW / CDEW

(N=3,091) / (N=123)
Age Ranges of Children Per / Per

(Years) No. Cent / No. Cent
a

/

Preschool (below 6) 156 5.0 12 9.8
Preschool through school-age (1 to 18)" J 505 16.3 6 4.9
Preschool through college-age (1 to-22) 17 0.5 0 0.0
School-age only (6 to 18) ,, 1,288 41.7 30 24.4
School-age through college & adult (6-tb 22) 616 19.9 13 10.6
College and adult (over 18) 368 11.9/ 18 14.6
Married with no children ,.. 141 . 4.6' 44 35:8

A graph is presented in Figure 2 to illustrate the relationship between
the age of the youngest child in the family and the mothers participation in
DNHW. InFigure 2 the age. of the child is plotted againstthe number. of mothers
who. attended the coUrse'since 1971.eYoungest children plotted, the modal',
or most frequent, age of youngest child was 6years: Approximately 50 per
Cent of the mothers'in this group had youngest-chilAren'whoyere 9,ypirs old or
youriger: The graPh showthat 55 per cent of the yookngest'ehildren were between
;ages.3 and 11, which includes theerange from nursery school to sixth gride.

It appears frOm these data that once the youngest 'child begins to
spend, time away from home each day, many women are motivated,to use their frees
time to plan ahead for activities outside 'their traditional child=rearing
role. The graph indicates a peak.a, age 4 when children enter nursery school
and will soon enter kindergarten, asignIficant peak-at-age 6 when children
enter first grade, at age 12 when Oey'enter junior high 'school and 'at age' 17
just. before many enter college. leSser peakt----a-ge' 2,0. indieates'some women

wait until their youngest child is about to fintsh-ctIlege or vocational
training, is married, or enters'mi servite.'

r



From these data the age of the youngest child appears to be related
to the extent to which the mother takes her first step toward further edu-
cation or a career. Thus the age when she has her last child is an important
consideration in her career development outside the home. Research undertaken
by Jessie Bernard indicates the number of children is directly related to suc-
cessful achievement by women in a professional career.34

The efforts 'of CEW administrators in providing opportunities for
mothers to continue their education on a part-time basis during child-rearing
years and the awareness of the longer- life span of women should alter future
conclusions about women's achievement. On the other hand, an awareness of
population growth crisis is changing the size of families. Thus, increasing
numbers of young women will be motivated to achieve in professional careers.

Information on the age of the youngest child for 76 women in CDEW
insufficient for a meaningful graph. However, there is a significant peak
at five years and another peak near the median age which was 11.6 years for
this small sample.

Figure 2. The Number of Mothers Who Enrolled in DNHW as Related to the Age
of the YOungest Child (1971 to 1974)

N = 1,100 women

Modal age of child: 6 years.
Median age of child: 9 years.

1.

15 20

AGE OF YOUNGE ft CHILD
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FOLLOW-UP INFORMATION ON STUDENTS

Continuing EducatiOm,for Women at The George Washington University

was designed to meet' needs of. adult women. A continuous evaluation
of its impact has been important to counsel students effectively and to de-
sign new programs to meet their needs.

Each person who participated in DNHW was asked to evaluate DNHW
when she completed the course. Over the years changes were made based upon
student and staff .recommendations. Many former stu,dents .through personal
contacts and Correspondence expressed enthusiasm and gratitude for their
participation in this program. Some continued to enroll in CEW courses.
or other programs at The. George- Washington Un-Nersity. However, others were
not heard from after the initial course.-.. The mobility of the' Washington area
population is one contributing factor..This became apparent when. brochures
and newsletterS were returned marked "moved - cannot be forwarded." . None -

theless follow-bp studies were undertaken in 1969 and 1974 to evaluate
the CEW. programs.

The extent. to which students participated in all CEW programs. at
The George Washington University was determined by obtaining the total en-
rollment in each CEW prbgram. This information is presented in Table 30.
A total of 4,962 persons_participated in the programs offered by CEW from
1964 to 1974. Approximately "67 per cent participated in DEVELOPING NEW
HORIZONS FOR WOMEN,.the initial group counseling course and almost 30 per
cent in credit, courses.

Table 30. Total Enrollment in CEW Programs. (1964 to 1974)
(N = 4,962 persons)

Per Cent
Date No. of of Total

CEW Program Ori gi nated Students Participated

'Developing New Horizons for Women Spring 1964 3,322 66.9

. Credit 'Course Program Fall 1965 1,457 29.4
Noncredit Course Program . Fall 197Q 814 . 16.4

Career Development for Employed
Women Fall 1971 198 4.0

Legal Assistant Program Fall 1972 119 2.4

Career Counseling for Girls Summer 1973 -18 0.4

-111=



Table 31 shows the extent of participation by 4,962 students in',CEW
programs% Approximately 55 per cent participated in the group counselling
courses. Another 28 per cent.enrolled in credit courses, noncredit courses,
and the legal assistant program without the benefit of group cdunseling.
However; 15 per cent of the total group had enrolled in credit or noncredit
courses as well as DEVELOPING-NEW HORIZONS FOR WOMEN.

Table 31, Participation of 4,962 Persons in the Programs Administered by
Continuing. Education for Women (-1964 to 1974)

CEW Program_
No. of

Students
Per
Cent°

Developing New Horizons (or Career Development) Only 2,723 54.9
Credit Courses Only 762 15.4
Noncredit Courses Only 514 10.4
Legal Assistant Program Only 111 2.2
Credit and Noncredit Courses

, 36 0.7
beveloping NeW Horizons & Credit Courses 527 10.6
Developing NeW Horizons & Noncredit Courses 131 2.6
Developing New Horizons, Credit & Noncredit Courses 132 2.7
Developing New Horizons & Legal Assistant Program 7 0.1
Developing New Horizons, Legal Assistant, & Noncredit 1

Career CounSeling for Girls 18 0.4

Two follow-up surveys were conducted to determine the subsequent acti-
vities of CEW students after their initial participation at Ginftr.'

1.- A follow-up study---was made during the Summer of 1969 by sending
questionnaires to women who attended DNHW between Spring 1964
and Spring 1969.

2. Another follow-up study was undertaken in the. Summer of 1973
by sending a short questionnaire to all participants in CEW
programs 1964 through Spring 1973. This questionnaire was
attached to the annual newsletter to CEW students.

FOLLOW-UP SURVEY (1969)

During the Summer of 1969, questionnaires were-mailed to 1,035 women who com-
pleted DNHW during the first five years-of its existence.. Completed question aires
were returned by 540 former students. Additional information was available from
another 273 "alumnae" .through previous correspondence, and registration in
other CEW programs. Thus some information on their educational and employmen

/

t
"activities was available from 813 students.

FIVE-YEAR
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Further Educational Pursuits

To/what extent did these women continue their education? Table 32
presents /a summary of educational activities of participants following their
enrollment in DNHW. Seventy per cent had,participated inn one or more credit
.courses/3 15 per cent became degree candidates, and 3 per cent completed a degree
program. At the time of this survey approximately 20 per cent of the women had
just/completed DNHW dui.ing the past year, 1968-1969. Many of these women were
not yet. in/educational programs but indicated they had plans to do so.

/

T4b 1e

/
DNHW.Students Enrolled in Classes Who Subsequently
Participated in Educational Programs -(1964 to 1969)

(N = 813)

Educational Activity
Subsequent to, DNHW "Number Per Cent

Enrolled in one or more credit or
noncredit courses.(includes 573 70
degree candi dates)

Became a degree candidate 125 15

Completed a: degree program 22 3

Combined education with
employment ,224 28

To what extent had continuing their education helped them? Which prob-.

lems did they encounter as students? What attitudes did they encounter from
significant persons in their lives?

Table 33 presents the various ways these women indicated their education
had been of beneqt to them. Top-ranking reasons given were personal growth,
sense of achiev ment, and greater self-confidence. Also a considerable number

gave preparation for employment and improved job qualifications.

Table 33. Extent to Which Further Education was Beneficial to Women
Who Had Previously Participated in DNHW "(1964 to 1969)

(N = 573)

Reason
Number

of Replies Per Cent

Personal Growth '304 25.2
Sense,of Achievement 292 24.2
.Greater Self-Confidence 256 21.3
Preparation for Employment 155 12.9
Improved Previous. Job Qualifications ,112 9.3
Achieved -Professi ono 1 Status 33 2.7
Preparation for Volunteer Services 30 2.5
Other Reasons. 23 1.9

Total Replies 1,205 10Q%



The replies of DNHW students were similar to 221 mature married women
degree 'candidates attending The George Washington University during Fall 1961.
For this group, personal growth',was the top-ranking reason given for under-
taking degree programs.

A study of married black women attending Howard University'in Washington,
D. C. during 197.1 also showed the top-ranking reason for continuing their edu-
cation. to be personal growth. This finding was particularly surprising to the
investigator who indicated she expected these women to be motivated for economic
reasons.35

To contribute significantly to society in the home, labor force, and
in volunteer service requires thatindividuals first of all gain a sense of
personal growth. The investment in postsecondary education for women is the
greatest investment that this country can make toward solving economic, political,
and human problems.: As had been previously emphasized, the chief means by which
poten Jai is developed is ,through education. The extent to which people make
their individual contribution and thus produce a synergetic effect to benefit
this Nation depends first of, all on each person achieving a sense of personal
growth. Women have been able to communicate this need satisfaction through
participation in educational program's.,

Former DNHW participants were asked to indicate problems they encountered
as students in continuing their education. Of the 573 who indicated they had.
participated in educational programs since completing DNHW, 161, or 28 per cent,
reported they had not encountered problems in continuing their education. Table'
34 .lists,in rank order,problems encountered by the remaining 72 per cent of the
students surveyed. Pressure of outside commitments-, including home responsi-
bilities, and financial pressure were significant problems expressed by former
DNHW students. Other problems included lack of study time, lack of time for
social life, mobil ity of family, physical problems, child care needs , lack of
self-confidence, transportation, and attitude of significant persons.

Table 34,. Problems Expressed by Women in Continuing Their
Education Subsequent to Their Completion of DNHW

(N = 382)

Rank Problem
Number

Indicating Problem

.1
2

3

4
5
5

6
7

8
9

10
11.

Pressure of outside commitments
Financial pressure
Lack of study. ski Its
Lack of Soci al life
Mobility of family
Physical Limitations
Lack of .self-confidence
Child care .while at ,class
Attitude of husband
Transportation problem
Attitude of others
Attitude of children
Other problems (including family illness,

work schedule, etc.)
cr

0

114
103

69
39
38
38.
37
36
33
19.
9.

-8
45

,

-114-



Their Employment and Volunteer Service

Of the 540 questionnaire respondents, 346 or 64 Der cent had been em=
ployed since completing DNHW., The majority were in part-time jobs. Their
primary reasons for working included sense of achievement, feeling of personal
worth; and involvement in worthwhile work. Table 35 lists the reasons given
for working by 346 who completed DNHW between 1964 and 1969.

Rank

Table 35. ,Reasons Given for Working by Former DNHW Students
(N = 346)

Reason Indicated Total Number

1 Sense of Achievement 154
2 Feel ing. of Personal Worth 149
3 Involvement in Worthwhile Work 146
4 Help toFinance Children's Education 80
5. Help to Finance Extras in Life 66
6 Help to Finance Own Education 3T
7 Need to Support Self 27
8 L Other Reasons 30

Approxiinately 36 per cent of those who indicated they entered the
labor force since completing DNHW were in secretarial or clerical positions.
Other occupational fields included education, library science, research,
business, heSlth services, and, social service.

Almost 40 per cent of the employed women indicated they were employed.
by educational or nonprofit organizations. Other employees included Federal
and state government, business, and industry. Some women indicated they were
self-employed.

Of the 540 women who answered the questionnaire, 380 women (almost
70 per cent) had been engaged in one or 'more volunteer'community service
activity since completing DNHW.

Attitudes of Significant Persons

In the 1969 survey, former DNHW students were asked to indicate the
attitudes of significant persons to their participation in educational and
labor force activities. Table 36 summarizes this information,, Very few
indicated discouragement by significant persons. The range was 1 per cent
by employers and professors, 2 per cent for husbands and children to 9 per
cent by parents and in-laws. The extent of encouragement was 61 per cent
by parents and in-laws to 91 per cent by employers.
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Table 36. Extent to Which Significant Persons Enc6uraged Former
DNHW Students in Their Education and Employment
(N = 540 students from 1964 to 1969 classes)

'Encouraging Tolerant. Discouraging

No.

Per

Cent No.

,Per-

Cent-
Per

No. Cent

Husband (N = 343) 267 78% 67 20% 9 2%
Children (N = 354) 245 69% 103 29% '6 2%
Parents, In-Laws (N = 272) 167 61% 82 30% K 23 9%
Friends (N .=. 32.7) 237 72% 85 26% \ '5 2%
Employer (N =.187)

,
171 91% 14 ;8% \ 2' 1%

Professors (N ..-- 202) _179 89% 21 10%
. _

2 1%

A comparison with 221 married women degree candidates attending The.
George Washington University in 1961 indicated the-per cent of encouragement
by significant persons was higher in 1969 than in 1961. The 1961 survey
included only the attitude toward their educational activities. However, .since
most of these women were planning to enter the labor market the comparison
seemed relevant. "In 1961 only 30 to 32 per cent of the in-laws of married
women students appeared to be encouraging. In 1961, 76 .per cent. of the
husbands were encouraging compared to 78per cent in 1969, which was ndta
marked increase. There was considerable change in attitude by professors,
however, from 68 per cent in 1961 to 89 per cent in 1969. The 1961 survey
predated Continuing Education for Women and awareness of the need for women
to continue their. education. 36

The survey in 1969 predates the active women's movement and emPhasis
on legal rights of women. A subsequent survey may reveal further Changes.
This information was net requested-in the 1973 follow-up.

1"



TEN-YEAR FOLLOW-UP SURVEY (1973)

In AUgust,1973, almost ten years after the first DNHW class was
initiated a follow-up survey questionnaire was mailed to former -CEW students
for Whom an address was available. The questionnaire was distributed as
part of the-annual newsletter to 3,413 former students who had participated
in the group counseling courses, daytime off-campus credit courses, and/or non-

. credit courses. .Only 300 persons responded to this initial request.. A sub-
sequent mailing of the same questionnaire accompanied-by a personal letter
resulted in additional replies for a total of 1,023 completed questionnaires.

Table 37 indicate§ the response rate to the 1973 follow-up survey
shown by their initial course enrollment and their prior educationno college,
some college (at least 12 semester credits), bachelor's degree and advanced
degree.

Table 37. Response of Students to 1973 Survey Analyzed by Their Initial
Course Enrollment and Their Prior Educational AttainMent

Prior Educational Attainment

Bachelor's Advanced
No College Some College Degree Degree

Initial CEW N Per Per Per Per
Course 'Sample No. Cent No. Cent No. Cent No. Cent

DNHW 830 121 -15% 252 30% 401 48% 56 7%
.CDEW 43 6 14% 15 35% 19 44% 3 7%
Off-Campus Credit 1C?
Noncredit 48.

14

5 j

14%
10%

44
5

43% ,

10%

34
30

33%
63%

10

8

10%-

17%

Totals .1,023 156 15% . 316 31% 484, 47% 77 8%

To determine whether this population was representative; a comparison
was made between the educational attainment profiles for DNHW students enrolled
from 1964 to 1973-and the educational attainment profiles of the respondents
to the questionnaire. Table 38 presents this comparison with percentages of
total enrollment for each educational category for DNHW-students. The per cent
response was greatest for those with the highest level of educational attain-
ment. Only 17 per cent of the women who had no previous college responded
compared to 34 per cent of those who had bachelor's degrees and 35 per cent, who
had previously earned graduate or professional degrees. Thus., among the total
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e.

DNHW clas'ses,_24 per cent hacLno_prioncolle .but only-15-per-cent of the
questionnaire replied were from this group. Responses from the 30 per cent
who had some previous college was exactly representative of the questionnaire
replies (30%). Although 40 per cent of all DNHW students had earned bachelor's
degrees, the respondents to the questionnaire were overrepresented in this
category (48%). -

Table 38. Questionnaire Response by Former DNHW Students According fo Their
Educational Background Prior to Enrollment (1964 to 1973 )

. No Prior
College

Prior Educational Attainment

Master's
Degree Total

Some
College

'Bachelor's
Degree

DNHW Class Profile
1964 to 1973

-0

Number 716 898 -1,186 161 2,961*
Per Cent 24% 30% .40% . 670' 100%

DNHW F011ow-Up
'Survey Profile

Number 121 252 401 56 830
Per Cent - 15% 30% 48% 7% 100%

i

Percent of DNHW
Responding to 17% 28% 34% 35% 28%
Fo 11 ow- Up Survey t

* Includes 19 semesters of DNHW classes; therefore, the number of students
is less than total included in demographic data, which represents 20
semesters 1964to1974.

.

Table 39 presents the same `type of compariaon for CDEW-students. Among
the former CDEW students,. 33 per cent responded to the questionnaire compared
to a total of 28 percent for DNHW. All CDEW students had completed the course
within the previous two-year period. In Table 40, the response rate was higher'
for former students-who had most recently completed the program. Table 39 shows
the .responses for CDEW to be more representative for each educational
category than for the DNHW students. However, the total number of respondents
for CDEW was only 43 compared to 830 for DNHW. Of almost 300 former students
who were known to have achieved personal goals such as undertaking degree pro-
grams or:ehtering the labor force after of DNHW or CDEW, only 33 per

:cent responded to the 1973 survey questionnaire. Since two-thirds of these
"achievers" had earned degrees before attending CEW their response rate was
pmparable to.the total group. This indicates that there. was not an excessive
response to the questiOnnaire by those who felt they had benefited by the
counseling program. Therefore,.it appears'that the "no respOnse" group includes
achievers as well as nonachievers.

.



Table 39. Questionnaire Response by Former CDEW Students According to:Their
Educational Background Prior to Enrollment (1971 .to 1973)

Prior Educational Attainment

No Prior Some Bachelor's Advanced
College College Degree 'Degree Total

.CDEW Class Profile
1971 - 1973

Number
Per Cent

CDEW Follow-Up
Survey Profile

25

19%

41

31.5%
54
42.5%

10

-8%
130 -.

100%

Number 6- 15 19. 3._ .43
Per Cent 14% '35%

. .44% 7% 100%

Per Cent of CDEW
Responding to 37% 35% 30% 33%
Follow-Up Survey

.24%

Table 40 shows the per centOf responses by yeal. in which students were
enrolled in DNHW, the only group for which there is data over the ten -year period
The average response rate for the years 1969 to 19,78 was 3Q% compared to 24% for
the earlier years 1964 to 1969. The mailing addresses for the later classes were
current so that questionnaires would probably reach a greater percentage., fle
overall response rate would probably have been higher for all classes. if the
questionnaire had been anonymous. However, the information obtained from this
survey will be transferred to computer cards at alater date for analysis and
comparison with information obtained during their enrollment in CEW.. Thus, the
identity of respondents will aid subsequent research studies.

fi

Table 40. Questionnatre Response by Former DNHW Students According to the Year
of Their Enrollment (1964 to 1973)

.(N = 830)

Year Enrolled
in DNHW

Per Cent Responding
to 1973 Survey

Year Enrolled
in DNHW

Per Cent Responding
to 1973 Survey

Sprinb 1964 26% 1969 - 1970 29%
1964 - 1965 26% 1970 - 1971 25%
1965 - 1966 23% 1971 - 1972 29%
1966 -.1967 24% 1972 - 1973 36%
1967_- 1968 22%
1968 - 1969 30%

Mean Response
1964 to 1969. 24%

Mean Response
1969 to 1973 30%

**

* 253 of the 1,035 women, who attended the first 11 DNHW classes responded./
** 577 of the 1,926 women who attended, the, next 8 DNHW classes responded. /

-r,



The Extent to Which Former CEW Students Have Continued Their Education, Con-
tributed to the Labor Force, and/or Participated in Volunteer Community Service

Table 41 shows the various ways in which CEW students have continued
their education. Only courses and educational programs at colleges, uni-
versittes,or vocational schools were included in this tabulation. Noncredit
courses or adult education programs offereeby social and recreational organ-
izations or by county extension agencies were not included.

Of the women who responded to the questionnaire survey, 55 per cent
had taken at least one course subsequent to their initial'CEW course. The
tabulation shows, that 54 per cent of DNHW students and 56 per cent of CDEW
continued their education by entering undergraduate or graduate degree programs,
credit courses, vocational training or programs to become professionally
certified./ Among the students who entered through daytime credit courses,
72 per cent continued their education beyond their first course, 25 per cent
entered degree programs,and 11 per cent earned degrees. According-to Table 41,
the students who first entered CEW through the noncredit programs (other than
DNHW and CDEW) were the least likely to undertake additional formal course
programs for only 33 per cent indicated they did enroll in subsequent courses.

/However, the number of res'pondents is too small to draw conclusions.

Table 42 provides additional information on the 21 per cent who
either enrolled in degree programs or completed their degrees. Since their

initial CEW course 132 of the total of 215 (61,4%) were either graduate students
or had completed graduate degrees. Of the 215 degree candidates and graduates,
166 (77.2 per, cent) began their continuing education process with DNHW.

Tables 43;44, and 45 present further interpretation of the follow-up
analysis of former CEW students. Table 43 shows the previous level of edu-
cational attainment of students and partially aids in explaining their moti-
vation for further education. Only 33 per cent of those who initially entered
CEW programs through daytime off-campus credit courses had previously earned
college degrees. This could explain the high percentage (72%) who subse-
quently continued their education. In contrast, 80 pei cent of those whose
first contact with CEW was a noncredit course had previously earned one or
more degree. Thus the per cent of this group who continued in subsequent %.
programs was lowest of all groups. 'However, those who continue enrollea''
as graduate studentt.

Many women who enrolled-in DNHW were uncertain of their goals. As
indicated in Table 41, over half of them (54%) continued their education.
This percentage is much lower than for those who entered via credit course
enrollments. Table 38 shows that 55 per cent of DNHW had earned bachelor's
or advanced degrees. It appears that many -of these women were job-oriented
rather, than education-oriented. Although 80 per cent of the women who en-
rolled in CDEW were employed, and 51 per cent had previously earned degrees,
56 per cent subsequently entered educational programs. This high a percentage
probably indicates their awareness that career developffient is dependent upon
achieving further educatiorror possibly their high achievement motivation.

4



Table 43 further indicates the extent to which formertDNHW students
participated in the labor force, combined education with employment and parti-
cipated in significant volunteer activities. There do not appear to be'
differences dependent on- Oior educational background for women who parti-
cipated in the labor force part-time°or full-time after completing DNHW. A
total of 28:per cent participated as full-time employees and another 28 per
cent as part-time employees: Thirty per cent indicated they 'participated in
the labor force as well as continued their education.. Only 5 per cent
indicated they participated in sighificant volunteer activities. Altogether
82 per cent continued their education, participated in the labor force and/or
in significant volunteer activities after completing DNHW. The range was 77
per cent for those who had earned graduate degrees prior to their enrollment
in DNHW to 88 yer cent for those who had some college. 4

Table 44 shows that when classified by initial CEW Course, 826 but of
1,023 respondents or 81 per cent participated in educational programs and/or'
the labor force. The range was 100 percent for CDEW students to 71 per cent
for noncredit students, with 80 per cer,t for DNHW and 79 per cent for off-'
campus credit course students. The lowest percentage of labor force partici-
pants wc.we the group who first entered CEW programs by enrolling in-off-campus
credit courses. However, this is the group who had the highest percentage
participation in subsequent educational programs.. (Table 41)

Table,45 combines the rata in Tables 43 and 44 by showing the prior
educational background, the initial CEW course, and the extent to which women
continued their education, participated in the labor force, or combined education
with employment. As shown in this table there is a wide range of participation
although for some groups such,as CDEW and noncredit participants the numbers
are small. On an overall basis, however, the percentages who did not parti-
cipate-in either further education or the labor force are important to re=
emphasize--only 20 per cent for those whose initial course was DNHW, 21 per
cent for off-campus credit courses, and 29 per cent for noncredit course
participants. All CDEW students were in the labor force or in educational
programs. The total per cent of non-participation in the labor force and/or
in subsequent educational programs was 19-per cent based upon the respondents
to the 1973 questionnaii-e survey.

A further analysts will be made when demographic data and follow-up
data for each student can be analyzed through the use of a computer. Based on
information.presented in this report it appears that participation in Continuing
Education for Women at The George Washington University aided many women in
achieving their goals.. This process enabled them to satisfy their own needs,
contribute to their own family's welfare, and in addition contribute signifi-
cantly to their communities through labor force activities And/or significant ,

volunteer service.

An analysis the steps taken by 30 selected students, varying, in age,
educational background,and goals, is presented in4the following section,
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Table 45. The Participation of °Former CEW Stu'dents in Educational Programs and/or
the Labor Force According to their Educational Background Prior to
Enrollment in CEW and their InitiAl CEW Courses.

(N = 1023)

Prior Educational Background

DNHW

Initial CEW Course

Non
Credit Total

No Prior College

CDEW
Off-Campus

Credit

N = 121

55%
28%
25%
26%

N = 6

50%

83%

17%

100%

N

- 79%

29%
21%
36%

N = 5

20%
- ,:.

N = 146

55%
30%
23%
35%

Continued Education
Employed Full Time
Employed Part Time
Cont' d. Educ. & Employed

Some College N = 252 N = 15 N = 44 N = 5 N = 316

Continued Education 59% 53% 78% 20% 60% '
Employdd Full Time 26% 87% '16% 27%
Employed Part 'Time 29% - .32% 80% 29%
Crnt'd. Educ. & Employed 30% 87% 39% 20% 42%

.
Bachelor' s Degree N:= 401 N = 19 N = 34 N = 30 N = 484

''

COnti nued EdUcati on 53% 58% , 68% 40% 54%
Employed Full Time 30% 89% -9% 27% 30%
Employed Part Time 28% 5% 32% 33% 28%
Cont' d. Educ. & Employed 32% 95% 35% . 20% 34%

Advanced Degree' N = 56

45%
21%
30%

25%

20%

.N =.3'

67%
67%
33%

100%

N = 10

70%
30%
20%
40%

21%

..,--r,,

N = 8

38%
25%
38%
25%

29%

N = 77

49%/

'25%

30%
, 25%

19%

,. ,-

Continued Education
Employed Full Time
Employed Part Time
Cont` d. Educ. &. Employed

i
A .

Per Cent Who Did Not Participate
4n Education and/or Employment
(See Table 44)



CASE STUDY OUTLINES

-The demographic information and follow-up studies about students pre-
s"ented in this report describe women as a total group. Space does not permit'
a description of each of the hundreds of -women represented who have achieved
some measure of success through education, employment, or community service.
.However, thirty women were selected to show the process in achieving their
goals. These individuals represent a'range in age, educational attainment,
'interests, limitations°, and achievements. The case history outlines are
arranged by the educational background of each woman when she enrolled in
DEVELOPING NEW HORIZONS FOR WOMEN, beginning with 6 women who had no previous
college, and continuing with 10 women who:had some college,,and 14 women who
had earned baccalaureate degrees.

The first three lines include the name of the student and the year she
.attended DEVELOPING NEW HORIZONS FOR WOMEN; along with her.marital status, her
age, and number of children and their ages'when she was a student in -this
course. The next section, Prior to DNHW, presents additional information on
education-and-achievement. Since DNHW shows the step-by step process to achieve
her goals.'

Pictures of some of these women are shown below.as well as on pages 109,

110 and 126.

Ann- Harrod

Charlotte Conable
4

Myra Sklarew.



1.

Ann Schmidt

Emogerte Baxter

Lucy Benton,'

Jacqueline. Nye

Martha Morales

Jbanne Liers



Mary Jane OYLER (DNHW 1972)
Age: Y52
Widowed - 4 children, ages 21 to 3Q

Prior to DNHW

Birthplace; Chicago, Illinois
High school graddate and business

training.
13 years' secretarial and administra=
tive assistant expe,lence - Project
Hope, The White House, Alexandria
Hospital, and a law firm.

Since DNHW

GOAL: To combine my interests An
religion and hospital work.

T. Obtained position as Administrative.
Associate to the Chairman of
Department of Medicine, GWU.

2. Enrolled in `courses at the Virginia
jheological.Seminary to become a
lay reader. in the- "Episcopal Church.

.

. 3. Accepted,position as Assistant to
..Administrator-of Arlington Hospital.

"When I enrolled in DNHW laas in
a state ofconfusion and,change because
I had lost,y. husband and my children
were. grdwn. I resigned from a position
which was important to me for Many
years and it seemed there was definite
need for a new direction if the future
was to have meaning... The knowledge
gained from the class gave ,me a feeling
of worth and"proved to-me that despite
My lack-of formal education beyond high
school, there wa'S kip* for me,."

0

Catherine E. CUMMINGS (DNHW 1971)
Age: 47

Married - 5 children, ages 8 to 18

Prior to DNHW
. ,

Birthplace: Boston, Massachusetts
High school, dropout due to illness.
7 years' Ocperience as hairdreSser.
1 year owned beauty shop.
Volunteer work for church, American

Red. Crot's and Outreach Huntington
in Maryland.

-Paid-director of two church choirs.,

Since ONHIrl,

GOAL: To earn a college degree..

1. Passed the General Education Diploma
examination.

2. Accepted as special student to the
Prince George's Community College.

.

. Received her-Associate in Arts degree
in May, 1974 from Prince George's
Community College.

,

4. Earned a letter of-commendation from
'the Deah:Uf-the-College for ner
grade .,point. average.

w.
5.' Working toward B.A. in music at Bowie

State corlegp,.

"Part-itipation in New Horizons gaVe
me the confidente to continue my educatiopK
The bonus inoing back to school has been
4 greater understanding'ff M.Y_oWn children,
and a new respectfor young people."



Leona PATTERSON (DNHW 1970)
Divorced - 4 children, ages 15 to 23

Prior to DNHW

Birthplace: liniontown,yennsylvania
High schoOl graduate,

13 years' sales and office work experi-,:
ence.

Volunteer work -'church and scouts.

Since DNHW

GOAL: -To train for anew career..

1. Accepted for training by kannah
Harrison School, Washington, D.C.,
in Institutional Housekeeping
Management.

2. Career. Advancement Scholarship
froth business and'Professional
Wothen's Foundation.

Employed as Administrative House-
keeper, Quality Inn Iwo Jima,
Arlington; Virginia.

. ,

4. Member of'Board of Directors and
Membership Chairman, National
Executive HousekeeperS' Association.,

The Hannah Harrison School gave
me skills to start a new' career."

Diana A. REHMS (DNHW 1972)
Age: 36

Married - 2 children, ages.8 and 12

Prior to DNHW

Birthplaces; Washington, D.C.
High .school graduate.
6 years' full -'time secretarial ex-

perience with Federal Government.
Professional modeling experience.
Volunteer service with Meridian HoUse

(international center) and Episcopal
Church.

Since DNHW

GOAL: To enter radio-television field..

1.% Volunteerbd services to Station
WAMU-FM "HOME" show, at American,
University campus,

'When. Assistant'Producer of "HOME"
show left, she was given that-paid,
position.

In December, 1974,.she began pro-'
duding her own half-hour program,.
called "MincLand.Body",Twhich is ,..

broadcaSt Once weekly. She remains
Assistant Producer of:,"HOME".shoW.

"My salary is-not large, but it ,is
the most rewarding money I've ever earn
I spend many hours on the jobs.--:many mor
than those for which I'm paid--but r'CID
tinue to learn about the broadcasting
business, and that is a very great satis
faction indeed."



Lucy BENTON (DNHW 1968)
.Age:
Married 1 daughten, age 20

.

. Prior to DNHW

'Birthplace: Dyer, Arkansas
High 'school graduate
Tractor salesperson - International

Harvester.
8 years' experience - sales, office

work and statistical clerk.
Extensive, leadership volunteer work
with churCh; PTA, GirlScouts, and
American Red di-Oss.'

Since DNHW

GOAL: To continue to bethe best
volunteer I know how to be and to take,
as much training as possible to reach
that,goal.

1. Twelve courses at Metropolitan
Mental Health Skills Center -
Wa*Shington School' ofPsychiatry.

Training as a.tax aid,counselor
to the elderly.

Volunteer work with troubled
children, 'adults and families.

"DNHW started meon the road to
real self-awareness, self-acceptance,
and'Self-confidence. 1 gained:the con-
fidence to do some public speaking,
and to `teach and to lead group dis-

,

cussion:"

-12 a.

,9'

Martha MORALES'(DNHW 1968)
Married - 4 children, ages

Prior to DNHW

Birthplace: New -York City -

High school graduate, 1 year nurse's
training, and businesS training,

1 year of office experience.
10 years' volunteer experience in

hospital work.

Since DNHW

to 19

GOAL: To earn a Bachelor's degree.

1. Began-off-campus CEW courses -at
GWU.

2.. Volunteer work with Head Start.

3 Became degree candidate in Colum-
bian College, major in Art History

4 Completed B.A. degree December, 1974,
at GWU.

'"DNHW directed my life along a
.totally new path - -truly opening 'new
horizons' for me. My life is fuller and
richer now.- I, am happier within myself
as a result of gained. knowledge and ex-
,perience in college. My family has
benefited in that a fulfilled woman.is
a better wife, mother, and companion.
Certainly a 'side effect' is.learning
to budget one's time--get more things
done in shorter periods Of time."

.



-Eleanor Hempstone BOWMAN (DNHW 1970)
Age: 46

Married - 3 children, ages 20 to 26

Prior to DNHW

BirthplaCe: Shanghai, China
Graduate of Miss Porter's School,

Farmington, Connecticut - .

valedictorian.
Professional training'and career as
concert and opera singer.

Taught voice, piano, and general music.

Since DNHW,

.

GOAL:, To pursue a double career as a
singer-voice teacher and writer of
historically-based'fiction, and com-
plete.adegree program.

1. .Enrolled in CEW credit codrses
toward degree..

2. Continued-studio teaching with
:limited number Of students.

3'. Limited prOfessional commitments
as soloist.

4. Two:writing projects in pr6Cess.

"At the -peak'Of this music career,
andowith children grown'and.launched,
academia-still beckoned! But I was
afraid I was too old. I' was afraid" Pd,
fail. I was afraid to-make the neces-
sary changes in my life. I badly
needed confidence, a show'of faith, a
catalyst. This is exactly, what New -

Horizons did for me. It opened my eyes
to a new awareness of the relationship
between my total life span and my
education."

O

,

Mary L. HEWITT (DNHW 1970) -
Age: 38
Divorced 2 children, ages 6 and 11

Prior to DNHW

- Birthplace: Tunneton, Pennsylvania
High school graduate
2 years' clerical experience with U.S.

Government. :

6 years! experience with D.C. schdolS
as teaeher's assistant and video.
assistant.

7 years' Volunteer work in educational
activities.'

College courses at. University of Mary-
land and D.C. Teachers College.

Since DNHW

GOAL: To continue working with the
media to,bring constructive change into
liveS of children and families in her
community.

0.

. -

1. Continued working toward B.A. degree
-at.D.C_Jeachert College.

2. Selec-ted as 'video technician .in=

Follow Through project with D.C.
schools.

Project analyst f6i: Follow Through; .

edited publications.

4. Wrotefilmed;'produced, directed,'
and narrated 18-minutedocuMentary
titled, "It's a Small World:"

"The motivation 1 received from the
New Hoiizons.course still exists to the,
extent that I have-the desire tq continue
,into oII her phases of the educational pro-.

cess fbr low-income children in the Dis-
trict of Columbia from the standpoint of
an adm nistrator and parent."



Joan T. FOSTER (DNHW 1971)
Age: 51.

Married - 3 sons, ages 24 and 28 (one
deceased at age 20)

Prior to DNHW,

kirthplace: Fort Riley, Kansas
2,years' college - University of
'Georgia and Southern Methodist
University

1 year experience as kindergarten
teacher. .

2years' experience as bank teller.
Youngest son died after drug overdose.

Since DNHW

GOAL: .To complete a degree program
and gain codpetence_ in field of parent-
child grouvtherapy.

1.. Enrolled in CEW off-campus credit
courses, working toWard a
Bachelor's degree.

Enrolled in courses for Laymen
Virginia Theological Seminary.

Began work at Drug Rehabifitati
Center-in Stephenson, Virginia.

"Continued learning is necessary
in a changing world. Ignorance a out'
drdgs-and lack of knowledge about
current prets6res on young people
today'S'.societyprevents parents from
being-pore effective.-

0

Ina H. SCHWARTZ (DNHW 1967):
Age: 38
Married - 2 sons, ages 3 and 5

Prior to DNHW

Birthplace: Rolla, Missouri
Completed '30 credits at-GWU prior to

her marriage.
8'yearS' experience is a legal-

secretary.

Since DNHW

GOAL: To teach Art History or to work
in a museum.

1. Enrolled in CEW off-campus credit
courses. Then enrolled in campus
courses when degree 'candidate in
Art History.

2 IncreaSed number of courses to 3,
then 4' and then.5:,eatil semester

until she completed' B.A. degree at DILL

Will complete M.A. degree in Art
History and theorpjn71975-et-GWU---------

"I was always interested in fine
arts, but never thought in terms of a.
:career in Art History. It was.-pointed.

out in 'NNW that .based upon my interests
and aptltude I. could go on to college_
and develop ,newSkills and knowledge
or use, my previous work. experience -to

re-enter the world of work. I have not
changed the goals I set. in NHW."



Baja M. CLARKE (DNHW 1965)
Age:. 45
Married -- 3 children, ages 9 to 13

Prior. to DNHW

Birthplace: West Liberty,. owa
Registered Nurse
6 years'.nursing ekperience.
Volunteer work with Red Cross, church,

Girl Scouts and PTA.

Since DNHW

GOAL: To find way back to working world.

1. Moved to'California.

2. Earned Associate of'Arts degree at
local' community college.

3.* :LA. degree (Psychology) in 1970
from San Jose State University.

4. Employed as asocial worker by
San Mateo Counp, California.

"Instead of withering away from.lack
of activity I have entered anew.and
fasoinating.world MyjncoMe has aided
twodaughters in college.. The. older-is
studying music and the second, engineering.
I-amsare they. havebenefited,by watching -

me and will continue in their careers even
though they may raise

O

Dorothy M. BEAUREGARD (DNHW 1971)
Age: 36

Married - 5 sons, ages 6 to 14

Prior, to DNHW

Birthplace: Washington, D.C.
Two years' college - math and chemistry

Since DNHW

GOAL: To completean undergrkduate de-
gree and enter the health services field.'

0

1. Granted a partial scholarship by
Columbian Womeh, GWU.

.

Earned Bachelor's degree in Environ-.
mental Health, GWU, 1973.

. Continued volunteer work with PTA
and church.

Employed part-time in Environmental
Health at Bethesda Naval Mospital.

,"Developing New Horizons gave me
the final nudge'in the way of self-
confidence to complete my undergraduate-
college work.. At the moment I am
concerned with health care facilities

-and health education. A'part-time job
may be a 'cop,out' but since I have a
previods commitment to my husband and
sons-,-a full-fledgedcafe-6r -1-SFlot one
of my'immediate.goals. However, .a con-
tribuion of my talents in a part-time
job are'definite possibilities for'ffie
now."



Carolyn CUMMINGS-SgTON (DNHW 1970)
Age: 29.
'Married - 3 children,

.

ages 3 to 9

Prior to DNHW

Birthplace: Ft. Benning Georgia
1 year college - Goucher College
Intermittent employment as bookkeeper
and secretary while husband earne"U
Ph.D.

Since DNHW

GOAL:. To earn B.A. degree as an aca-
demic base for graduate work in medicine
or urban anthropology.

1: Awarded CEW tuition scholarship.

2. Enrolled in. CEW off-campus credit
courses.

3. Full-time job with The Reston Times
Newspaper.

Part-tiMe jobs--photograpliyediting
technical reports, bookkeeping and
secretarial work.

5. Degree candidate at Columbian
College, GWU; majors in zoology
and anthropology.

"The turning point for me wa5.the
encouragement -to apply and the acceptance'
into the Columbian College of Arts and
Sciences at,GWU based upon my recent
work in CEW's program and the award of
a.CEW scholarship-supporting,,my efforts
as a serious student."

f

Joanne Kim LIERS (DNHW 1972)
'Age: 31 ,

Married - 2. children, ages 5 and 6

Prior' to DNHW

.Birthplace: Honolulu, Hawaii
2 years' cqllege - University of
°Minneso#
5 yearsYfull-time work experience 7,

lab technician and project specialist
in surgery\while husband completed
his Ph.D. degree.

Volunteer service as teacher's aide.

Since DNHW

GOAL: Complete Bachelor's degree and
enter an area of health service.

1. Enrolled in How to Study - CEW
noncredit course.

'2. Awarded a scholarship-by Zonta
Club of Washington, D. C.

3. Completed 24 semester credits ln
CEW program at GWU..

4. Applied for Physician's Assistant
Training Prbgram at GWU.

"DNHW provided me with much needed
models of women achievers helping other

. women."



Sandra D. ADAMS (DNHW1973)
Age: 31

Divorced - 4 children, ages 3 to 7

Prior to DNHW

Birthplace: Washington, D.C.
1 year of college
Senior-clerk in large insurance agency.
Prior to her marriage, she supervised
work of eight other clerks.

Volunteer work for Democratic Political
Party.

Since DNHW

GOAL: Education for a new career.

1. Accepted ADC assistance.

2. Entered state employment WIN pro-
gram (welfare assistance, to train
women to enter the work force).

3. Received tuition scholarshiip to
Northern Virginia CommunitrCollege.

4. Accepted into Physical Therapy
Assistant's Program.

"The lecture on motivation made me
realize that my life could be what I
wanted it to be...I felt I had been such
a failure. I guess I alwaysIfelt fail-

, Lire was something you kept to yourself,
and never realized it. .could be,a tool of
achievement`. -I've been_ sitting back
and waiting for things to come to me.
If I want to make a. better life for my-
self and my children, I'm going to have
to stop hiding and find out what I'm
really capable of doing.... My biggest
surprise came when we got the results
of the tests: I had been belittling my-
self far so long and to, find out that I
Wasn't as dull as I thought was a great
morale booster. I started looking
around my world with a new outlook and
decided to try to go back to school."

I
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Catherine FORT (DNHW 1968)
Age: 40

Married - 3 children, ages 8 to 15

Prior to DNHW,

Birthplace: Orange, New Jersey
'2 years' college - University of Georgia
Volunteer leadership roles with League
of Women Voters and Episcopal Church.

Since DNHW

GOAL: To complete Bachelor's degree
and focus on, using her education and
experience in more effective human
relations.

1. Enrolled in CEW credit courses
toward Bachelor's degree at GWU
with major in psychology.

2. Became trainer with Mid-Atlantic
Training Committee in group and
orOnizational development.

3. Works with Virginia Episcopal
Seminary's Field Education program
in group settings integrating work
experience'with classroom teaching.

4. Works with Inter/Met - an interfaith,
interdenominational,seminary, re-
cruiting women int6 the seminary,
and working with students, to help
integrate work and class,'oom learning.

"My primary `areas of work all grew
from an initial interest in volunteer
work. By developing my .interests, know-
ledge, and skills, I have been able to
find ways' to moves from 'free' work to
'paiW work and enjoy what I am doing."

r
Oler goal is now in sight after a

"long time coming". "I found work too
interesting to quit for school and inte-
grating what I get from courses with
that which I'm actually doing is worth-
while. So, on I go...!"

1
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Rosemary SEGALLA (DNHW 1970)
, Age: 32

Married - 5 children, ages.3 to 10

Prior to DNHW

Birthplace: Teaneck, 'New Jersey

B.A. (Psychology), Fairleigh Dickinson
Volunteer community activities,in-

.,

cluding leadership positions in AAUW
and PTA (New York-State).

Substitute teacher.

-^
Since DNHW

GOAL: To achieve a Ph.D. and a career
as a,clinical psychologist.

1. Received a Special Fellowship for
Women tuition award for part-time

. graduate study at GWU. Completed
18 semester credits as part-time
student.

2. Applied for Ph.D. program Wclin-
ical psychology. Accepted and be-
came a full-time student.

3. Completed all course work for Ph.D.
.degree. Currently working on dis-
sertation--internship begins

--__September, 1975.

"My first semester as a graduate_
student included preparing course work,'
studying for graduate record exams, --
working out family responsibilities,
study time, travel time, dealing with my

. own unaertainties about being a student,
again, finishing' up course work after
an unexpected illness. Without support
from CEW, personal and financial, I

"would not be where I am today."

9

Rachel H. KOERNER (DNHW 1969)
Age: 48
Married - 2 daughters, ages 13 and 17

Prior to DNHW

7135-

Birthplace: Beaver Falls, Pennsylvania
B.A. (Music Education), Muskingum

College, Ohio
4 years' experience as instructor and

supervisor of music in high schools
and college in Pennsylvania.

Taught voice at University of Maryland.
Soloist.- 14 years-at National Presby-

terian Church (invited to sing at
White House by President Eisenhower).

Volunteer work with American Red Cross;
church, Heart Fund, and National
Symphony.

Since DNHW

GOAL: To restructure my career and
family life.

1. Gained courage to dissolve marriage
of 28 years.

2. Applied for management position with
Woodward & Lothrop.. Promoted to
Service Manager of Budget Stores;

-.a year later to Supervisor of Mail
and Telephone Order Department.

Promoted to Supervisor of Contingents
and Reserve Force at Woodward.&
Lothropposition entails stiPer-.
vision' of 140 persons.

"My concerns when I entered DNHW
were my age andlyears away from the
academic. world .J1 My age has proved to
be one of my greatest,assets.... I am
a person who has found peace, accomplish-
ment, confidences and 'new horizons' in
my life."



Jacqueline 3. NYE (DNHW 196/)
Age: 46
Married - 3 chiltI -en, ages 11 to 19

Prior to DNHW

Birthplace: Durham, North Carolina
B.A. (Psychology), Goucher College
4 years DAVE officer.
5 years' work experience -as substitute

teacher and program assistant.
Volunteer services and educational
organizations.

Since DNHW

** 0

GOAL Graduate work in personnel or
educktion. Hopes to develop personal
and career goals for many years.

1. Research associate and consultant
with University of Oklahoma.

. tompleted M.A. degree at GWU in
Human Resource Development.

. EmplOyee'9evelopment Specialist
with U.S.ICivil Service Commission.

. Doctoral candidate at GWU (Addlt
`EdUCation).

"DNHW gave me the confidence and
:inspiration to reenter the work force.

.. How many men would work at a re-
warding job for 20'years (like home-
making) and get no credit for it? We
all neea_to find some way to credit the
job of homemaker as work experience so
that either men or women would do it."

IP

Gertrude E. KRAMER (DNHW 1971)
Age: 32

Single

.Prior to DNHW.

hirthpilace: Cleveland, Ohio
B.S. (Nursing), M.S. (Rural Sociology) -

Ohio State University.
Exchange student to India.,
8 years'.experience as staff nurse

(Ohio), and director of nursing.
(Nobraska):

Staff nurse at, GWU Hospital.

Since DNHW

GOAL: To integrate nursing career
with an M.A. program in Religion and
Medical Care..

1. .Completed 15 credit:hours of under7
AradUate-prerequisites'-in the
a Religion. Department of GWU:

2. Continued as staff nurse at GWU
Hospital.

3. M.A. degree candidate,..in Graduate
School of Arts and Sciences, GWU,
integrating Religion and Medical
tare.

"New HorizonS gave me the chance
to consider many alternatives and appre-
ciate my (win interests and abilities as
a woman in an atmosphere of caring.and
supportive counseling. For the first
time in my life, I could choose that
which felt 'right' for me and receive
active support for my decision."

ti



Mary Kay .CAMPBELL (DNHW 1971)
Age: 41 ,

,

'Widow - 2 children, ages.13.and 15

Prior. to .DNHW

Birthplace: Pueblo, Colorado
B.S. (Business Administration),

University of Arizona.
4 years' with Madeira School as

Director of Student Life.
5 years' buSiness management experience.

Since DNHW

GOAL:.,To'enter a new professional
career. 7 f

1. ,Enrolled,in off-campus' CEW courses
at GULL.

2. Accepted for training with Merrill,
Lynch, Pierce, Fenner and Smith, Inc..

-3. Registered representative,of New
_York Stock Exchange and Account
Executive with Merrill Lynch.

"As a_w_iclow with two children I had
rather high goals in wanting a pro-
fessional job and one with a good poten-_
ti al income. New Horizons helped Mb
define those goals. Through the testing,
the classwork, and the associationmith
those in the program, I found the con-
fidence and sheer nerve to reach for what
I wanted. 'I am totally committed'and
totally happy in my work."

-13

Marian A.._HOPE (DNHW 1966)
Age: ..,42
Divorced - 2 daughterst, ages 9 and 11.

Prior to DNHW

Birthplace: Kansas City, Missouri
B.A. (Business Administration)
6 years' experience as secretary.

" Since DNHW

GOAL: To reenter labor force in a
professional position.

1. Took Federal Service Entrance
Exam.

2. Appointed as Planning Officer,
Division of Performing Arts,
Smithsonian Institution (1967-
1973).. Projects included Festival
of American Folklife. (on the Mall).

3. Appointed as Planning end Develop-
ment head of the Ringling Museum.
of Art, Sdrasota, Florida in 1973.

"My exposure to job opportunities
in DNHW,provided the self- confidence
to procecdwfthOew life:"

4



Amy, P. HILL (DNHW 197'2).

Age: 45 ,

Divorced - 4 children, ages 12 to 18
t

Prior to DNHW 1

Birthplace: Brooklyn, New York
B.A. (English) - Howard University
Graduate tourses - D.C. Teachers
College and University of Maryland

3 years' teaching experience - D.C.
5 years' volunteer experience - PTA

Since DNHW

GOAL: To earn a Ph.D. in counseling and
personnel services.

1. Ph.D. candidate at University of
Maryland..

'2. Assistant to head master,- private
school.

3. Patient'_ representative at Georgetown
---11n-i-ver-s4t-y_Haspi tat tO_Amorove.::

patient-profeSsiOna,k relationships
and .services.

4. One of first two women lay readers
in her pariih.

5. Studying in "Special Preparation for
the Ministry" (preparation for the
priesthood in the Episcopal Church).*

"'Now, you're a young woman whocan
do.just about anything you would like to.'

Those words gave me and continue to
give me confidence that I have never
known before. As a result of this new
.awareness I have responded favorably to
many responsible positions to which I
would have had great apprehensioh before.

.'Ann Downing SCHMIDT (DNHW 1967)
Age: .41
Married - 4'children, ages ll'to 18

Prior to DNHW

. Birthplace: Denver, Colorado
B.A. (English-Drama), Carleton College
3 years' experience in office work and

journalism.
Leadership position in community.
Volunteer service in Denver.

Since DNHW

GOAL: To pursue career in journalism..

1. Refresher course' in English - CEW,
GWU, off-campus.

2. Part-time job with advertising agency,

3. Writer Of a Denver Post column,.
"Ann's Washington ".

4. Washington correspondent for
Denver Post full-time.

"DNHWfprovided a,framework for es-
caping the housewife syndrome. It

takes nery , support, and know7how to
breakout f a comfortable prison.
DNHW makes it respectable to think about
yourself., I have' the best of all worlds
and find it's the best time of my life..
My, children are college-age aria above,
but I'm too busy to notice a void."

t,



Ruth J.'SIPLE (DNHW 1970)
Age: 58

Widow - 3 daughters, ages 23tO

Prior to DNHW

: ,

BirL;Iplace: Cincinnati, Ohio'
B.A. (Biology), Allegheny College
9 years' part-time and full-time experi-

ence as lab assistant, office worker,'
tour guide, housemother. .

Volunteer services included Office work-
for Admiral R. E. Byrd's Antarctic
expedition preparations, American Red
Cross, and GirlcScouts.

Since DNHW

GOAL: New direction through full-time
employment.

'1. Obtained full-time position at newly
opened Williamsburg Shop at Woodward
& Lothrop's downtown store.

2. Offered position as acquisitions ,
assistant in National Geographic
Society's library.

_3. In 1973, promoted to Bibliographer
in charge ,of,compiling bibliographies
for magazine articles and Research,
Assistant in chafge of cataloguing
for the'Scientific Expedition Col-
lection all publications resulting,
from research grants given by the
Society.

"After my hus and's death (Paul
Stple - Antarcti explorer), I needed
new direction. Not only did I find
that, but I so gained self-esteem and
confidence besides the opportunity to
work.... /she last folir years have been
happy lid rewarding. I feel so" for- /

tuna and grateful that I cOuld be so
sa sfyingly and gainfully employed."/

On January 9, 1975, as a guestof
the National Science Foundation, Mrs.
Siple took part in dedication ceremonies
of a new observation station on the .

South Pole.

Charlotte CONABLE (DNHW1971)
Age' 41-
Married - 4 children, ages 9'to 15

, .

7J,rior to DNHW

Birthplace; Buffalo/New York
B.S. (Home Economic), 'Cornell University
Extensive volunteer, community service

in New York State and Washington, D.C.,
including leadership positions in AAUW,
Cornell Alumni ,activities, Republican
Party (N.Y.), Orban Service Corps (D.C.),
Youth Directo --Lutheran Church and
YWCA, Member College Council, SUNY,
at Brockpor

Since DNHW

GOAL: To -1/ tegrate interests in edu-

cation and/women with busy family life.

1. Enroped in CEW off-campus courses.

2. ,Counselor assistant with DNHW.

3. M A. degree candfaa-felh Women
tudies, Graduate School of Arts

/
and Sciences, GWU.

. Research project on History of Women
/ at Cornell University.

g/
.. Je.,_ct.eu to Board of Trustees,

/. Cornell University.

7rom New Horizons and subsequent
actin y,as -a, counselor assistant 4r1 the
progr m it became obvious that many
women are also handicapped by a lack of
confidence and.by very rusty skills. One
_discovers that change is possible with
.determination and effort. Activities
which previously 'seemed important can be
eliminated and new energies appear when
an individual is highly motivated:
My recent activities woulcLhave appeared
impossible to me without the changed
self-concept and the skills acquired in
New-Horizoi,s and other graduate courses."



Emogene K. BAXTER°(DNHW 1965),
Age: 46
Married - 1 ton; age 20

Prior to DNHW
A

0

Birthplace: Sunnydale, Kentucky
B.S. (Nursing), Vanderbilt University
4 years' experience as public health
nurse; supervisor; and instructor
in. School of Nursing.

Leadership positions in volunteer
community services.

Founder of "Over-60 Counseling and
Employment Service" in, Montgomery
County, ,Maryland.

Since DNHW

GOAL: To continue to serve as expertly
as possible.

1.. Graduate student at GWU in Human
Resou'rce DeVelopment.

2: Originated Good Neighbor Family Aide
Program-Outreach to the Unreached in
1966. A program that trains women
over,age 50 to be substitute mothers
for Children, and companions to the
elderly (a prototype for programs in
many states).

. In 1971 a member of the leadership
team at the White House Conference
on Aging, Employment Section, repre-
sentihg the. General Federation of
Women's Clubs. Also testified be-
fore Congressional committees on the

_needs of the aging population.

4. In 1972 wrote a manual on "Good
Neighbor Aide Training Program."
Ordanizations.in 46 states have ob-
tained copies of this publication
and the program has been copied
successfully in Delaware,Aew York,
North Carolina, and Virginia.

"I shall always be indebted to DNHW
for showing me the way to integrate my
time and talent to effectively serve,,
others and at the same time gain 'psychic
income'."

P

Martha Jackson ROSS (DNHW 1969)
Age: 46

Married - 6 children, ages 6 to 22

Prior to DNHW

Birthplace: Selma, Alabama
.'B.A. (History), Alabama College
2 years' office experience.
3 years'-part-lime non-equity actress.
Volunteer service with Democratic Party,
Archdiocese of Washington,Archdiocese
of Catholic Women, and Citizen's

,Association.

Since DNHW

GOAL: "Oral History: Tomorrow's
Occupation Today."

1.. Began the oral history collection
of CEW interviews at GWU.

Organized and taught an Oral History
Workshop for CEW at GWU-with Maida
Armstrong, a classmate in DNHW.

3. M.A. degree candidate in Recent Ameri-
can History - UniverSity of Maryland.

1.
4. Oral History projects for the Na

tional Park Service and the Federal
Mediation and C nciliation Service.

5. Oral. Histdry c nsultant to the Health'
Physics Societ ; speaker on Oral His-
tory at the following institutions:
University of Baltimore, Maryland
Historical Society, National Agri-
cultural Library,'Towson State College,
Arlington County Public Library,
Catholic University, NationalArchives,
andthe Smithsonian Institution.

. Scheduled to speak at Oral History
Association Workshop in Asheville,
North Carolina An the fall of 1975;

"I needed and wanted what New_Hori-
zons gave me: an- objective evaluation of
my interests and abilities at a'time when
the last of my six children was off to
,school and when I had exhausted the psychic
rewards of church, community, and school-
related volunteer activities."



Anti Cook HARROD (DNHW 1966),
Age: 32

Married - 2 daughters, 10 mos. & 4 yrs.-

Prior to DNHW

Birthplace: Wewoka, Oklahoma
B.A. and M.A. degrees (English -
`University of Oklahoma

6 years' experience as high school
teacher, college instructornd
YWCA adult activities director.

Volunteer communitY service in youth"
work and church work.

Since' DNHW

GOAL: To achieve Ph.D. and pursue
college teaching as a career.

1. Awarded Danforth Graduate Fellowship
(which financed 4 yrs. of study).

2. Ph.D. candidate - University of Iowa
3: Completed Ph.D. at Vanderbilt

University (English).
. "

4. Appointed as Assistant. Professor of
English University of South
Carolina.

5. Published severallrticles; presented
a paper at hatiorial Shakespeare
meeting, another accepted for an
international meeting in Australia.

6., Editor of Shakespearean Studies and
director for the Shakespeare Asso-
ciation-of America.

7. Received a Folger library grant_and
-` _a research grant to complete a

book.

"When I enrolled in DNHW I was not
clear about the shape of my future...
the prograL's reading, testing,,and
counseling lelped me"to settle, on the
goal of a For D. in English.... My divorce
in 1971 meiPt that I had to test' my toe
in the very ?)illy waters of job oppor-
tunities in ';')11ege English. I Was'for-

. tunate to la;:] a,position-in a place that
had no age or sex discrimination, and-
lots of publishing in my field.... I do
love teaching and have more rapport with

. my students than I ever thought possible.
My children grow more interesting and,,
my life more rewarding'all the time. My
'new horizons' are a reality; not a
dream." ,

r
Myra W. SKLAREW (DNHW 1965)
Age: 31

Married, - 2 children, ages 6 and 8

Prior to DNHW

Birthplace: Baltimore, Maryland
B.S. (Biology), Tufts University
5 years' exberience as research assis,
,tant and lab technician.
Volunteer service as president of

Montgomery County Council Of Co,
operative NurSerYSchools.

Since DOW

GOAL: To decide whether to pursue
"chosen field" of physiologyor consider
another alternative.

'1. Enrolled in several credit and non-
credit;courses and became tnvolved
in volunteer .projects-to aid in
decision for long -range goal.

2. Decided to pursue interest in writing
an activity in which I had been
engaged nearly all my life.1

3. Received M.A. degree- Johns .Hopkins
University - Writing SeMinars.

4. Taught noncredit WorksHop in'Poetry
and Fiction for CEW,at GWU.

5. Instructor in Creative Writing at`
American University.

6. 'Promoted to Professorial Lecturer
at American University. ,

7. Since 1965, given 32 poetry readirigs,
published over 60 poems and reviews,
recorded her own poetry for the
Library of Congress' Contemporary
Poet's Series and was co-winner in
1972 of a grant for $3,500 for a
work-in progress award by the
Poetry Society of'America.

"I think, of. New Horizons as a touch-
stone along the way to self development...
I discovered a number of women who had,
talent and skill and seemed to'under-
estimate themselves or seemed unsure how
to best utilize these qualities.. .Others
clearly needed further education to
achieve, the goals they had in mind and

'many, like myself, seemed uncertain as
to how to proceed. New Horizons offered
support...andra sertes of alternatives for
how weptght proceed."



A LOOK TOWARD THE FUTURE.

. In her book Why Go to College-, written in 1897, Alice Freeman Palmer,
President of Wellesley College, stated that every,girl, no matter what her
present circumstances, should prepare to render society service--not amateur-
but an expert sort--for which society will'be willing to pay.37

At.the time Alice,Palmer wrote this statement the life span for-the
average American woman was 47 'Years and most of her adult lie was spent in
Oild-rearing. Today the average life .expectancy for American Women ha's in-
creased to about 80 years and with the trend being-toward. smaller'families,
women now have time to,achieve the goals visualized by this far-sighted educator.
The continuing education process is one means by which -a woman can develOp ex-
pertise in a particular area based upon her abilities and interests, as Well as
on.the needs of society. AS outlined Wthis report, the case studies of Con-.
tinuing ,Education for Women students, who .are employed'or are pursuing,Signifi-
cant volunteer serviee, indicate that women are preparing,through degree programs
or specialized training to provide society service of "an expert sort."

"

Continuing Education for Women students'also'recognize their responsibi-
lities'as wives andMothersand find that their educational experiences help.
them to function better in these roles. Continuing education also,enhances their

.ability to function as individuals and to,prepare for the time when family re-
sponsibilities will decreaSe. The prime motivation for women to continue their
education is the_need thathumans'have for personal -growth and enrichment. As
pointed out in this report., women from widely different backgrou;tds,.ages-, and
educational achievement indicate that personal growth is their main reason for
continuing their education. Career counseling and continuing education programs
enable women to prepare for, re-enter, and move upward in careers. The exposure
to new knowledge and to new ideas, reinforced by their prior experiences, enables

.

women to innovate and to make significant societal contributions.

The continuing education for women programs developed lit the early sixties
were precursors of the modern women's movement. They called'for the more:effec-
tive utilization of the talents of women: Not unlike the earlier women's suffrage
movement, education in a democratic society was viewed-asjiindamentaT to women

<

gaining equality in all aspects of society. In 1914, Beatrice Hale described
feminism as that part of the progress of democratic freedom which applies to woMen:
It is the struggle conducted by groups of.-people in different partg-Of the world
to bring about removal of artificial barriers to the phYsical, moral, mental, and
-economic development of the female half of the population. The movement is most
advanced where democracy is best established and most backward where autocracy is
'strongest. It is advocated by women of every class who havethOnstinct for sex- .-

loyalty, a democratic vision, or whose training has supplied breidth of vision.3
. .

Only in a democratic society do educators emphasize development of indi-
vidual-potential. The synergetic effect of this focus on the individua_benefits
society as a whole. Ip 1913, historian FL J. Mozans speculated in his book
Woman-in Science that had the civilization of Greece been a woman's civilization
as Well as a man's,civili2ation; had' WOffierl been encouraged to develop iiheir
talents and to work in unison with men for the welfare and advancement of their
nation--as a united nation, it is difficult to imagine what a dazzling intellec-
tual zenith this gifted people,would hamtattained, and their power as a po4tical
organization would have been unsurpassed.'



If we reflect on he meaning of the restrictive role of the ancient*
Greek-women, we reciigniz that our nation cannot:afford to limit women to
the traditional role of g ardian of the single-fami y unit, In 1971, Mildred
Marcy, policy advisor with the United States In ormation Agency,* spoke to
a DEVELOPING NEW HORIZONS FOR WOMEN class and pointed out that the traditional
role of the homemaker, which is one of conserving and preserving-the single-
family unit, must be enlarged to include'the world which we all share::

"...At this critical juncture in the world's history, can_,
women articulate to themselves and to others what they
know at deep levels about conservation and preservation?
Women must make a tremendousleap in- scale from the closed
system of a single home to the Closed systeof a whole
planet....They must somehow convey the belief that respon-
sible Caretaking and nurturing of the Family of Man is a
central value of life. ThisAoes not mean that women will
take over the running of.the.world's affairs.,..It does mean
that women, within and ou ide their homes, are beginning
to develop new partnerships with men in which each
can inform the other. Such achangeover from a focus on a,
single family unit to the whole world in, Which their 'homes
and families are included; involves long-range thiuuking
and planning on the part of women together-with men."

Durtng 1975, Interndtional Women's Year, women's organizations all over the
world are. recognizing that continuing education is a means by.which women
can achieve. personal development;. improve' their economic efficiency, and promote
effective human relationships. EnthuSiasm,for continuing education is part of
the long struggle of women to achieve equal rights and opportunities which,
enable.increasing numbers of women,to accept-thechallerige of.the pioneer
educator, Mary Lyon, who claimed that education enables women to become physt-
cally, intellectually, and morally responsible to the universe n.

As a result of pioneering programs Such as. the Continuing Education for
Women program at The George Washington"University, women living in all parts
of the world' are aware that alternatives do exist for womenthat personal,
`social, and occupational achievement can continue throughout adult life for
women as well as for men. This impact along with the recent laws against sex
discrimination -in education and employment are-breaking down the sex-stereotypes
which -have limited many career options and opportunities-for women. The concept
of contining education for all our citizens'has found its place in our'educa-
tional_system. Today's youth, both male, and female, are taught as early as the
junior high school level to think in terms of multiple careers with-facilities
for career counseling and continuing education implidit in such a system. Whereas
programs specific for the education of adult women are and have been necessary .

-to accommodate for the lack of opportunities previously available this will not
continue indefinitely into the future. In fact, the goals of those Who initiated
continuing education for women programs will-only be achieved when separate
counseling programs and curricula'for wome, are no lohger necessarywhen society
accepts equal opportunities for all'and the career expectations of young women'
are not particlarly different from those of young men.'

The long range effect of The George Washington University's innovative
prograM for women during the past decade shodld produce effective team effort
on the part, of men and women throughout the world in solving its complex problems
including the maintenance of peace.

*Coordinator for International Wom %Secretariat at the U.S. Department

f State. -1
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Washington Mothers Go Back to
School

f.

and Learn Self- Confidence

Ey FRANCES LANAHAN
Special to The tiew York Time'

,WASHINGTON, Jan.
Its an odd time of year

to be'graduating from school,
but then it's an Or.fri time of
life even to be thinking about
'school, the 100 women who
received their Developing'
New Horizons certificates
from George Washington Uni-
versity agreed after . their
commencement ceremonies
this 'morning at Lismer Audi-
torium,

Brand-new for 'Washington
(somewhat_ similar programs
are under way in other cities),
the 15-week course is de-
signed to help alleviate the
increasingly knotty problem
of what to do about Mother.

Its shocking what happens
to mothers in this country,"
said Dr. Ruth Osborne, direc-
tor of the rnursc. 'They die
at 40, and they're not buried
until they're 80."

If she has her way, rearing
childreri will he considered
only a brief phase in a wo-
man's .life, not its focus in
the sense that it has for cen-
turies.

Today's typical graduate
was 42 years old, married and
the mother of two or three
children between the ages of
12 and 20. She went to col-
lege, worked for a year or
two before she was married,
has been home for the last 15
years and suddenly woke up
last summer, when her chil-
dren were all away at camp
or summer school. "What will
I do with Mysalf now'' ", she
wondered.

The course, which explores
"opportunities for continuing
education, second careers, and
community service," has pro-

.vided most of the women with
an answer, '

Well over 50 per cent are
planning further study, most-
ly toward a B.A. or a grad-

uate.degree.
"Some people feel that hav-

ing 'a college degree- more
than five years old isn't
worth much with an employer
today," Dr. Osborne said. "I
don't entirely agree."

Many hope eventually to
get into teaching or library;
'work, the two fields where
skilled womanpower is most
in demand.

"I °don't need the money,
but I don't want to have a
dormant mind," said, Mrs.
Sarah Bassin, whose husband
runs a restaurant that opened
the first sidewalk cafe in the
capital. "I don't want my chil-
dren to think I'm boring."
. A lot of the women, antici-

pate earning tuition money
for theft childen. Mrs. Kay
KronemyPr. -a recent grad-
uate, now instructs waiters
and hostesses for the Hot
Shoppes Corporation, having
found through the Course
tests that she was the an-
agerial type.

Mrs. Lee Crom of New
whosehose husband is with

they United States Office of
'Education, wants to teach art
to young children.

"The point of this course
is to find out whether you
have the courage to do it,"
,Mrs. Crom said. "After you
see how many other women'
have the same worries, You're
encouraged to try."

Dr," Osborne believes that
'omen between 40 and 60 are

the country's greatest unused
natural 'resource and thinks
that\-both government and
business are beginning to
agree:

"You can get a lot more
work out of two good part-
time people than out of one
full-time one,"1 she said. "The
average woman with home
responsibilities cannot work

at full capacity for eight
hours without a break, Ti

whereaS two women can give
their all for four hours each."

Dr. Nancy Roman, chief of
astronomy at the National
Aeronautic's and Space Ad-
ministration

'-
and one of the

highest4anking women in
government, gave the gradua-
tion address: In it, she stated
that if all the women who
now hold professional and
technical jobs in the space' field were to strike, the spacer
effort would be "badly crip-'
pled for quite a while."

Women have been proved
particularly suited to scien-
tific and mathematical work,
she said, naming nine friends
who are in charge of such
projects as studying the den-
sity of the atmosphere around
Mars or the likelihood of
"mile-deep dust on certain
surfaces of the moon.

Dr. Osborne's next Horizcins
course starts Feb. 8, when
she expects another 400
puzzled sit-by-the-fires to be
transformed into eager career
Women.

"I never tell any of them
what to do, ever," she said.
"I had one pupil who had
been a nurse but was tired of
it. After she heard about all
the other possibilities, she de-
cided to go back to nursing."

The most impOrtan't gain
from the course, the gradu-
ates agreed, was a new self-
confidence.

a- "We took 'United .States
Employment Service exams,"
said Mrs. Madge Selinsky,
whose husband is with the
Federal Aviation Administra-
tion. "When' I found out
did as well as the majorit
of 18-year-olds, I knew I v.'a
going to feel like a n
woman."

,*
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April 15, 1968

A NOTABLE PROGRAM OF CONTINUING EDUCATION-FOR WOMEN

Continuing education programs for women have been developing in junior colleges,
four-year colleges, and universities throughout the United States since the, early
1960's. However, because four-year colleges have the advantage of long-established
faculty'structures and campus facilities to draw upon, they have taken a lead in
this area. AmOng the four-year institutions offering such programs are: the

' 'University of Pennsylvania, Radcliffe College, Sarah Lawrence College, New York
University, the University of Michigan, Oakland University, Simmons College, the
University of Pittsburgh, the University of Wisconsin, the University of Akron,
the University of Chicago, Washington University in St. Louis, Columbia University,
Fairleigh Dickenson College, Alverno College .in Milwaukee, and George Washington
University.,

George Washington University has a continuing education'programlor women that
has been in operation for four years. Because the. program is more advanced than
most, and because it has proved so effective the Occupational Education Bulletin
his chosen it as a prototype of the kind of work being done in women's education :.
It is hoped that junior colleges will find this profile helpful in developing
similar programs. Virtually everything in this program could be offered by a junior-

college.

The program, offered by the College of General Studies at George Washington.
University, is called "Developing New Horizons for ,Women." It'is conducted by
Ruth Osborn who began it four years ago this spring.' It has been developed'and
`operated with a limited, staff without outside foundation or federal support.
Since 1964 over 750, students have completed the program and 125 are currently
enrolled. The ages of the women range from twenty-two to sixty, with a median age
of forty-one. Most are wives and mothers. The average participant is married and.
has three children. In the initial classes, one,-third had earned one or more
college one-third had no previous college work, and one-third had some
college. In recent classes half of the warren have been college graduates. The
huSbands of most of the women have completed four or more years of college and
are in professional or managerial positions.-

No particular age group or educational level is accanaodated more than any other.
This is possible because Dr. Osborn conducts the program as an orientation and

-guidance seminar rather than as a refresher in any given field. The fifteen-week
program is divided into three five-week sessions meeting two hours each week.
.Beyond this, numerous college-credit courses have been arranged for-morning hours,
one long session each week, to help woifien wishing to continue their education get
an easy start.. The first five weeks are given to lectures on "developing your
potential.." The entire enrollment meets together during this time. Usually this
is limited to approximately one hundred women.

Fbur or five groups of twenty-five each are formed for the second five weeks.
In these groups the women take aptitude and interest tests administered by the U.S.
Employment Service of the. District of Columbia which later forwards the test scores
to the office of Continuing Education for Women for-counseling and research purposes.
In addition to the testing program, the women discuss topics.introduced in
lectures,'and present oral and written assignments. Requirements for specific
careers are'studied in some detail along with how to write a formal resume and
how to apply for a job.



During the last five weeks the entire
Li

gueSt speakers from governmentagenCies,'
organizations. A certificate is awarded
last Of .the fifteen' sessions.

'group assembles again to listen, to
the university, business, and community
at'a special lunChebn following the

It should be emphasized that thissprogram seeks to giye eachsparticipant
an'acCurate view of herself and her goals. Whether these goals Are in the
direction of career., furtheraeducation, or some other activity is up to the
individual. Thep>rogram costs $60, $5 Of which is used forprinted materials.
While this is,less expensive than most college-credit courses, it is more
expensive than mare fifteen-week courses offered at junior colleges'. This
limits the enrollment to some extent. Primarily,-it encourages women from
the middle classand aboye whose incomes permit; &moderate investment which,
ii it is to be a successful; investment, may lea&to further expenditures.
De. Osborn n-acknpwledges that.her program does not reach the lower-income groups;
she notes, however, that these groups ,are indirectly assisted by theyomen who,
as a-result'of the program, often work in social service positions as teachers
"and counselors.

,

The program has been so successful in motivating women to at least try some-
thing different'that Dt. Osborn knows of only &few women' among the 900
participants to date who have done nothing beyond taking the, course. Because
many women have young children and cannot leave home easily§ a special nucleus
of college-credit classes was extended to the suburbs. The classes are staggered,
''and are changed each semester. They are offered initwelve suburban locations easily
accessible from main roads. -Churches-in the area have been very cooperative in
providing classrooms, many of which go unused 'on'weekdaYs. Sessions meet from 10:00
to 12:30 once a'week..-This arrangement makes it necessary for mothers to leave
home only once a week (usually when the children are in school themselves) and '

still 'Carry a' full three-fiour course.

19,

Further education, it should:again be noted, is not the specific goal of this
program. Dr. Osborn treats each. woman individually,:beginning where she is in
her development and building from there. The women in her,program have above-
ayerage'opportunities available to them and often above-average abilitiee. The
program, therefore, ia.designed_around the hope.thatmomen will be interested in

_ :-providing what Dr,0aborn calls "a SocietY-serace of an expert sort.7 Another
131feee used to describe her aimis,''J'to give a challenging,uncomfortablenesa.".
.Participants are responding 'enthUSlastically.: Records:indicate that a large per-
centage of:graduates go into health _and welfarefields, teaching, remedial reading
instruction, volunteer work,.. secretarial fields; Coungeling, and research.

For those wishing amore detailed'understanding of the program of Continuing
Educa)tion,for Women at The Gebrge Washington University, a supply of descriptive
materials is 'available. ,Direct inquires'to: Dr. Ruth H. &born, Director of
-Continuing ,Education for WoMen, College of General Studies,-The George Washington
University, Washington, D.; C. 20006. The nominal, charges for materials cover
costs'of reproduction and mailing.

437.
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Women
. By MARY JANE FISHER

Star Special Writer

With social unrest in the cit:
ies and the colleges shaken by
student revolt, a quiet revolu-
tion in the changing patterns
of women's lives during the
mid-sixties has gone relatively
unnoticed.

Almost 30 million women
are in. the labor force today

Worneneover 40, are going back
to school and subsequently to work
in great numbers.

Mary Jane Fisher, special
writer for The Star, tells the stories
of five area women, who are obtain-
ing furthet' education and embark-
ing on new canters.

This is the first In a series of
five articles.

,..............ol=1
and 'the average woman 'work-
er is married and 40 years old,'
according to the Women's Bu-
reau, of the U. S. Department
of Labor. ,

Women college graduates
are working to help pay for
their children's education be-
cause the middle class family
is finding it increasingly diffi-. cult to finance rising college
costs. Wives are working in
more than half the families
with incomes between $12,000
and $14,000 a year.

&Mk to,School
Washington area women are

going back to school in in-
creasing numbers to prepare
themselves for "second" ca=
reers when their family r e-
sponsibilities decrease: They
also are enrolling in colleges,
universities and junior, col-
leges to update their training
and skills or to §ecome better ,

equipped for volunteer work in
the community.

George Washington Univer-
sity. is the only area college or.
university pat has a:program
of Contimung Education for
Women, Part of its College of
General -Studipar-offers day-
time, .off-caM¢us credit cours-
es in churches and community
centers convenient to the belt-

. way.

13

Popular Cpurse
Although students need not

be degree candidates, courses
have been selected to meet the
requirements of the first two
years of a liberal arts degree
or the beginning of a master's
degree in education. Special
counseling is available for the

igmature woman wishing to re-.
turn to school er enroll for the

.first time.
The most popular course for

Go. Back to School
.THE SUNDAY STAR 'August 31,
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DR. RUTH H. OSBORN .
. .. teaches popular course.

°

women thinking of preparing
for professional and subprofes-
sional jobs or community,serv-
ice is the university's 15-week,
two-hour, non-credit courSe,
Developing New Horizons/for
Women. Morejhan 1,100 wom-
en have taken the group/guid:
and) and counseling course
since it began in 1964. /

It is taught by Dr.,,,Ruth H.
Osborn, director of the.univer-
sity's Continuing /Education__
for Women Progriam, which
was established by its College
of General Studies in 1965. Dr.
Osborn received/her doctorate
in education in/ 1963. Her dis-
sertation "Characteristics,
Motivation and Problems of
Mature, Mar,ried Women Col-
lege Students," was based,on
a study of/221 women attend-

versity.
Uni-

versity.
George Wsjgtn

"Women the frightened to
take the first step," Dr, Os. e

born ,id. "They need special

the women taking the course
have bachelor's degrees. Their
educational backgrounds in-

, clude high school graduates
and holders of graduate and
professional degrees. A few
have completed the high
school equivalency test and
begun college after taking the
Course. ..

About half the women enroll
in some type of educational
program at George Washing-
ton University, or other col-
leges and universities, after
completing Developing New
Horizons. Approximately 90
percent of these plan to enter
professional or subprofessional
work, Dr. Osborn said. About
20 percent take part-time or
full-time jobs: Others become
involved in volunteer work.

"The number one reason
women give for taking the
course is personal growth and
Self-enrichment," Dr. Osborn
said.

While'. George Washington
University's Continuing Edu-
cation for Women program is
unique in the Washington
area, similar programs have
been adopted by more than 200 .

colleges and junior colleges
throughout the United States

more than three times the
number in 1963.

Foreign visitors from Japan,
Taiwan, England, Canada and
Belgium have come to the uni-
versity to learn about the pro-

, gram, reflecting a worldwide
interest in education for the
mature woman.

counseling for registration;
they don't know how, nor
where, to begin.

"They need to gain self-
confidence and a sense of
direction," she explained. "We
get them started and they take
off in many different direc-
tions. Our testing programs
show some women have lots of
ability. They are sa surprised

they can't waittn.teli their
families."

Wide Age Range
Most women who have taken

the Developing New Horizons
course have school-age chil-

Fall Course

Reservations are being tak-
en for the fall Developing New
Horizons for Women course,
which begins Sept. 22. Further
information may be obtained
at the university's Continuing
Education for Women office,
706 20th St., N.W.

Registration for fall semes-
ter daytime, off-campus credit
courses will be held at the
following off-eampus locations
between 10 a.m. and 2 p.m.:
Maryland Sept. 4, River

.Road Unitarian Church; Sept.
17, 'Chevy Chase Methodist
Church; Virginia Sept 5;
Knox Presbyterian Church,
Falls Church; Sept: 18, First
Presbyterian Church of An-

dren, Dr. Osborn said. Some nandale; District of Columbia
are single, widowed or di- -- Sept. 11, Cleveland Park
vorced. ,Their ages range from Congregational Church.
22 to 60 years, with a-median Students also may register,
age of 41. The median number 9 a.m.-3 p.m., Monday through .

of year since their last fore Prriay, through Sept. 19 at thd
mal education is 19. Continuing E d cation for

Approximately' 45 percent of 'Women office.
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pective duties are Gail Kaplan, Elyse Gold-
smith, Joan Schaffer and Marlene Lerish
(left ta right).

Mrs..:Kenneth Bennett qssigns her volunteers
at the Hebrew Home far the Aged to their
jobs for the ,day. Plethed with their pros-

Former Beautician in New Career
After Takin College Course

THE SUNDAY STAR - August 31,4. 199
Mrs. Kenneth Bennett, director of volunteers ed to the Hebrew Home for the job by Dr. Ruth H.

- at the new Hebrew Home of GreaterWashington Osborn, director of the university's Continuing
in Rockville, Md. has been making people feel Education for Women program and teacher of the
better all her working life. '

She recalls women saying during her 25 years ,

as a beantician:
"I feel better because I look better. Coming

here is better than a trip to a psychiatrist."
The attractive, ash blonde, who freely admits

to being 50, also worked as a volunteer in admis-
sions at Garfield Hospital during those years. She
even .helped in the delivery room during World
War II when there was a shortage of nurses.

"I'm really a frustrated nurse," she said when
Interviewed in her office in the recently-dedicated
.Hebrew Home, which is situated in a handsome,
modern complex with the Jewish Community Cen-
ter and the -Jewish Social Service Agency.

Minnie Bennett's new career came about be-
cause she was physically unable to continue beau-
ty work. She held a personnel job for awhile,
which she enjoyed because of her love of commun-
icating with people and relating to them.

She was in the hospital recovering from major
surgery in 1966 when a relative told her she was
taking a course called Developing New Horizons
for Women at George Washington University. The
15-week, non-credit, group guidance and counsel-
ing course features lectures, testing, small grotp
discussions, guest speakers and individual coun-
seling.

Mrs. Bennett enrolled in the next class, the
spring semester of 1967. In May, a month before
the course ended, she ,began her new job as
full-time director of volunteers at the then Hebrew
Home for the Aged in this city.

The position called for a master's degree in
social service. Although Mrs.. Bennett had never
been to college until she enrolled in the New
Horizonsqor Women course, she was recommend-,

COMO.
Mrs. Bennett said in her opinion working in a

beauty salon is the greatest education a person
could have.

"They come in all agesfrom three to 95,"
she said. "Nothing is so gratifying to a woman as
to have her appearance improved."

She is pleased the Hebrew Hoine has encour-
aged her to continue her education on a part-time
basis. She is completed George Washington Uni-
versity's Introduction to Social Work seminar,
which acquaints women with the social service
structure of the Metropolitan Washington area:

"Education is extremely important," she said,
"but I don't underestimate anyone's ability to
work his way up from the bottom."

Mrs. Bennett's vocational interests tests dis-
closed aptitudes for psychiatry; nursing and die-
tetics. She was poorest at using her handsthe
tools of her beautician's career.

She has found her experience in personnel
work useful in interviewing volunteers and decid-
ing' where they will be happiestworking in oceik
pational therapy, ''friendly visiting," providing
transportation, or taking residents on walks.

feel very proud to be a part of this home,"
Mrs. Bennett said. "Older people are no different.
They are all individuals, with their own personali-
ties. You can't generalize about them. They have
the same sensitivities, the same need for love and
the interest of others that we all do."

. Mrs. Bennett's husband is a Bethesda realtor.
. I Her son, Larry, a veterinarian, was discharged

recently from the Army. Her son-in-law and
daughter, Mr. and Mrs Daniel Farber, and her

13 *Ive and six-year-old granddaughters live in' Silver
pring.



Expert on Volunteerism.
THE EVENING'STAR - September 2, 1969

By MARY JANE FISHER
star amid write

Mrs. Henry Strong, direc-
tor Of volunteers at the D.C.

,Complaint Center, is an ex-
pert on volunteerismshe did
her first- volunteer work the
summer she was in the sev-
enth, grade as a helper in a
Harlem church day care cen-
ter.

NOV V a 41-year-old, vivacious
and pretty mother of four, she
began searching for new di-
rections .after 16 years as a
Foreign Service wife following
her husband's retirement from
the government in 1965. (He is
president of the Hattie M.
Strong Foundation, founded
by his grandmother in 1931
to give interest-free loans to
college students within two
years of receiving a degree.)'

The Strongs had been sta-
tioned in The Netherlands,
Denmark and Indonesia. She
had taken an active part in
little theater groups in The
Hague and in Djakarta, ful-
filling an early ambition to
act, and she entered into
school and community activ-
ities when they returned here
to live.

Mrs. Strong wanted to find
something that needed doing

°that would provide "the psy-
chological satisfaction that is
as important to the volunteer
as pay is to the professional."

Pow Power
In' the winter of 1968 she

remembered a newspaper ar-
_ tide she had read 'about a

course called Developing New
Horizons for . Women
at George Washingon Univer-
sity. She soon was enrolled in
the course for the spring se-
mester. .

"The opening lecture hit
mepow!" shay said. Dr. Ruth
H. Osborn, director of the
College of °General Studies

. Continuing Education for
Women had posed the ques-
tions:

"What are you going to do
between the ages of 40 and
80? Are you going to sit on

'' your kids and bother them,
or your husband and bother
him? That's the time in your
your life, hopefully, you can
give of your time, talent and
wisdom."

Mrs. Strong credits the
course with helping her sort
out her .prioritiesfamily;
household and relatives, the
community, nation and world.
She described it as, realistic
and logical, with no "fem-
inine mystique" about it.

She' decided not to continue
in school then, the said,, be-
cause she is "more active
than contemplative." Last
fall she found what she was
looking fora job that makes
a direct contribution to the
community, particularly to
people in the inner city. .

Up the Ladder
She became a telephone

'volunteer at the D.C. Com-
plaint Center on Oct. '28, the
day it began operating in the
main floor hallway of the
District Building. Later she
was made a day captain of
volunteers.

Today; along with . Mrs.
Madison Jones and Mrs. Mi-

chaelis, she is one of three-
co-chairthen of the center and,
is in charge of volunteers. Theo
center is supervised by Paul
E. Leake, a caseworker on
loan from the D.C. Welfare
Department.

The :complaint Center now
has its own office on the first
floor of the District. Building.
It receives about 300 'calls a
week. About 70 percent are
processed, she said, which
means soine action has been
taken. It has been manned
this summer by a professional
staff, assisted by 'a skelton
crew of volunteers. Most of
the 40 regular volunteers are
returning this fall, she said.

"There is a revolution going
on in" volunteer work," WS.
Strong said. "Most jobs used
to be raising moneyringing
doorbells. When "the doorbell
rings tqday, there ain't nobody
homeor, if there is, they re-
sent having their privacy in-
yaded."

Mrs . Strong's volunteer
work has. included the Hospi-
tal Committee of the Ameri-
can Theatre Wing, the Poto-
mac Lower School Library
Committee, Brownie Troop
leader, board member of the
Homemaker Service and
chairman of its 1967-68 fund-

raising, the Pdtomac School
Development Fund and this
year, head borne room mother
of the Potonfac Upper School.

NYC Native
A graduate of Oberlin Col-

lege, she worked in a New
New York City industrial ad-
vertising agency for two years
before her marriage. She grew
up in New York where her
father, Dolf Swing, teaches
voice at the Juilliard School
of Music with her mother as
his accompanist.

The Strongi and their four
children live in Spring Valley.
This year Sibrid, 17, will be a
senior, and Barbara, 16, will
be a junior at the Emma
lard School in, Troy, N.Y. The
two younger children, Dana,
14, and Henry, 12, attend Po-
tomac School.

o.

as
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Mrs. Strong 'will be taking
Introduction -to Social Work
this fall, one of the, Univer-
sity's- Continuing Education
for Women daytime off-cam-
pus courses taught at locations
convenient to the Beltway.

"The American woman has / ,
a remarkable choice of things'
to do, she said. "The value
of the New Horizons course is
that it, gives people direction.
You can pinpoint your -field
and prepare for it." /

The fall Nev Horizons
course begins at George
Washington University, on
Sept. 22. Information may be
obtained at the College of
General Studies Continuing
Education' for Women office,
706 20th' St., NW; telephone,
676-7036.

: 4
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Mrs. Herity Strong leaves-the District Building.
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Mrs: Jisse Harris pauses in quad of GWU with her chirdren

H
.(from left), Gwenette,tte, Bonnie,, 8, and David,.5.

er ren
,

Think..les Funny
THE EVENING STAR September 3,. 1969

By MARY JANE 'FISHER
Star Special Writer

As a full-time student, moth-
er of three young children and
wife of a majoy in the army -
surgeon general's office, Mrs.
Jesse J. Harris of Seat Pleas-
ant makes it, a rule to turn in
written assignments one week
before they. are.

That formula helped ber
successfully complete the first
year of graduate work toward
a master's degree in education
at George Washington Univer-
sity this year.

She plans to resume her
Studies in the fall.

She hadn't planned to go.
back to school until she
learned about George Wash-
ington University's 15-week,
Pon-tedit...couTe,s !Developing
New Horizons for Women,
from someone she met at an
officers' wives luncheon.

Dr. Ruth H. Osborn, director
of the university's Continuing
Education . for Women pro-
gram of its College of General
S t u die s says the "tel-
a-woman" method is the most
effective recruiting agent for
the group guidance and coup

'Seling course.
After completing Developing'

New Horizons in the spring of
1968, Mrs. Harris applied for
and was awarded a trainee-
ship by George Washington
University to work for a mas-
ter's degree in rehabilitation
counseling, a relatively new
profession in the social service

. The. small, c he e rf ul
35.1-year-old mother said she
did it to avoid being under
pressure if an emergency
arose at home with Bonnie, 8;
Gwenette, 7, and'David, 5.
"One of the children could de-
cide to throw up, or get the

' buttons torn off his coat and it ,
wasn't a problem," she said.
"I was only trying to survive
the program I had set up for
myself."

Former Nurse
Mrs. Harris earned a bache-.

for of, science degree in nurs-
ing 11 years ago at Loma Lin-
da University, Loma- Linda,
Calif. She was a U.S. Public

(,-. Health Service nurse and an
obstetrics nurse before, her
marriage..

field.

On the Scene
In addition to taking 15 cred-

it hours last fall and 12 hours
this spring, Mrs. Harris was
required to obServe rehabilita-
tion, counseling as part of her
training.

She served varying periods
of time at the U.S. Employ-
ment Agency, the Bureau of
Rehabilita aprivate agen-
cy workin R people who
have been in jail, and at East-

ern High Sc 11061 where coun-
'selors helped students get part\,
time and summer jobs and
find employment after gradua-
tion.

This month she will begin an -
internship at D.C. General
Hospital where she wilLwork
three days a week in additio
to carrying her credit hours at
the univ.grsity.

l'You'd be analled'irlibii'
much' yolk ;can -accomplish
studying in 'dibs and dabs,"
Mrsr-Harris said. "I did quite
a bit of studying waiting in
the-pediatrician's and dentist's
office for appoiptments."

"The children tholight it was
funny I was going to school,"
Mrs. Harris said. "My hus-
band was pleased. 'We dis-
cussed it a great deal and I
couldn't have done it without
his approval."

"The greatest thing about
thy taking, the New Horizons
eourse," Mrs. Harris said,
"was that it made me realize .
you really can go back to
school to study something
anything that interests you.
Then when you're finished
raising your children, you'll
have a gocid start on doing
something you want to do."

Reservations are being tak-
en for the Developing New Ha
rizons for Women course
which begins at George Wash-

.ington University on Sept. 22.



She's Biiis Driver,
Mother and Student

THE EVENING. STAR - September

.By MARY JANE FISHER
Star Special Writer .

When Mrs. Robert G. Alt of
Kensington, Md. gets behind
the wheel of a Montgomery
Cotmty school bus this fall
as she has for the past five
years she will be going back
to school again herself, two
children and 15 years after her-
high school graduation.

Thirty-three-year-old L o r-
raise Alt will be taking Eng-
lish and mathematics at Mont-
gomery Junior College.

First Step
It is the first Step in her

plans to become a secondary
e school teacher, specializing in

mathematics and science.
She doesn't know how long it

will take her, but she says it
/ will be worth it if it takes 10 or

15 years. And her family
agrees.

As a result of taking ae4ge
Washington university 's
15-week non-credit Developing'
New Horizons for Women,
group guidance and 'Counseling
course this spring, Mrs: Alt
discovered she has strong sciL
entific aptitudes.

.' The aptitude and interest
testes given every w,oman tak-
ing the course disclosed that
Mrs. Alt can aspire to become

psychiatrist, a psychologist,
a biologist or .a/computer pro-
grammer.

"I had been wanting fo do
this all along, but I never real-
ized so many women want to
go back to college," says Mrs.
Alt, a petite brunette, who
looks as thotigh she'd be lost
behind the wheel of n sehool
bus.

, "I thought I'd be One of the
oldest in the Developing New
Horizons class, but I discov-
ered I was one of the young-
est ' the youngest was 27.
My husband pushed me into
taking the course," she said.

Her husband, who is a print-
, er, and her children, Richard,'

14, a student at NeWport Jun-
ior High School, and Sandra,
10, who attends Oakland Ter-
race School, are happy about
her decision to work for
le-ge degree.

"Sandra is looking forward
to h6lping me with algebra,"'
She eat

14

4, 1969

Other Schools
She had written several area

colleges inquiring about en-
rollment, but she had been
put off by the questionnaires
they--sent her, asking such
questions- as the name, of her
high school counselor.

She said she gatthe impres-
sion they weren't pWicularly
interested in enrollinkwomen
who had been out of school 10,
`or 15 years,

The Alts, say Richard and
-

Sandra, benefitted by their
mother going to George Wash-
ington University this spring.
They assumed more responsi-
bility for helping- at' home.
_Richard studie_d_barder and
his grades improved, his fa:
ther said:"

"Both the children take care
Of their own rooms; know how
to iron ea little and help with
the dinner dishes," Mrs. Alt
sad_ "Sandra does the break-
fast dishes and straightens up
the living room. Richard takes

/care of the lawn."
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Mrs. Alt leaves home at 7
'a.m. She -gets into the yellow
bus she parks on the street
beside, their attractive corner
lot home and picks up her Ent
children at 7:15 a.m.

Four Runs
She drives four runs in the

morning-- two high school,
one junior high and one ele-
mentary school which takes
two hours.

She does the same thing in
the afternoon, leaving home at
2 p.m.

"Driving a bus isn't hard,"
she said. "The hardest part is
the kids' getting used to the

driver and the driver getting
used to them. Most children
slie very good.",

One reason Mrs. Alt would
like to teach, she says with
conviction, is that she feels it's
important to teach children
values.

"They should learn 'life
all a bowl of cherries."

Reservations are' being tak-
en fur the fall Developing New
Horizoris for Women course,
which begins Sept. 23. Further
information may be obtained
at George Washington Univer-
sity's Continuing Education
for Women office (telephone
676-7036.)

Mrs. Robert C. Alt,
also a student, helps
daughter, Sandra,
10, with her math.
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THE PARALEGAL PHENOMENON:
NEW APPROACH

*by Penelope G. Marshall

One major problem of a pro bon000r public interest law
firm is pow to handle many of the daily problems on''
-Cost-efficient basis. The use of paralegal ass isle. fits is beam-
ing increasingly popular because it frees the lawyer to spend,
the majority of- his or her time on" more 'pressing' and
technical legal issues.

specially trained paralegal assistants are enthusiasecally
seeking position's in the pro bono field. New classes of
graduates are facing the problem of trying to explain to law
lirms::what their skills can do for the firm. Public interest_
lawyers might avail themselves of diese new graduates and
reap thetenefits of highly-skilled personnel.

The law being a literal-tongued profession,.it is rare that a
new word-concept gains immediate entry/into the legal
lexicon without beriefitof introduction by/Some prominent
member of: the bench or bar. That the concept of the pare=
professional legal assistant, or "paralegal' /has achieved that
status in the past four or five years is a strong indication triii
it is an idea whose time has come. This is not to say that
every lawyer in America uses. the word "paralegal" in the
course of his daily. practice, nor even -that those who do pse
the-term all mean precisely the, same7thing. Far from it The
phrase "paralegal worker" has been applied to everybody

/
from the welfare mother, trained/ under an 0E0 grant to
work with such issues as landlord-tenant problems or welfare
and social security benefits, in 'a Isical Legal SerVices program,
to the third-year law student researching antitrust cases and
appellate. briefs while clerking/in one of the nation's larger
law firms. Somewhere in between is the well-seasonedf super-,

efficient legal secretary whose natural ingenuity and many
yearss.of informal on- the- job'training have taught her to pitch
in and do nearly anythingifor her boss in a crisis; Why, she
askS, shobldn't she be gi en the title of "paralegal"? Grad-
uates of a well-establishe proprietary school in Philadelphia
which offers three or four months intensive specialty training
to people with a liberal arts degree, have also laid claim to the
"paralegal" title. In s. on, the meaning of the term "para-
legal" depends entirtily on who is using it. About the only
definition everybod1y seems willing to agree upon is "some-
body who helps a lawyer do something other than type and
take dictation". ,

Such ambigu) y is, of course, abhorrent to the finely-
tuned legal mind. In an attempt to explore the potential of
this new idea in' 1968, the paraprofessional legal assistant, the

/...American Bar Association House of Delegates created a

Special Committee. on Lay Assistants for Lawyers. Over the
course of tpe next three years, the Committee (which sub-
seqUently /changed its name to the ABA Special Committee
on Legal Assistants) surveyed lawairms of all sizes through-
out the country, studied the developmentof analcigous pare-
professiPnal roles in medicine, dentistry, and 'architecture,
ran a linn3e-wcal: pilot project training session for paireit

.. ,

lawyers and their legal assistants in San Francisco, and co-
sponsored a "state of the art" conference on paralegals in the
United States at the University of Denver College of Law in
June, 1971.

Out of all this activity, a number of conclusions emerged.
Thropgh its nationwide survey, the ABA Committee quickly
established that the demand for legal service& in both. the
public and private practice vastly outpaced the profess.an's
.ability to provide them., Corollary to this fact was the recog-
'nition that, with some notable exceptions, the cost of these'
greatly - needed legal services far outstripped most potential
clients' ability to pay for them. Some new, way had to.be
found to increase the availability of high-quality legal services
at reasonable cost to the client while ensuring a fair income
to the indkiidual lawyer. Drawing upon examples fro'm the
other profesSions, the ABA Committee concluded that what
the legal profession needed was some specially-trained legal
assistants to. help lawyers meet the demand for'legal services,
while keeping client costs at a reasonable leveC

The ABA Committee also discovered that the role of the
potential legal assistant, could be as diverse as the practiCe of
the attorney or the firm fOr,,which he worked. Unlike the .

lawyer, whose role as an 'officer of -the court and whose
ultimate fiduciary responsibility to his clients requires highly

prescribed, lengthy preparation, all paralegal' -workers need
not come out of the same mold in 'order to serve a tremen- ,
dously useful function. What is necessary, the Committee
concluded, is careful and thorough training of mature, intern-
gent individuals of a variety of backgrounds and skills in the
basic fundamentals of legal research and writing, the work-
ingsings of the legal system, and the standards of ethical conduct
within the profession. Specialty courses in substantive law
and-advocacy procedures are also desirable, prOvided the cur-
riculum is under the guidance of an accredited law school or
bar association. The Committee noted that, while some'Para-,

legal functions might require more general educational back-
ground than others, no specific degree requirement need be
imposed as a prerequisite for legal assistant training.

Encouraged by these conclusions, a number of educa-
tional institutions began studying the feasIbility of starting a
legal assistant training program. Among them was George
Washington University throUgh its Continuing Educationlor
Women Department. A two-semester graduate level program::
was designed in,cooperation With the National Law Center
faculty and the Washington Legal Community specifically to
meet the, proposed requirement's of the American 'Bar
Association's Special Committee on Legal Assistants. An
advisory board chaired by Robert Kramer, Dean of the Na-
tional Law Center has been established' ith representatives
from private practice, goyernmental offices, the D.C. Bar
Association, the law school and the public interest sector of
the Bar.

Admission to GWU's Legal Assistant Training Program
requires a bachelor's degree or the equivalent in education
and experience, satisfactory performance on the Law School
Admission Test and on a battery'of general aptitude tests
administered by the University, and a personal interview. The
January, 1973 class of 38 students varies from twenty-two to
413 mid-fifties. Three-quarters are employed-full-time.
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.(cont'd)

During the initial semester; the students take substantially
the same Legal Research and Analysis course required of
regular George'-Washington University law students. At 'the
same time, a second course called "The Caw and Legal
Forms!=introduces_legal _concepts in the various substantive
areas; torts, business associations, evidence, contracts, real-
property, domestic relations, wills, estates and trusts, 'and
taxes are among the ,subjects covered. Students are required
to draw up a partnership agreement: draft a set of articled of
incorporation and bylaws, write a marital separation agree
ment and 'a will with trust provisions, and. prepare all the
documents necessary for a real estate transfer, among, their
many written assignments.

Building upon the research and writing skills and sub-
stantive understanding developed during the first semester,
the second-term courses in Administrative Practice and Civil
Litigation work to fam,iliaiize students with the legal proCess
itself. The Administrative Practice rnurse explains the-,
theoretical aspects of administrative law, as well as the praC-

-tical workings of-the various 'government agencies. Using the
Federal Rules of Civil Procedure as a starting point, the Civil
Litigation course carries the student through the pre-trial
period from initial client contact and fact investigation to
preliminary drafting of complaints and interrogations and
preparation for deposition. The legal assistant's role in
organization and document-control throughout the litigative
process _is given special considerati..on.

When it's all over, a student receives a certification of
completion. In addition, graduates have their individual
portfolios of written projects to show to prospective em-
ployers. George Washington University gives, no-guarantee of
placement to its Students, however, employers who contact
the Program Coordinator are referred to qualified Legal

Assistant Training Program graduates. Some students have
already' found full-time positions with Washington area law
firms; and a few have expressed hOpes of continuing their
legal educations in the future. In' the 'meantime, Program

' Coordinator, Ms. Jan Dietrich, is working with the District of
Columbia Bar Association, the Washington legal community,
and the Civil Service 'Commision to gain professional
recognition for the University's Legal Assistant Training Pro-
gram graduates.

An afternoon workshop for attorneys interested 'in
utilizing the skills of trained legal assistants is currently being
planned for Monday, May 7, at the Marvin Center on the
George Washington University campus. Participants will have,
an opportunity to review the curriculum with the Program
faculty, discuss the management benefits of utilizing pare-
legal petsonnel with fellow attorneys, and talk with some
employed Legal Assistant Training Program .graduates.
Interested attorneys and f irrris should contact Ms. Dietrich 'at

" the Legal Assistant Training Program office, 2029 K Street,
I\1.W., Washington, D.C. 20006, telephone (202) 676-7036,
for details

*Ms. Marshall is a free-lance writer, and
student in the George Washington
University 'Legal Assistant Training Pro-
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"Assistant to Lawyer. &par-
test Memphis girl sought! A
busy lawyer with a varied

practice needs an
assistant.Secretarial

A. skin!' not required.
Send resume."' A grow.
ing, number of advertise
ments like the above is

S only one of

ASISta.r tmioann: omfditchae-

law profession's groWing support, for what The
Washingtrin Post has called "the emerging legion
of !paralegals.' 7 Legal assistants, ihini-lawyers,
paralegals members of this new and fast-grow-
ing profession answer to many names, all of them
somewhat ambiguouS' are specially trained lay
staff, not clerical, pot attorneys, who are able to
handle many of the tasks once reserved for law-
yers. A senior partner of the firm that placed the
ad quoted in the beginning of the article listed 47
separate responsibilities performed by the assis
tant the firm hired all jobs previously requiring
the costly time of an attorney.

All parties benefit: clients are able to be served
more quickly, at lower cost, and with greater indi-
vidual attention. Attorneys are able to devote a
greater portion of thEir time to the practice of law,
and not inconsequentially from their standpoint,
make more money. Case loads are eased and
litigation expedited.

tr

.

.

George Washington is pioneering the develop
ment of. a legal ; assistant program and the
"paralegal movement."-as the Post termed it, on a
national level.

Jan Dietrich, coordinator of the program in
GW's Continuing Education for Women, is one of
the reasons why. Herself the wife of a lawyer, she
has had a healthy appetite for the study of the law
as far back as she can remember, Since she was
convinced that the answer for her was not law
school, she settled on a middle course becoming
a legal assistant and with her decision were
planted the Seeds of GW's pioneer program, as
well iS the beginnings of a successful drive to ob-
tain the official blessings of the American Bar As-

. sociation for the training, employment, and Cer-
tification of legal assistants.

GW's is a comprehensive 12-month training
program in all aspects of the law, from estates to
contracts. There are currently 49 students
enrolled in the program (70 others 'graduated
November-19), and they reflect/a wide variety of
backgrounds, ages, interests', and reasons for
wanting to become legal assistants. Theyoungest
is 21;the.oldeit., 50.Sonie are housewives, others
are secretaries. Al must all'hold bacheloes degrees
(an undergraduate d-Jgree is a prerequisite for
admission to the program). Some arc in the pro
gram partly to detertnine whether they want to
go to law school, and some have taken the legal
a'ssist'ant route because they were unable to.
secure admission to law schools, where the com-
petition for /acceptance has become something

...

akin tiithezOly.mpic tryouts.
Mrs. Uetrich emphasizes that the legal as'ais-

tired

tent p gram at GW is in all resdecta a graduate
level course of study. Prospective applicants are
evil [Make the I.aw Sell& Admission Test
(LSK1'), just as applicants to law schools do. A few
students in the program do not hale undergradu-

ate degrees; however, the successful candidate
who does not hold a BA or BS must demonstrate a
clear ability to handle graduate level work. Says
Mrs. Dietrich, "Weare not running aglorified sec-
retarial school, and the graduates of this progreim
are not Secretaries -- they, ore professionals in the
true sense of the word." -

For the most phrt, work completed and credit
earned in the legal assistant program cannot be
applied toward the requirements of the law or JD
degree, although most people agree that partici-
pation in the legal assistant program could put
the first year law student ahead of his classmates.

It is perhaps no coincidence that the burgeon-
ing of the "paralegal movement" follows closely
on the heels of the staggering increase in!fhe
numbers of law school applicants over the past
decade. In 1963 some 30,500 people were candi-
dates for law school addiission. By 1970, that
figure haemorb than doubled to 74,092, and it
climbed to 107,419 the following year. By 1972,
the candidate number was at a record 137,500.

This unprecedented popularity, with its atten,
dant growth in the size of existing law schools and
the planning and development of new ones,fias
not been met with,the unreserved enthusiasm of
the legal commiinity. In the first instance, no one
seems to have a solid grasp on how many lawyers
are really needed to fulfill the demand. Already
many recent law school graduates are finding it
exceedingly difficult to find salaried employment
in the practice of law. Still, the applicant figures
grow, partly perhaps because the word about the
tight market has yet to filter down to high school
and college students. Thus oversupply is a big con-
cern among lawyers.

Another question, though, is. perhaps equally
disturbing to some law school deans and to offi--

cials of the American Bar Association: ,just how
many of today's law students are in school be-
cause they want to practice law? As Dean Robcert
F. Roden of Marquette University LaW Schliol put
it, "Our primary responsibility is to the public
not only to supply lawyers who want to practice,
but to provide practitioners with the best possible
preparation. . . Would medicine tolerate an'
educational system that sacrificed the best posit-
ble quality to cater to a segment of the student
body enrolled out of pure curiosity, or to train for
paraprofessional roles?"

That Dean Roden is not alone in his concern is
evidenced by recommendations from other guar
ters for the inclusion of law courses as a part of
the undergraduate curriculum, perhaps even the
formation of an undergraduate major in law: and
forThe establishment of a one-year Master of Arta
in Law degree.

4nd to some degree it may be possible for the
growing legal assistant program to helpfill the
void that now exists in'educational opportunities
for those who want to acquire at least a limited
familiarity with the law but do not intend to
become practicing attorneys. To be sure, the
structure of GW's legal assistant program, as
well as that of many others around the country, is
at present designed to achieve a more specific and
immediate goar training persons to assist prac-
ticing attorneys. But the program's ready accep-
ttince by the legal community may reflect, in ad
dition to a recognition of the need for legal assis-
tants, a broader response to the over-all glutting
of thelawyer market, and a growing beliefrthat
some alternative to law school needs to he pro-
vided.

Says Mrs. Dietrich, "We're ready to meet ttr
need:"
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WILL PARALEGALS
BRING BETTER SERVICE
OR JUST MORE PROFIT?

Although they have been around for
. only a few years, legal paraprofes-
sionals or "paralegals" are already
embroiled in thh debate over how and
to whom legal services are to be
extended.

The nation's first paralegal training
'program began in 1969. at a junior
college in St. Louis, Missouri.. Since
then, private and university-affiliated

r programs have sprung up in response
to a need for perions with a legal
background to assist private law firms,
legal aid offices, ,administrative---agen-
des, and public interest groups.

Duties- undertaken by paralegals
vary with where they work and what
lawyers and the law allow them to'do.
"Job prospects fOr paralegals are excel -/
lent," claimed Jan Dietrich, director of
George Washington- _University's Legal
Assistant Training Program, "but 'what
the paralegal does depends solelyon',
the person and on the- attorney. It's a,
matter of how much an attorney is
able and willing to delegate responsi-
bility- and:of, how the assistant will
accept responsibility."

Many states, by statute, allow para-
legals to represent clients at adminis-
trapve hearings. Although this-practice
has been criticized oby some lawyers
and local bar associations, others view
it as a means, along with paralegal
assistance to legal aid and prepaid legal
insurance groups, of . extending legal

- services to more people.
Ruth Dearden, a graduate of, the

GW paralegal training program who
works' in a single-attorney law office in
Rockville, Md., does legal research and
case management. She- gathers, police
reports for criminal and negligence
cases, conducts basic interviews and
maintains ongoing Contacts with di;
ents..

On the other hanci, Connie Capis-'
trant, also a graduate of the GW
program, finds her 'duties at a large
Washington law firm 'confined mainly

-tometicirlous, factual research.

"A lot of things are done by para-
legals," said Capistrant, "that wouldn't
have been done' before. The,law firms,
have ;more complete document sys-*
tems and computerized data, which
means that the client is getting better-,

:more thorough representation.- We- are
also doing a grea,deal ofthe work,
such as damage calcidations, that used
to be done by junio^ attorneys. This

_frees them for other work. In addition,'
the ::client saves money. becanse..we
don't cost as much as attorneys."

Whether or. nothe savings rearded
-by employing a paralegal rather than a;
junior attorney toxic) factual research
is actually passed pn to the clienliS a:
matter open to. debate., One. West:
Coast phralegal: training center tends
attorney's a brochure illustrated with
elaborate charts attempting to show
that a case generating $400 yields only.
$32 profit if attorneys are employed,
while the same case would yield $221.,
profit if paralegals were.employed...-

Eileen Gregson of the National.
Paralegal Institute, which is currently
funded by 'the Office of Economic
Opportunity, said, "Paralegals" are sold
and .often- seen as a great way: for

-lawyers to make more money' for
themselves."

Paralegal training programs `:andi
paralegals themselves often-split along
so-called "public" and,"private" lines.
The "public" sector views the parapro-
fessionals as a potential boon tofinan:
daily hard-pressed public interest law
firms and as 'a group. which can .extend
legal services to low and middle in-
come persons through assistance to

"legal aid offices and- prepaid 'legal
insurance groups.

The "private" sectoron the other
.hand, is more committed to establish-
ing the paralegal field' as ''a 'distinct-
profession. With perhaps less ideolog-
ical 'commitment behind it, the"pri-,
Vete" sector aims strictly, at training
people' in the 'knowledge and skills
needed to handle Certain legal -tasks.
with either private law firms or public
interest groups.

', The George Washington University
Legal Assistant Training Program, ad-
ministered by the:Department of Cons
iinuing Education for Women, consists

of 15 hours of .graduate.work and is
geared mainly toward those who will

...eventually work in private law firms or
government agencies. Courses are
taught by attorneys and cover areas
such at legal research and analysis, civil
litigation, statistical evidence and legal
accounting.

Admission to the program requires
Law School Admission Test scores, an
aptitude test; and,an evbluation of the
.applicant's academic background. Ap
proximately one fourth of each class

'goes on to law school, while one-tenth
of the members have master's degrees
and one-tenth have no college degrees.
, In .contrast to the GW program is

the Antioch Legal Technician 'Pro-
gram, where emphasis is on training
people for work in the public interest
sector. The program admits only
people who do not have college de-
grees and who have had experience or
shown an ability and commitment to

working within -low tO moderate in-
come communities. The training in-
cludes 1-2 months ci academic, classes
and a four to six month internship.
with an agency or public interest law
firm. , -

The American Bar Association has
established guidelines for, paralegal
training and has indicated an interest
in certifying paralegals and accrediting
the' training institutes. Although most
paralegals admit that the ABA has
beef,' open to their ideas and sugges-
tions, those in the public sector ex-
press some fearS that ABA licensing
would cicise the ifib market, to many,,
qualified paraprofessionals and would
limit rather than extend, legal services:

"Licensing: and accreditation,"said
Gregson, "would just create another
elitist institution, which is certainty
what we don't need. We must be
careful that instead of bringing 'out
services, we'll exclude more. I see pa a-
legals as a potentially important force
to bring more' legal services.to more
people. We want to extend legal ter-

vices to low income and middle class
people; most lawyers haven't got that
idea."

By Cindy Ludvigseri
TheAdvocate

Natiorial Law Center
George Washington'University
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..'Helps Pcirefiegat -.Perform

By ANN BACH. rf
Times Staff Writer

Even4though the crack in the
11

door to law school is widening
to allow more and more women
to enter, for some a career as
an attorney is still not he
answer.

For a growing number of
women a career as a paralegal
has become a more viable path
to follow, for several reasons.

The training, time and costs
are _much less than for at-
tending a law school. And the
skills required as a 4legal
a s i a n t can be just as
demanding: .0

Barbara Holton is one such
person who chose to become a
paralegal. As a - fairly new
addition to the, law firm of
'Adams, Hendon and Carson, she
is one of the first certified
paralegals in Asheville.

The November 1973 graduate
of George Washington
University's legal assistant
program in Washington, D.C.,
has been on the job six weeks
and finds it much to her liking.

"I hope I can become more
and more valuable to-the firm,"
Barbara said.

Because e the idea of a
paralegal is novel at
Adams, Hendon and Carson;
they are having Barbara try her
hand at 'a range of res-
ponsibilities to, see where she
shines.

Barbara is doing some
estate work for the firm,
according to George Hendon.
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This entails keeping books,
valuation of stocks and setting
up bank accounts, he said.

"The idea of a paralegal was
new to us in.Asheville," Hendon
said. "I wasn't familiar with it
before last year. I had never
worked with one.

`'We're not experimenting
at our client's expense, but a
good deal of lawyers do things
you don't need someone with. a
law school education to do.

"Barbara is under our'super-
vision all the time," Hendon
continued, "and because of the
time she saves us,- we can pass
along the time savings to our
client."

A 1972 economic, survey by.
the Bar of Tennessee deter-
mined that 92 percent of the
-attorneys who responded were
not using paralegals and eight
percent were. _

Where the paralegal was in
use, the report found the
median income almost 50 per-
cent higher than where they
were not in use.

Junius Adams, Jr. 'also ex-
pressed his enthusiasm on
having a trained assistant like
Barbara.

'it "s certainly new to
Asheville," Adams said, "We
hope it catches on."

Although Barbara agrees
training to be a paralegal and
then going out' into the work-
a-day world would be a good
-way to know if you were cut out
for law school, she said it's not
the reason she entered George

Paralegal Holton
A love of research and concern

to have a job. she enjoyed played a
part in Barbara Holton. enrolling. in,
George Washington University's leg;
al assistant 'program.. (Staff Photo by
Malcolm Gamble)
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program in January 1972.
Back at North Central Univer-

sity, a small, liberal arts
school outside Chicago, she
thought s,he wanted to be an
English teacher, 'that is until
she f u If illed her student
teaching. requirement.. She said
she found her time being eaten
up with lesson plans and other
paperwork when she wanted to
be teaching and analyzing
literature with the students.

From college she knocked on
Encyclopedia Britanicea's door
In Chicago where she became a
researcher and worked for three
years..

The next year was spent in
Washington 'doing her'research
via correspondence followed by
a stint as assistant librarian for
the Teamsters Union.

It vas then Barbara realized
her j_..)ve for research and
d e c e d she wanted to
specialize. F no specific
reason she said she chose law
after hearing about GWU's new
program being conducted
through the University's College
of General Studies Continuing
Education for Women.

Barbara says she chose the
legal assistant program over
law school for two reasons, the
time factor (it was a 1-month
course) and "My immediate
concern was to find a job J
enjoYed."

The program is .comprised of
-five segments, Barbara said:

Research. ("I felt this was
the most valuable.")

capsuiized the o-s t im-
portant aspect of law and gave
us a vocabulary so if we
couldn't explain it, at least we
knew what it was."
.Civil litigation. A course n

laws of procedure.
.Administrative law. This
class focused On how, to' work
with 'rules and regulatidns set
"up by various government
agencies.

Legal accounting and statis-
tics. Centered on how figures
relate to a law suit. .

Barbara, who graduated in,
GWU's' 'second legal assistant
class, said out of the 40 students
in the class, three were men. In
the first graduating class, eight
of the 40 were men. The ratiol
was so IoW, -she said, .because
most people didn't realize the
course was open to men
because of the program's 'spon-
sor.

Following h e r graduation,
Barbara worked at Hogan &
Hartson, with_119law s,
one of DC's largest law firms.
She worked in the communica-
tion department and specialised
in cable television until she and
her husband, "Mickey" and son
Jamie, now four-and-a-half
years old, got tired of "the big
city."

After living in Washington;
where three hours a day were'
gobbled up just commuting to
and from her job, Barbara said
living in Asheville where it
takes 10 minutes "even during.
rush hour" is. "like having a gift

Washington University ir4 taw and legal forms. "ItI of time."


